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1.1- CONTEMPORARY INDIA AND EDUCATION

OBJECTIVES
At the end of the course, the student — teachdrbeable to
* know the meaning, definition and nature of Educatand
Philosophy.
» understand the relationship between education arndspphy
and different Indian and Western philosophies
» apprise the principles of education advocated latgindian
and Western philosophers.
» develop an understanding of Sociology and Education
» understand the role of family, community, schoal amass
media in education
» get exposed to social and educational problems
» appreciate the social values and personal valuesaohers
» acquire the knowledge about the educational prowssin the
constitution of India
» explain the role and functions of various regubatoodies in
Education

e acquaint with the knowledge about health and naoirit

UNIT |

Philosophy and Education :Education : Meaning, Definition, Nature
and Scope - Philosophy : Meaning, Definition andoggc —
Educational Philosophy: Meaning, Definition and NeeRelationship

between education and philosophy.



UNIT I

Contribution of Indian Philosophy and Indian Thinkers to
Education : Major Schools of Indian Philosophy : Hinduism —
Buddhisam — Jainism Educational Thoughts of Indihmkers :

Vivekananda — Mahatma Gandhi — Tagore — Aurobhindo

UNIT 1

Contribution of Western Philosophy and Western Thirkers to
Education : Naturalism — Idealism — Pragmatism — Realism and
Electism — Educational Thoughts of Western thinkeRousseau —

Frobel — Montessori — John Dewey.

UNIT IV

Sociology and Education :Concept of Sociology — Relationship
between Sociology and Education — SocializationutuCe — Social

Mobility — Social — stratification — Social Changévodernization.

UNIT V

Agencies of Education Educational influence of family, community,
religion, school and Mass media — Formal and ndarmal systems

of education — Open University system — Distancedaton

UNIT VI

Problems in Indian Society and Education Population explosion —
Unemployment — Under employment — llliteracy — @Ghihbour —
Communal violence — Terrorism — Universalisation pfimary
education — Stagnation — Wastage — Special educatidifferentially

abled and gifted — Women education — Brain Drain.
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UNIT VII

Value Education and the Teacher : Value : Definition,
Classification — Value education in schools — Teaslpersonal values
and code of ethics — Personal and professional lal@vent of

teachers.

UNIT VIII

Indian Constitution and Education : Directive Principles — Article
45 — Responsibilities of Central and State Govenime-—
Amendments related to education — University EdanaCommission
— Indian Education Commission — Secondary Educallommission
— Ishwarbhai Patel Committee — NPE 1986.

UNIT IX

Regulatory Bodies of Education :MHRD — UGC — NCERT -
NCTE — NAAC — TANSCHE - DTERT — DIET — CABE — CBSE

UNIT X

Health and Nutrition Education : The concept of health — School
health programmes — Common ailments of childrenirst FRaid —

Nutritional deficiencies — Balanced diet — Healtbgd habit.
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1.0 INTRODUCTION

This unit deals with the meaning and definition'®flucation’
and ‘Philosophy’ as well as the intimate relatiapstbetween
philosophy and education. Various branches of pbpby, the
wonder of all educational problems, and its sigaifice are also
discussed in this unit. We are going to learn theammg of
educational philosophy and its influence on theiowm aspects of
education.

1.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

» Define the terms Education and Philosophy

» Explain the scope of Education and Philosophy
» Define the term Educational Philosophy

» Explain the scope of educational philosophy

» Explain the interdependence between philosophy and
education

1.2 CONCEPT OF EDUCATION

The basic problem that all living creatures facterataking
birth is the problem of adaptation to environmeintally, physically,
emotionally, socially and professionally. Some twess have some
natural capacities which help them adapt to thewirenment and no
systematic education is needed for this purposeth&ucase of human
is different. He is the most dependent being oftltadl living beings
known. His family and the society educates him faliynas well as
informally to make himself dependent. The intelledtpower and
wisdom that man has over and above other animdls lhen to
receive education. It is the education that helips to adapt to the
environment.

The process of education begins immediately dlfterchild is
born. His mother teaches him first how to breastifeBy using trial
and error technique, the child comes to learn hmwuick milk from
the breast of the mother. As the child’s exposuqeads the number
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of his formal and informal teachers also increasHss process
continues till last breath in some way or the atf¢wus, whole life of
a man is centered around his wisdom or intelligen@king him
superior to all other living beings in the process.

Education in its general sense is a form of lewym which the
knowledge, skills, values, beliefs and habits afraup of people are
transferred from one generation to the next throggbrytelling,
discussion, teaching, training, and or researchuc&iibn may also
include informal transmission of such informatialerh one human
being to another. Education frequently takes platder the guidance
of others, but learners may also educate themseldgcation is
commonly and formally divided into stages such assghool,
primary school, secondary school and then collageyersity or
apprenticeship. The science and art of how bedeach is called

pedagogy.

Formal education occurs in a structured envirorinveimose
explicit purpose is teaching students. Usually fareducation takes
place in a school environment, with classrooms aftiple students
learning together with a trained teacher. Most ethgystems are
designed around a set of values or ideals thatrgosi educational
choices in that system. Such choices include auwm, physical
classroom design, student-teacher interactiondyadstof assessment,
class size, educational activities, and more.

1.3 MEANING OF EDUCATION

Webster defineseducation as the process of educating or
teaching.Educateis further defined as "to develop the knowledge,
skill, or character of...”. In ancient Greece, &tes argued that
education was about drawing out what was alreadlyinvthe student.
As we know that the wordducationcomes from the Latie-ducere
meaning "to lead out”. In English the term “Eduoati has been
derived from two Latin words Educare (Educere) dfdlcatum.
“Educare” means to train or mould. It again mean$ring up or to
lead out or to draw out, propulsion from inwardottward. The term
“Educatum” denotes the act of teaching. It throwghtl on the
principles and practice of teaching. The term Edeicar Educere
mainly indicates development of the latent facslixd the child. But
child does not know these possibilities. It is ¢uicator or the teacher
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who can know these and take appropriate methodievtelop those
powers.Education in the largest sense is any act or espeei that has
a formative effect on the mind, character or ptajsability of an

individual. In its technical sense, education is firocess by which
society deliberately transmits its accumulated Wedge, skills and
values from one generation to another.

1.3.1 Education in the Narrower Sense

In its narrow sense, school instruction is calledication. In
this process, the elders of society strive to mtpaedetermined aims
during a specified time by providing pre-structurkowledge to
children through set methods of teaching. The mepe to achieve
mental development of children entering school.

Education, in the narrower sense, is regarded awagnt to
instruction. It consists of the *“specific influeste consciously
designed in a school or in a college or in an tatn to bring in the
development and growth of the child. The word sthocdudes the
whole machinery of education from Kindergarten he tUniversity.
The education of the child begins with his admissiothe school and
ends with his departure from the University. Theoant of education
received by the child is measured in terms of degmnd diplomas
awarded to him. The school represents formal edurcais it imparts
education directly and systematically. There isbdehte effort on the
part of the educator to inculcate certain habikgllss attitudes or
influences in the learner, which are considereddoessential and
useful to him. According to John Dewey: “The schalists to
provide a special environment for the formativeigukiof human life.
School is a consciously designed institution, tble soncern of which
is to educate the child. This special environmsmssential to explain
our complex society and civilization”.

1.3.2 Education in the Broader Sense

In its wider sense, education is the total develepnof the
personality. In this sense Education consists lothalse experiences,
which affect the individual from birth till deatht begins with the
birth of a child and ends with his death. It isatinuous process.
Continuity is the law of life. Education is not lit@d to the classroom
only; it is also not limited to a particular periotilife. Throughout life
one goes on learning to adjust oneself to the dhgmeatterns of life.
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An individual learns through his experiences, whiahe
acquired throughout his life. Education is not rhereollection of
some information. It is acquisition of experientlksough life in the
social and natural environment. It includes all #reowledge and
experiences, acquired during infancy, childhood, yhood,
adolescence, youth, manhood or old age through agency of
education- the press, the travels, the club, thereaformally and
informally. Thus, education becomes the sum-totallloexperiences
that the child receives either in the school orsmi@. In this wider
sense, life is education and education is lifeothrer words, education
is the process whereby a human being gradually tadomself in
various ways to his physical, social, and spiriteaVironments. It is
the development of all those capacities in theviddial, which will
enable him to control his environment and fulfills tpossibilities.
Education, in the broader sense, is transmissidifedby the living, to
the living, through living and for living”. Educain is a means for the
development of balanced all- round harmonious dagreent of
personality. Personality includes not only body anchd but also
spirit.

1.3.3 Analytical Meaning of Education

In the above discussion, we have thrown light om th
etymological, narrow and wider meaning of educatibime following
lines give clarity to the meaning of education kxplaining its
constituent factors in greater details-

* Not Limited to knowledge imparted in SchoolsEducation
cannot be confined to the processes of givingnkedge to
children in schools only. Its programme goes omfiarth till
death. In other words, every one learns somethirtye other
throughout life by various experiences and acasitiAll this is
education.

* Education as the Development of Child’'s Innate Pawe
While explaining the etymologicaheaning of education we
have made it clear that education is developing ribgve
endowments of a child rather than something foricgal the
mind from outside.

» Education as a Dynamic Procesg€ducation is not static but a
dynamic process, which develoghe child according to
changing situation and times.
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 Education as a Tripolar Process John Dewey, regards
education a process of developmedcording to John Dewey
education has two aspects- (1) Psychological anyl (2
Sociological. He asserts that the development ohikl does
not take place in vacuum. It takes place in andugh the
society in which the teacher and the child botk.liVhus, it is
the society, which will determine the aims, congerand
methods of teaching. In this way, the process afcation
contains three poles, namely- the teacher, thel,chihd the
society. These three factors actively cooperatthénefficient
and successful working of the educational process.

1.4 DEFINITION OF EDUCATION

The meaning of education has differed from ageg®, &rom
person to person. Some have emphasized on onet adpetucation
while others have emphasized on the other. Thereifit views are
there because of complexity of human environmenftferént
philosophies of life and different educational thes and practices.
Different educationists’ thoughts from both Eastarmu Western side
have explained the term ‘education’ according ®rieed of the hour.
These definitions are explained below. The Indiaimkers want to
street on spiritualism and perennial truth, the Mfes philosophers
differ in their meaning according to need and comece of the
circumstance.

Education is something, which makes a man selfeknd self-less.

Rigveda

Education is that whose end product is salvation.
Upanishada

Education is the manifestation of perfection alseadman. Like fire
in a piece of flint, knowledge exists in the mirtsliggestion is the
friction; which brings it out.

Swami Vivekananda

The highest education is that which does not memgle us
information but makes our life in harmony with eXdistence.
Rabindranath Tagore

11



Education according to Indian tradition is not nigra means of
earning a living; nor it is only a nursery of thémigor a school for
citizenship. It is initiation into the life of spirand training of human
souls in the pursuit of truth and the practice idiue.

Radhakrishnan

Education develops in the body and soul of the Ipaipithe beauty
and all the perfection he is capable of.
Plato

Education is the creation of sound mind in a sobody. It develops
man’s faculty specially his mind so that he mayabé to enjoy the
contemplation of supreme truth, goodness and beauty

Aristotle

Education is the child’s development from within.
Rousseau

Education is enfoldment of what is already enfoldethe germ. It is
the process through which the child makes thenialegxternal.
Froebel

Education is the harmonious and progressive dewatop of all the
innate powers and faculties of man- physical, iet®lial and moral.
Pestalozzi

Education is the development of good moral characte
J.F.Herbert

Education is not a preparation for life, rathasithe living. Education
is the process of living through a continuous retattion of
experiences. It is the development of all thoseactijes in the
individual which will enable him to control his anenment and fulfill
his possibilities.

John Dewey

1.5 NATURE OF EDUCATION

The natures of education are:
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. Education is life-long process- Education is lifend
process because every stage of life of an individsia
important from educational point.

. Education is a systematic process- It refers tosaat its
activities through a systematic institution andulagon.

. Education is development of individual and the stei It
is called a force for social development, whichns
improvement in every aspect in the society.

. Education is modification of behavior- Human belavs
modified and  improved through educational pssc

. Education is a training- Human senses, mind, behavi
activities; skills are trained in a constructivedasocially
desirable way.

Education is instruction and direction- It directésd
instructs an individual to fulfill his desirescneeds for
exaltation of his whole personality.

. Education is life- Life without education is meagliess and
like the life of a beast. Every aspect and incideeé&ds
education for its sound development.

. Education is continuous reconstruction of our eigrees-
As per the definition of John Dewey education restarcts
and remodels our experiences towards socially alasir
way.

Education is a power and treasure in human beiraugfn
which he is entitled as the supreme master ondtb.e

Therefore, the role of education is countless fopeaafect
society and man. It is necessary for every so@ety nation to bring
holistic happiness and prosperity to its individual

1.6 SCOPE OF EDUCATION

Education is not mere acquiring knowledge with glead
facts, whereas it reflects the total change of esge A person’s

13



behavioral change is very important in educatiarntal and informal
education helps a person to get along with sitnatwshich he lives.

Today we need to reframe the span of Educatiortha
respective places. Eminent writers and Thinkerscaresidered only
through education the culture of a person must Henged. World
powers are built their empire by educating othemtoes that they are
the super power and without them one country wat survive.
Likewise all the ideologies are fabricated by edioca Centuries back
we can see that Christian Missionaries are moreusied on
education. Their main aim is to develop a new caltin the world
without loosing the values in that particular ardmw people are
more on puffing with knowledge and ideas. Failuréeducation’
resulted to fundamentalism and regional extremism.

CHECK YOUR PROGRESS - |

=

. What is the meaning of the latin word e-ducere?

N

“The school exists to provide a special environimer
for the formative period of human life” is the statent
given by whom?

3. The highest education is that which does not merely
give us information but makes our life in harmony
with all existence is the definition given by whom?

4. Education is enfoldment of what is already enfolded
the germ. It is the process through which the child
makes the internal-external is the definition giusn
whom?

5. In the term Philosophy ‘Philo’ means ----------- and
‘Sophia’ means -----------

1.7 MEANING OF PHILOSOPHY

Literally speaking the word ‘Philosophy’ involvewd Greek
words — ‘philo’ meaning love and ‘sophia’ meaningpokledge. Thus
literally speaking, philosophy means love of wisdofrhe literal
meaning of philosophy shows that the philosopheroisstantly and
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everywhere engaged in the search of truth. He do¢sbother so
much to arrive at final conclusions and continueth Wuis search for
truth throughout his life. His aim is the pursuittuth rather than its
possession. It is the intellectual search for timedamental truth of
things. It is generally agreed by all that phildsppshould be all
comprehensive, affirmative, synthetic and spiritirgtiilosophy is the
knowledge of ultimate reality. But ultimate realityas Indian

philosophy truly maintains, is not only existenceut balso

consciousness and bliss. Hence, philosophy asubst @fter ultimate
truth is science of value par excellence. It shdadchot only criticize
facts but also satisfy, religion and science.Thekwad philosophy as
Sri Aurobindo rightly points out, “is to arrangeetkata given by the
various means of knowledge, excluding none, and tphatn into

synthetic relation to the one truth, the one sugreand universal
reality”.

1.8 DEFINITION OF PHILOSOPHY

A beginner in philosophy is perturbed to find trthtferent
philosophers have given different definitions ofilpsophy. While
some philosophers have laid emphasis on psychalbtacts, others
have given more importance to values. There is nuifference in
Indian and western definitions of philosophy. Okgdh definitions
some emphasize the critical aspect of philosophylewtithers lay
emphasis upon its synthetic aspect.

a. Philosophy is a critical method of approaching eqree.

“Philosophy is essentially a spirit or method of
approaching experience rather than a body of ceimis about
experience.

- Edger S. Brightman.

b. Philosophy is a comprehensive synthetic science.

“Philosophy like science, consists of theoriesngsights
arrived at as a result of systematic reflection’
- Joseph A. Leighton.

“Philosophy is concerned with everything as a arsal
science”
— Herbert Spencer.
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1.9 SCOPE OF PHILOSOPHY
The scope philosophy can be divided into the foltmaparts.

1. Field of Philosophical Sciences
The scope of philosophy includes different phildsopl
sciences such as metaphysics, epistemology, log@anantics,
philosophy of science, axiology, aesthetics, ethigsilosophy of
religion, political philosophy, etc. All these so@es are important
parts of the field of philosophy.

2. Field of Philosophy as comprehensive science
Philosophy is the science of sciences, the motlfieallo
sciences. From this point of view, its scope inekithe criticism and
synthesis of the postulates and conclusions opttysical and social
sciences.

1.9.1 Branches of Philosophy
The branches of philosophy are as follows:
1. Epistemology

Epistemology is the most fundamental branch ofgsieiphy. It
discusses philosophically truth, falsehood, vafiddf knowledge,
limits of knowledge and nature of knowledge, knoaed known etc.

2. Metaphysics

This is the study of existence, reality or essert®.main
branches are as follows.

I.  Cosmogony - This is a study of creations.

ii.  Cosmology — The main problems of cosmology are: Is
the world one or is it many, or is it both onelamany?

iii.  Ontology — Ontology is the study of ultimate realit

iv.  Philosophy of self - This is mainly concerned witte
philosophical analysis of self.

v. Eschatology — The discussion of the condition afll so
after death, the nature of the other world, etarmf the
subject matter of this branch of philosophy.
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3. Axiology

This branch of philosophy philosophically studiedue. It has
been divided into the following three branches.

Il Ethics — Ethics discusses the criteria of right gadd.

By the term ‘scope’ of anything you have to methe ‘area of
work’ of that thing. When you ask “what is the seapf philosophy”,
you mean the type of works that philosophy doesrdhare certain
core areas in which philosophical investigationaive. The core
areas of philosophy are as follows:

* Epistemology
* Metaphysics
» Ethics

* Aesthetics

* Theology

(a) Epistemology is the philosophy of knowledge. ltoiten called
theory of knowledge also. We have the experienceamcept or
phenomenon of knowledge. Philosophy explains tletcept. And
that is called epistemology. Here you study whatnewledge, how
does it originate, what is its limitation, can waokv everything about
a phenomenon, etc.

(b) Metaphysics is the philosophy or theory of thaafreKnowledge

that is studied in epistemology automatically leadso the question
of the ‘known’. So, philosophy has a distinct brandevoted to
understanding ‘what is known’. It considers theunatof the real.

(c) Ethics: After knowing what knowledge is andeaftjrappling with

the issue of the known, you have learnt quite albaut the world and
your life in it. The sense of goodness or proprmtyluty is central to
all human thought and behaviour. Ethics is the ystofl human

conduct based on moral impulses and wisdom.

(d) Aesthetics and (e) theology are also importhranches of
philosophy. The first is concerned with the inquimyo the nature of
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beauty and the second investigates the naturdigiotes experiences.
In fact aesthetics is concerned with the creatimhappreciation of all
arts. Theology, which constitutes a deep inquiryo ieligious
phenomena, is more commonly called philosophy lidics.

1.10 PHILOSOPHY OF EDUCATION

Philosophy of education can refer to either thedaoac field
of applied philosophy or to one of any educatignlailosophies that
promote a specific type or vision of education vhexamine the
definition, goals and meaning of education.

As an academic field, philosophy of education ihe"
philosophical study of education and its problents.central subject
matter is education, and its methods are thosehddgophy". The
philosophy of education may be either the philosophthe process
of education or the philosophy of the disciplineediucation. That is,
it may be part of the discipline in the sense ahfyeconcerned with
the aims, forms, methods, or results of the proc#ssducating or
being educated; or it may be multidisciplinary e tsense of being
concerned with the concepts, aims, and methodseodliiscipline.” As
such, it is both part of the field of education amdield of applied
philosophy, drawing from fields of metaphysics, sté@mology,
axiology and the philosophical approaches to addyegstions in and
about pedagogy, education policy, and curriculush,weell as the
process of learning, to name a few. The multiple/svaf conceiving
education coupled with the multiple fields and amwhes of
philosophy make philosophy of education not onixesy diverse field
but also one that is not easily defined. Althoubkré is overlap,
philosophy of education should not be conflatedhwéiducational
theory, which is not defined specifically by the papation of
philosophy to questions in education. Philosophyedfication also
should not be confused with philosophy educatitw, practice of
teaching and learning the subject of philosophy.

Philosophy of education can also be understood asotan
academic discipline but as a normative educatitredry that unifies
pedagogy, curriculum, learning theory, and the psepof education
and is grounded in specific metaphysical, epistegiohl, and
axiological assumptions. These theories are aldledcaducational
philosophies.
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1.11 EDUCATIONAL PHILOSOPHY

An educational philosophy is a personal statemeintao
teacher's guiding principles about "big picture"ueation-related
issues, such as how student learning and potemgainost effectively
maximized, as well as the role of educators indlassroom, school,
community, and society. Each teacher comes to ldssmom with a
unique set of principles and ideals that affeaislent performance. A
statement of educational philosophy sums up thesetd for self-
reflection, professional growth, and sometimesisgawith the larger
school community.

The educational process depends on four fundamaspacts:
the education institution, teachers, curriculumegd ghe students.
These four aspects correlate with each other diyong fact, all
aspects are being integrated into the educationategs in any
educational institutions. Each one of those aspsactgrking side by
side to support the other aspect accurately. Wali known that an
educational philosophy reflects a social philosophdy social
philosophy is considered as a plan to guide theathnal process. A
relation between philosophy and education is umclkawever, there
is acceptance for this relations existence. Sonwplpebelieve that
education is a result of philosophical doctrinas] aducators are, in
fact, philosophers. Moreover, education is a preagskeeping and
transferring social heritage throughout history.

It helps to understand and to modify the educatipnocess. It
helps to identify conflicts and contradictions myaheory. It develops
the human capacity to raise questions about thedsgp, it clarifies
concepts and assumptions that are underlying @duehttheories.
Vividly, it's clear that the importance of studyirte educational
philosophy at the present time is to understanglgidbe educational
process. Each fundamental aspect has a basicdantthe education
process.

Firstly, the education institution — the schools-a social
educational institution which plays a significaater side by side with
other aspects. The primary function of the schaolraising the
children by transferring the cultural heritage fromrevious
generations. Additionally, within the school enviroent children
learn the basic studies such as: knowledge of ioalighistory,

literature, science, and linguistic. Those studiglé made clear by
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teaching specific curriculums for each level anddgially, starting
from primary education to higher education. Follogvithis further,
the school seeks during each stage of educati@ni@ance pupils’
values of cultural identity and principles of HumaRights.
Undoubtedly, the significant objective of any ediaraal institution is
to qualify a person for public life and to be arfeefive member of
society.

Secondly, the teacher is one of the fundamenfaas of the
educational process. The transition from the tiawi# education
system to the E-learning system made some changi® iteachers’
role. The teacher is a mentor, director, and edutat leader in the
educational process. A successful teacher is tleewdmo is able to
organize the work and classroom life. Also, he t@®a desire in each
student to do the work. In the concept of emotiang&lligence, a
person who's able to understand his emotions hasathility to
understand and to control others’ emotions. Pugsthis further, the
teacher affects the learner both emotional and\bets ways. He,
also, contributes to achieving the objectives ofticadion process
which is a result of his effective role. Basicaltiie teacher conveys
knowledge to students easily and visibly. Providengreat classroom
climate helps to gain good learning outcomes. Tlmate that is
dominated by warmth is more likely to achieve maosachers’
objectives. It was found that there is a strongeadation between the
climate during the teaching process and the legrromtcomes.
Obviously, it is a positive correlation; as muchtas climate provided
was suitable, the learning outcomes were better.

Thirdly, curriculum is not less important than etlaspects. It's
defined as all the educational experiences thabtieeed by teachers
at the school. Another definition, is all educatibexperiences that
are offered by teachers either in the classroomouatside the
classroom. Besides that, there are several dimeniditat must be
accrued in any curriculum. Those dimensions areatives, content,
teaching methods, and assessment. Objectives mk&noaviedge
that is established by the educational instituteomd achieved by
students. The content is the components of theicclum which
organizes all knowledge in a particular mannerriheo to achieve all
objectives. Both previous dimensions will be expéal by the
teaching method. It means the way that is usettlioer information
by the instructor to students. The assessment @irdstermine if the
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student may have reached all educational objectival areas or not.
All the previous aspects are working together ®ate a healthy and
educational environment for the student, who's mered a

fundamental factor to build the future.

Finally, the student role is unclear in the edisraprocess. As
it is well known that the student is the centertlud education. For
instance, in Saudi Arabia, they treat the studerd eeceiver, which is
unacceptable. That action made a huge gap betweelens and
teacher; also, it changed the real role of the &iilut process.
Therefore, benefits that the student is lookingvend to gaining are
quite few. A field of discussion is virtually rare some classes, as
well a creative field. All those imperfections must¢ changed by
applying new strategies and employing specializsthers. Those
teachers are able to discuss and explain curricl@Tcurately.
Special needs students are a forgettable part ef dtlucation
approach. Ignoring their needs and not understgnthigir situation
were clear actions in some education institutiomsSaudi Arabia.
However, lately these actions were changed sigmflg. It started by
integrating disabled students with normal studertsh gives a good
opportunity for both of them to discover othersves and make
friendships. Furthermore, disabled students willt ge better
understanding to accept their situation and lookiag a positive
aspect of the handicap. The benefit of that adgdarot confined to the
disabled student; it also includes the normal studén fact,
integration leads to changing the attitude of tbamal student and to
accept the disabled student.

Aspirations of the future are changing the teaghmmethods,
especially in Saudi Arabia, and establishing mausyitutions that care
about early childhood and special needs studerwsed®er, applying
self-learning for students will help them to diseothe hidden aspects
behind their personality. Providing students witgad environment
will lead them to innovation and creative ideas atmbughts.
Substantially, teachers and students must underdtagir roles in
order to get a better outcome of learning. Theraasbenefit of
curriculum development if it is not accompanied tpyalification,
either for teachers or school environment.

Although, there are many different branches ofcatlan, but
the present time requires the presence of philosaplhe field of
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education, considering that the educational phpbgoderives its
subject from the education. Essentially, the maal @f any learning
process is finding a change in the learner’'s bemaviherefore, the
measurement and evaluation process is an intecael @f the
educational process. There is no right or wron@tetyy in any
function, because each strategy has advantagedisadl/antages. All
ways support each other and each student is offfexedit level of
learning.

1.12 RELATIONSHIP BETWEEN EDUCATION AND PHILOSOPHY

Education and philosophy, the two disciplines,\agy closely
related and in some areas they overlap each dthequite often said
that, 'Philosophy and Education are two sides & shme coin'.
'‘Education is the dynamic side of philosophy'. &t of education
cannot be completed without philosophy and philbsogannot
convert others to its aims and values without etioiga There is a
close interaction between the two; one without tbther is
unserviceable.'

Education is practical in nature and philosophyhsory. It is
not vague to say that theory and practical aretic&n The educator,
who has to deal with the real facts of life, isfeli€nt from the arm
chair theorist who is busy in speculation. Phildsofs a way of life.
In a wider sense philosophy is a way of lookingifa, nature and
truth. It sets up the ideals for an individual thi@ve them in his life
time. Education on the other hand is the dynande sif philosophy.
It is the active aspect and the practical meangalizing the ideals of
life. Education is a sacred necessity of life, bfstm the biological
and sociological point of view. It is true that edtion works like a
catalyst for a better life, a social desirable.l#&s a pot is made out of
clay and a finished product comes out of raw maleso also from
the immature child comes out the civilized man tigto education.

Education renews and re-builds the social strectur the
pattern of philosophical ideals. Human being, whdaorn and grows
up with inherited propensities, determines the dasiils of man, but
education paves a long way for his success in IEducation
according to Indian tradition is not merely a meamsarn living, nor
is it only a nursery of thought or a school fort&zenship. Rather, it is
the initiation into the life of spirit, a trainingf human souls in pursuit

of truth and the practice of virtue. The basic tiefasship between
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philosophy and education can be analyzed as folltvis philosophy,
that provides the purpose or the aim and it is atioic which makes it
practical. Philosophy shows the way and educatione®s on in that
direction. When we define education as the modificaor behaviour,
the direction in which, modification to be carriedt is determined by
philosophy. Thus philosophy deals with the end addcation with
the means. In fact, we can observe that the gtelaspphers of all
times have been also great educators. For exa®pdeetes and Plato,
the great philosophers, were also famous educaaesacher is not a
teacher, in true sense of the term, if he/she isaht® to discover the
relationship between philosophy and education. Gauokbsophy thus
would not only conceive the type of society whishnieeded in the
society. It is philosophy which would give to theathers a sense of
adventure.

CHECK YOUR PROGRESS - lI

6. “Philosophy is concerned with everything as avenmsal
science” is the definition given by whom?

7. Which branch of philosophy discusses philosaghictruth,
falsehood, validity of knowledge, limits of knowlgel and
nature of knowledge, knower and known?

8. - is the study of ultimate aéty.

9. The branch of philosophy which is concernedhhie inquiry
into the nature of beauty is ------------------ —-and the branch
of philosophy which is concerned with the natureadigious
experiences is known as ------------------ :

1.13 LET US SUM UP

Philosophy and education are closely bound together
Education is the dynamic side of philosophy. Now e conclude
that philosophy, life and education are intimatéhked with one
another. All aspects of education viz. aims of adioo, curriculum
design, instructional methods, concept of discglimle of teachers in
the educative process are all determined and dotdny philosophy of
life.
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1.14 EVALUATION

1. Prepare an assignment about different types of airhs
education.

2. Philosophy and Education are the two sides of #meescoin —
justify this statement.

1.15 ANSWER TO CHECK YOUR PROGRESS

1. The meaning of the Latin word e-ducere is “to lead.
2. John Dewey.

3. Rabindranath Tagore.

4. Frobel.

5. ‘philo’ meaning love and ‘sophia’ meaning knowledge
6. Herbert Spencer.

7. Epistemology

8. Ontology

9. Aesthetics and theology.
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2.0 INTRODUCTION

This unit deals with the important features of ‘diteonal
Schools of Philosophical Thought” and their edwadl implications.
Indian philosophies are age old and deeply inteelihwith religion.
They have developed a synthetic outlook on hunfarnrdither than the
analytical one of western philosophical schools hedce there is no
separate treatment of Ontology, Epistemology oic&tand aesthetics
as distinct branches of philosophy. The broad husrads according
to Indian Schools of Philosophy are Dharma, ArtKarma and
Moksha. The aim of Indian Philosophies is not segkhe ultimate
limit of knowledge but to attain salvation from thgcle of birth and
death.

2.1 OBJECTIVES

After completion of this lesson the student teaslsfrould be able
to

understand the contribution of Vedas to Indian gidu
» explain the contributions of Upanishads to Indiaouight
» elucidate the educational implication of Gita
* bring out the educational thought of Buddhist Psolohy
» discuss the philosophy advocated by Jainism
» understand the stand point of educational thouglhhdian
thinkers
2.2 MAJOR SCHOOLS OF INDIAN PHILOSOPHY

The Indian school of philosophy may be classifiatb itwo-
orthodox and heterodox. The major schools of imgihilosophy are
classified as follows:
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Schools of Traditional Indian philosophy

Astika or Orthodox Nasthika or Heterodox
(Accept the Vedas) (Reject the Vedas)

(e.g. charvaka, Bidda, Jaina)

4choo|s directly based Schools basehh«he;iendent grounds
on Vedic texts (eg. Charvaka, Buddma)a
\
Emphasizing the ritualistic aspect Eaghing the speculative
of the Vedas (MIMAMSA) aspedithe Vedas
(VEDANTHA)
Astikas

They believe on God and the other world.
Nastikas

They do not believe on God, Vedas and the othedwdrwo
religions representing this school of thought araddhism and
Jainism.

2.3 HINDUISM
2.3.1 The Vedanta philosophy

The word Veda means knowledge. It is revealed kedge
according to orthodox. The Vedas are the oldegs teot of Hindus
alone, but the first record of mankind. Severafli¢evords are found
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in various European and Asiatic Languages. Basidag are four on
number and together they contain 20,389 hymns.

Rig Veda . Oldest and largest of all the four &&d
contains 1®@5fymns.
Yajur Veda . Collection of verses dealing withgéa, rituals,
and Sacrifices
Sama Veda : Divine verses blended with musictds0
Atharvana Veda . Deals with Weaponry, medicines et
2.3.2 Constituents of Vedas
There are four parts in Every Veda. They are
(i) Collection of ‘Mantras’ or hymns
(i) Brahmanas
(iif) Aranyakas and
(iv) Upamishads.
a. Mantras or hymns
Mantra are verses of prayer (hymns) directed tos&odget
their blessings and  Dbliss.
b. Brahmanas
Brahmanas are prose texts dealings with rituadsyaygas.

c. Aranyakas
The appendages to the Brahmanas is called Arasyaka
where philosophical speculation has its beginning.

d. Upanishads

The concluding portions of the Aranyakas areechll
‘Upanishads’. The word “Upanishad” means secretadge and
it has been derived from three words Upa-Ni-shahms to sit
down near the teacher in a devoted manner to regestructions
about higher reality which dispels all doubts aresttbys all
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ignorance. The Upanishads are the Cream of Vediogaphy.
Vedic content could be classified into three ‘cahts follows:

Karma Kanda: Pertaining to codes of conduct
Upasana Kanda: Pertaining to contemplation
Gnana Kanda: Pertaining to knowledge and wisdom

The part of Vedas which contains logical and @aojzhical
discussions on various subjects are called Upatissh&\ccording to
Upanishads, God is immortal, omnipotent and omsgmé He has
finite and non finite both forms. Soul is also iontal and it is an
integral part of the universe. Ultimate goal ohfan life according to
Upanishads is salvation or Moksha.

The essence of Upanishads is as follows

Brahman

It is the ultimate source from which everythingoisn are end
up at finally.

Atman

It is inner self of man, called soul. Brahman &ktdhan are
complementary. The subjective side is Atman ardadbjective side
is ‘Brahman’. The Microcosm (Atman) and the Maasm
(Brahman) are blended together and reside in hummeanrt like
darkness and light. The Brahman is the Absoluteis|called
satchitananda, Pure existence, pure knowledge amedfiss.

Moksha takes when the ‘Atman’ self-discovers tliatis
nothing but Brahman. Those who attain moksha aadfected by joy
and sorrow; freed from the cycle of births and dsatenjoy the
eternal bliss.

2.3.3 Vedenthic Education
Aims of Education

The spiritual personality is the central core oé tlledanta
philosophy. Education should help pupils for tteslf-realization.
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Curriculum

Nature of education offered was left to the teacH2epending
upon the nature of each pupil, the teacher taulgat appropriate
things.

2.3.4 Gurukula system of Education

Children had to spend their student days, called
‘Brahmacharya’ at the residence of the ‘Guru’ a@ll&shram’. At
the age of 7 after the initiation ceremony (Upamayachildren were
entrusted with the sages living in Ashrams. Thelipus accepted by
the teacher only after a ‘probationary period’ gfear.

All facilities like free food, clothes and stay meeprovided in
the Ashram. pupils were highly respectful to theacher and helped
the teachers family in collecting firewood. Cleapinhe ashram
premises, collecting flowers and fruits from therdga which they
maintained.

Methods of Teaching

Oral explanations, recitation, memorization andchdestration
were the predominant teaching-learning technigugasnskrit was the
medium of instruction.

Teacher

The teacher was a man of character. He was theylrole
model for his disciples. The teacher was eminekhiowledge highly
proficient in Vedas, selfless in his actions, kiadd compassionate
towards the pupils.

Merits of Vedic Education

1. Education was free for all eligible learners.
2. Teaching-learning Process took place in naturéhggst
3. Pupils lived a simple and pure life of ‘Brahmactary

Humility, character, discipline, responsibility,\agion in work
etc., were the virtues insisted on every pupil.

4. There was intimate relationship between the teaciner the
pupil. The education was imparted as per the aabfirevery

pupils.
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5. Teachers commanded high respect and dignity froe th
society.

6. lrrespective of the social status all pupils weeated alike.

Demerits of vedic Education

1. Education was denied to sutras.
2. Women education was not given only importance

3. The medium of instruction was Sanskrit.

2.3.5 Bhagavasd Gita

The literal meaning of ‘Bhagawad Gita’ is The Lsrdongs'.
It is called the ‘Gospel of Humanity'. It is in tHerm of a dialogue
between Arjuna, a noted commander of the pandawasd and shri
Krishna an earthly incarnation of God. The settmghe dialogue is
highly dramatic.

Essence of Gita

The central point of Gita is the philosophy ofiact The Gita
is a philosophy of ‘Karma’ (action) based on ‘Gnafkamowledge) on
supported by ‘Bhakti’ (devotion). To fight agairibe evil is the duty
of man. Thus Gita represents a unique synthesfsctsbn, Devotion
and knowledge.

Educational implications of Gita
The doctrine of “Karma Yoga” is the gift of Gita.

1. Every aspect of education is to raise the individaaa higher
level of spirituality through self-realization.

2. Education should help to stimulate physical, ietial, social
are moral development in every individual.

3. Education should turn individuals into human beirgsd
ultimately make them discover their inner divinity.

4. The ultimate aim of education is the exaltation hafman
personality by achieving self-realization.
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2.4 BUDDHISM
Origin of Buddhism

Buddhism was the outcome of the revolt againstahignal

sacrifices. It stood for ‘Non-violence’. The otdéBuddhist literature
consists of speeches, savings and traditions otiBaidpoems, tales
and rules of conduit. They all are complied iricee Pitakas written
in Pali language.

(@)
(b)
(€)

Vinaya pitak (Basket of discipline): It is for thaurpose of
regulating daily life and conduct of monks and nuns

Sattaya pitak: It is in prose are poetry both. ekplains
Buddhist religion and it rituals.

Abidhamma pitak (Basket of Religion): Its topicsr fo
discussion are the same as sattaya pilak but iora stholarly
manner.

Buddha never writes books but his teaching was okt teachings
were three fold.

Qo o W

o 9o

a o

The four noble truths

There is suffering

There is cause for suffering
There is cessation of suffering

There is a way leading to cessation of sufferingeda
‘Nirvara’

The Eight fold paths that leady to ‘Nirvana’:

Right faith
Right Resolve

Right speech
Right action
Right living
Right efforts
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g.
h.

Right thought

Right concentration

Ignorance is bondage and ‘knowledge’ is Hiben.
Everything is conditional, dependent and retativ

Characteristics of Buddhist Education

1.

Buddhist system of education was ethical and itedinthe
integrated development of the personality.

It has a pragmatic outlook in having education taken life
worth living. Character formation was given muniportance.

The teachers were not Brahmins but Buddhist mohks.head
of the institution was chosen from the monks basedheir
seniority and character.

The monks had to reside in the sanga after thetutish
ceremony ‘Pabbajja’ and had their Upasanda Cererbehye
their passing the course and entering monkhood.

The laymen were admitted in the monasteries iresme of
their caste. So Buddhist educational system wagpittneer for
universal education.

Curriculum of Buddhist Education

In Buddhist system of education there were twoes$ymf

curriculum. One for the Laymen and the other @ monks.

=«

-~ ® a0 T

Curriculum for laymen

Pali and Sanskrit Languages
Study of sacred literature
Logic

Metaphysics

Medicine

Astrology
Astronomy
Politics and Administration

Jataka Tales
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J- Spiritual practices

Il. For monks

Pali and Sanskrit Languages
The sacred texts, Tripitikas
Hindu Religion

Logic

Philosophy

Grammar

-~ 0 a0 o p

Methods of Teaching

Buddhist believed in the integrated growth of gesonality.
They were the pioneers in the vocationalisatioediication. Manual
skills like spinning, weaving, carpentry and galdgn were
emphasized to earn their livelihood. Though thesfcmethod of
education was oral, the students learnt while dailsg. Preaching,
repetition, exposition, debates and seminars wdse the other
methods followed.

Role of the Teacher and Discipline

The place of teacher was of great importance enBbddhist
system of education. Pupils were expected to hiedir teachers,
doing manual work such as cleaning utensils, cagryater etc. Very
high moral standard was expected of the teach®&mscipline was
needed not only for the pupils but also for theleass.

Merits of Buddhist system of Education
1. Students were admitted for education without any

discrimination of sex and caste.

Vedas and rituals were denied.
Subjects of human utility like medicine, paintinggulpture,
mathematics and as astronomy were given importance.

wn

4. People’s language of ‘Pali’ was employed as medioin
instruction.

5. Universities were established for higher education.
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2.5 JAINISM

The word ‘Jain’ came from ‘Jina’ meaning to conquérhey
repudiated vedic authority and god. Their pesgim@utiook on life
leads them to avoid ownership of everything, evengarments. Such
Jains were called ‘Digambaras’ and later those whee white attire
were called ‘Swetambares’. The ‘Jains’ much celda vardhamana
Mahavira was their ZQLThirthangara. Among the many vows, the
Jains observed the sweeping of the floor in frohttrem while
walking so as not to harm any living creature amgecing their
mouth with cloth to prevent air pollution.

1. Curriculum

Methods of Teaching

2
3. Role of the Teacher and the Discipline
4 Educational implications of Jainism.

CHECK YOUR PROGRESS - |

1. The Veda deals with collection of verses Yagasal#, and
Sacrifices is -------=-=-=-m-m-m-mm oo :

2. Pertaining to knowledge and wisdom is --------——------ :

3. The Microcosm ---------------- and the Macrocosm—-----
------ are blended together and reside in humant tika
darkness and light.

4. The initiation ceremony of Gurukula system of eation is

5. The Lord’s songs’ are ---------------- _
6. Buddhist religion and it rituals are explained #—---------

7. 1IN -m-mmmmee- system of Education ‘Pali’ was etoged as
medium of instruction.

8. The ‘Jains’ much celebrated vardhamana Mahavira wdn
------ Thirthangara.
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2.6 EDUCATIONAL THOUGHTS OF INDIAN THINKERS

2.6.1 Life sketch of Swami Vivekananda

Swami Vivekananda was born in 1863 at Kolkata.s Hial
name was Narendra Nath Dutta. He studied Histoitgrature and
Philosophy since very early age. Herbert SpenndrJaS.Mill were
his favorite philosophers and Wordsworth was hiofdée poet. One
day his headmaster Mr.Heasty introduced him to Rlama Krishna
Paramahamsa. Narendra Nath remained in his cofmaetbout six
years. Here he got initiated with the Saintly orded was given the
title of swami Vivekananda. When Swami Rama Krashn
Paramhamsa died in 1876, Swami Vivekananda edtablifRam
Krishna Mission to proceed the unfinished religi@assignments of
his Guru. He spread the message of his Guru that agtually the
principle and practice of Vedanta in Asia, Europd America.

As a philosopher he proved that the ancient phbdbgoof
vedenta could successfully meet the challengesdzfyt and solve the
modern problems very effectively. He was actu#itly person who
synthesized the Idealistic philosophy of the west ereative vedantic
philosophy of Hindu religion. He practiced univarbrotherhood and
interpreted Humanism in his Idealistic manner. treveled to all
corners of India and much of Eastern Asia, Europeé the United
States. It was in Chicago at the parliament ofgReis in September
1893, that he first gained international atteniidren he addressed the
audience by exclaiming “Sisters and Brothers of Aca. Though
he died in 1902 at a very young age of 39, he lsabkshed
Ramakrishna Mission, its branches all over the evtwlperpetuate his
memory and propagate his message.

Philosophical thoughts of Swami Vivekananda

1. Human life is a constant struggle between the gteord the weak.
So, every individual should prepare himself for kisuggle and
face all the challenges boldly and confidently.

2. Fear and lack of confidence are the root cause senable
conditions of Indians.

3. Boldness and courage are needed to bring aboute peathe
Society.

4. Service of humanity is the prime object of life.
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5. Everybody can nourish the spiritualism by livingtie society and
serving the humanity. He believed that every lyvimeing has a
soul. To indentify this soul is true religion.

6. All knowledge-worldly or spiritual are latent ingthuman mind.

7. All learning is self learning. Knowledge is latenThe external
teacher only guides, suggests and helps. Allébeis done by the
students themselves.

8. According to him, real education is that educatidrnich prepares
a man for struggle of survival. Education mustelep character,
intelligence and self reliance in the individualivekananda
advocates simultaneous development of body mindspind.

9. Knowledge of Western technology and industrial edion is a
must for the progress of the country.

10.Concentration is needed for acquiring knowledge.or fhis
purpose practice of Brahmacharya is necessary.

11.For self discipline purity of thought, speech antan is needed.

12.Human development is possible through service andfge.

13.Religious education should be imparted through swegressions
and fire conduct of the teacher not through books.

14.Education should be imparted according to the eatfithe child.

15.Any improvement in the condition of the masses barbrought
about only through education. So mass educatibarse should
be launched.

Aims of Education

According to Swami Vivekananda the following shibble the
main aims of education:

1. The Aim of Reaching Perfection
The prime aim of education is to achieve fullnekperfection
already present in a child. According to Swamiji adaterial and

spiritual knowledge is already present in man ceadry a curtain of
ignorance. Education should tear off that veil lsat tthe knowledge
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shines forth as an illuminating torch to enlivehthé corners by and
by. This is meant by achieving fullness of thenaigerfection.

2. Physical and Mental Development Aim

The second aim of education is the physical andtahe
development of the child so that the child of tgdafter studying
Geeta, is able to promote national growth and ackaent as a
fearless and physically well developed citizenarhorrow. Stressing
the mental development of the child, Swamiji, widheducation to
enable the child to stand on his own legs econdpicather than
becoming a parasite on others.

3. Moral and Spiritual Development

According to Swami Vivekananda, a nation's gresgns not
only measured by its parliamentary institutions antivities, but also
by the greatness of its citizens. But the greatoésgtizens is possible
only through their moral and spiritual developmaititich education
should foster.

4. Character Development Aim

According to Swamiji character development is aryve
important aim of any education. For this, he emdeaisthe practice
of Brahamcharya which fosters development of mentaral and
spiritual powers leading to purity of thoughts, d®iand deeds.

5. The Aim of Development Faith in One's Own selfShraddha
and a Spirit of Renunciation.

All through his life Swamiji exhorted the individls to keep
full confidence upon their powers. They should ioate a spirit of
self surrender, sacrifice and renunciation of makgleasures for the
good of others. Education should fasts, all thesalities in the
individual. He gave this call to his countrymen.rig®, awake and
stop not till the goal is achieved."

6. The Aim of Searching Unity in Diversity

The true aim of education is to develop insighto irthe
individuals so that they are able to search out @aadize unity in
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diversity. Swami Vivekanandaji has further assetted physical and
spiritual worlds are one; their distinctness is ilmsion (Maya).
Education should develop this sense which findsyunidiversity.

7. Religious Development Aim

To Swamiji religious development is an essentiamh af
education. To him, each individual should be ablesé¢arch out and
develop the religious seed embedded in him andfthdghe absolute
truth or reality. Hence he advocated the trainirigfeelings and
emotions so that the whole life is purified andlsoated. Then only,
the capacities of obedience, social service andnmson to the
teachings and preaching's of great saints and rsawiil develop in
the individual. Education should foster this deypahent.

Curriculum

According to Swami Vivekanand, the prime aim ofieation is
spiritual growth and development. But this does metan that he did
not advocate material prosperity and physical wellkg. He feelingly
advocated the inclusion of all those subjects aciviies, in the
curriculum, which foster material welfare with spial advancement.

For spiritual perfection Swamiji prescribed Rebigs,
Philosophy, Puranic lore, Upanishads, Company oftsand their
preaching's and for material advancement and pribgpdne
recommended Languages, Geography, Science, Plolicence,
Economics, Psychology, Art, Agriculture, Industriahd Technical
subjects together with Games, sports and otheri¢dtysxercises.

Swamiji prescribed the same ancient spiritual mesh of
teaching wherein the Guru and his disciples livedlose association
as in a family. The essential characteristics afs¢hreligious and
spiritual methods were as under:-

1. To control fleeting mental faculties by the praetaf Yoga.
2. To develop the mind by concentration and deep agolit.
3. To gain knowledge through lectures, discussiondf se

experience and creative activities.
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4. To imitate the qualities and character of teachsglligent and
clear understanding.

5.To lead the child on the right path by means ofivicdal
guidance by the teacher.

Place of Child

Like Froebel, Vivekanand emphasized the educatidye child
centered. According to him the child is the stand eepository of all
learning material and spiritual. Like a plant al@¢lgrows by his own
inner power naturally. Hence advising the childgtow naturally and
spontaneously, Vivekanand asserted-"Go into youn awd get the
Upanishads out of your own self. You are the ggaieok that ever
was or will be. Until the inner teacher opens,aaitside teaching is in
vain."

Place of Teacher

Swamiji believed in self-education. According tmheach of
us is his own teacher. The external teacher onigeguand inspires
the inner teacher (soul) to rise up and start waykio develop the
child. Hence discussing the role of teacher Swamekanand said-
"Teacher is a philosopher, friend and guide helphegeducand to go
forward in this own way."

Education of Masses

In the times of Swami Vivekanand, education wasavailable
to the common people. It was confined to the welld persons only.
The poor, the miserable and the lowly placed usestdrve and die
for hunger. Swamiji yearned to improve the conditmf the masses
and thus advocated mass education as the only avaghieve any
improvement in individual as well as society.

Swamiji exhorted his countrymen to know-"I consitleat the
great national sin is the neglect of the masses,tlaat is one of the
causes of our downfall. No amount of politics woblel of any avail
until the masses of India are once more well edutatell fed and
well cared for."
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2.6.2 Mahathma Gandhiji
Definition- Education

“By education | mean all-around drawing out of thest in the
child and man-body, mind and spirit. Literacy actog to him is
neither the end of education nor even the beginninig one of the
means whereby man and woman can be educated.dyiteratself is
not education.”Education, to Gandhiji, was a medaosachieve
perfection of individuality on the one hand and iastrument of
service to the nation on the other. Thus, indivicdual social both the
aims of education were considered by him equallpartant. "By
education mean an all-round drawing out of the eshild and man-
body, and spirit", he said. This in other words medevelopment of
whole child, the whole personality of the child. rh@nious
development of all the aspects of human personslith as physical,
intellectual and spiritual was emphasized by hinamasndividual aim
of education.

Aims of Education

1. Bread and Butter aim

Bread and Butter aim refers to utilitarian aim evhiis an
immediate requirement. Gandhiji focused on edunati@t provides
learning while learning. This has to be a tool wahach and every
learner. s/he can remove unemployment keeping ndritie poverty
and unemployment of India. Gandhiji focused andyssted industrial
training and development of manual skills and herradi as subject of
education which will give satisfaction to the edudaof his earning
and self reliance but also it will be proved asupport to his/her
family and nation at large.

2. Cultural Aim

According to Gandhiji cultural aspect of educatienmore
important than the literacy. Culture is the foumnat the primary
thing which the girls ought to get from here. loald show in the
smallest detail of your conduct and personal betratiow to sit , how
to walk, how to dress etc. it is the education tigtowhich students or
everyone learn the glorious culture of the coumtidia, its incredible
arts, religions and so on. Education is the dewb&h makes them
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familiar with our great culture and it is to be gt that how do they
adopt and what is the importance of value of oultuce. Thus
Gandhiji laid much emphasis on cultural aim of ediom and
recommended that Gita and Ramayana to be taught rmsans of
introducing students to their rich cultural andrgpal heritage.

3. Harmonious Development

Education should develop all the three levels. i3RS- read,
write and arithmetic. The education should helpfaeling what is
taught and what happens to him and to express, héhtdels and also
what he wants to do. So, all the faculties of pershould be
developed. Writing and reading will make him literand arithmetic
will help in calculating day-to-day expenses andreénionportantly it
will help in logical thinking and analyzing things.

4. Moral Aim

Education should make person aware of what ig Bgirong.
It inculcates in us values and manners and mouldscbaracter.
Gandhiji focused more on character building than ldaracy.
According to him development of personality was ensignificant
than accumulation of intellectual tools and acadekniowledge. And
we also believed that an educand should be taugghiolence, truth,
and importance of thoughts, word and deed.

5. Social and individual Aim

The aim of education of Gandhiji is both sociadl amdividual.
He wanted individual perfection and a new socialeorbased on
“Truth” & “Non-violence”. Education trains an indual and makes
him an ideal citizen who will help his nation. Amdividual learns so
many things from surrounding, culture, society awl on and he
progresses simultaneously society progresses betaasndividuals’
growth is nothing but the growth of the society aadion.

6. Ultimate Aim

Self-realization is the ultimate aim of life as lwas of
education. Through education everyone understanolstdhemselves
and get answer of the universal question who ahi$?the education

which helps them to understand their existenceiangdurpose. It is
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the spiritual education which provides knowledgeGid and self-
realization. The individuals recognize their potalstor abilities and
prove them as ideal citizens of their nation viaieadion. It is the

education which makes them familiar with spiritbyaland different

religious and finally every individual realize whaey are? This is the
self-realization- the ultimate aim of education. thne words of

Gandbhiji- “true education should result not in nmetlepower but in

spiritual force. It must strengthen man’s faithGod and not awaken
It.” he further adds “Development of the whole-alere directed
towards the realization of the ultimate realitye-therger of the finite
being in to infinite.”

The curriculum

According to Gandhiji curriculum of the basic edtion should
be consisted of the craft, the mother tongue of dtuglents, social
studies, natural science and music.

He introduced the following subjects

1. The craft

Gandhiji believed in the utilization of swadeshintis so the
Basic National Education aimed at providing educatihrough the
medium of craft or productive work. The basic craftich may be
agriculture or spinning and weaing or card boardpavand metal
work, gardening, leather work etc. His curriculumaswactivity
centered which should transform the schools inglace of work,
experimentation.

2. Mother Tongue

Gandhiji emphasized the mother tongue to be theiumeaf
instruction. Mother tongue would enable the chifdr® express
themselves effectively and clearly. If a studenldclhearns through
mother tongue then he can easily learn ethicalraodhl values and
importance of national heritage. According to hinEnglish is to be
taught as medium of instruction then it hinders dexelopment of
understanding and clarity of thoughts/ideas.

3. Subjects

General science is necessary from the point a¥ wieknowing
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our health, hygiene and also to think logically teise and effect
relationship. It gives students an intelligent apgreciate outlook on
nature. It forms in the students the habit of aatipbservation and of
testing experience by experiment. Domestic sciemas initially for
both boys and girls but how it is limited to gidsly. It is necessary to
learn about how to manage house and its expense.

Drawing and music were included in the curricultomdevelop
creativity in boys and girls. Drawing has its imamce at three levels,
it develops expression skill through drawing, ii¢bhes to imaginative
faculty of mind and also focuses on aesthetic semappreciate art at
both level- artist’'s and interpreter’s level.

Basic curriculum includes three things

1. Physical environment i.e. seen and felt which caspes
biology, botany, zoology, geography and astrology.

2. Child’s social environment which contain his intetran with
society- his work as individual and as a membegoaiety.

3. The child’s craft work which helps in knowing craffiow to
weave, learning to do something which lead to pctidiby.

Basic Education
1. Free and Compulsory Education

Gandhiji regarding basic education or bunyadi talas given
his views that education is i.e. elementary edooashould be free of
charge and all should get educated so that they dmarminute
calculations of daily life expense, read and writkis is necessary
because this will make a person live independently.

2. Mother tongue as a medium of education

Gandhiji emphasized the mother tongue to be theiumeaf
instruction. Mother tongue would enable the chitdr® express
themselves effectively and clearly. If a studentédclearns through
mother tongue then he can easily learn ethicalraodal values and
importance of national heritage. According to hinEnglish is to be
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taught as medium of instruction then it hinders dewelopment of
understanding and clarity of thoughts/ideas.

3. Craft centeredness

Learners should get exposure to learn skills araft dike
knitting, weaving, agricultural activities, cookinghich make them
self-dependent because they will not only earnhair town but also
develop three domains:-

1. Physical Domain — by doing physical work like agtiare
which will give good physical exercise.

2. Psycho-motor Domain- by developing social skillewhto
behave, how to work in groups; how to co-ordinate.

3. Cognitive Domain- by developing thinking skill, dy@ng,
estimating- what would be the expense to prepaft and
how much material will be required.

Gandhiji also suggested there should be any ovigyi or
superiority regarding work. We should do every wevierything with
the thinking that those works are mine and theyehalue whether it
is sweeping or working in an office.

4. Self-sufficiency

Basic education should provide such training thaé @an
realize that immediate aim- earning- after or dgirirasic education.
Earning for one’s own self and satisfying one’sdsee

5. Co-related teaching

Gandhiji considered knowledge as a whole thataisheand
every subject interrelated. While doing craft work, requires
economical skills to buy material and to keep estearhow much it
would require. It will also require mathematicalllskto calculate the
earnings and so on. As the subject should be tauigich will lead to
all-round development, students should develop l@vesubjects to
learn them.
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6. Non-violence

One of the aims of basic education is to prepdsali and
responsible citizen who will develop virtues likemviolence so that
they are not attracted by violence and other attia$ activities. If
each would try to inculcate this value then thei# e peace and
harmony among the citizen of India. There will digagreement and
it will good understanding with each other.

7. Ideal citizen

Education makes man to think from broader and ideal
perceptive therefore Gandhiji focused on prepardegl citizens of
the nation who are responsible and sensible tcomatiuties and
rights. Education of civics will give them civicrsge- rights and duties
to the nation, how government works and it exigstéty will make
them aware of golden days as well as of the braeérthe nation,
heroes who fought for the freedom of India whicHhlift their
nationalistic feeling.

Method of Teaching

Gandbhiji said that the method of teaching showdsbch as it
provides to the child freedom, a chance to come ahbser contact
with the teacher, a chance to be an active inwastigobserver and
experimenter. Craft-centre teaching and correlatitethod may be
said to be the most important ingredients of thecational method
Gandhiji suggested. Correlation method would meealating the
knowledge, of each subject being taught to thet anafthe one hand
and to the child's life on the other.

Gandhi, emphatically, demanded that craft shoeldnade the
center of all education, centre of the school [ifee idea, afterwards,
found an expression to the Basic Education Systemchywas
introduced in all the states of the country. Hispbasis was on
character formation and spiritual development ef¢hild. He himself
lived a spiritual life and stood for higher valugsoughout his life.
The good of the society, according to him, was iogeint upon the
goodness of each individual.

The perfect and spiritually developed individualsne ' could

constitute an ideal society. So he emphasizeddtlatation should
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lead the individual to self-realization, realizatiof God and should
develop in him attitudes of self-control, socialrsee, ahimsa,

sacrifice righteousness, brotherhood. These arkigtler values like
the idealistic he also emphasized that educatiauldhbe used to
cultivate these moral and spiritual values in tle®pe. There are
elements of naturalism and pragmatism too fountisneducational
philosophy. He considered the child an importargmant in the
process of education and emphasized, like the alets, that

education should conform to the nature of the chileske child should
be allowed freedom.He should be taught in natun@irenment for

"drawing out the best in the child". Like the naitlists, he also said
that education should aim at the development oagects of child's
personality.

Activity, play, experimentation and own experienas the
strategies of education were emphasized by Gandlsp like, the
naturalists. He also considered books as the meéansparting
knowledge to young child unimportant. Thus, seveiddas of
naturalism are found expressed in Gandhiji's edutalt philosophy
also. Yet, it cannot be said that he was a nasirainly. Some
elements of pragmatic philosophy may also be see&Gandhiji's
educational philosophy. His emphasis on making atiomc self-
supporting and preparing individuals for vocaticraft-centered
education, activity centre, teaching, learning tgto child's own
experience and experimentation, correlated teacklegrly brings
him closer to the pragmatists.

Basic Education and the Teacher

The teacher has higher responsibilities. He haslaweelop
values among the learners. The teacher shouldafattorality. There
should not be any dark patch on his character lseche is role model
for many students. Gandhiji says-“education oftteart could only be
done through the living touch of the teacher.” Eatiom becomes
effective and faithful only to the extent to whithere is personal
touch between the teacher and the taught. It wilvery difficult to
achieve character building in the absence of dematib the teacher.
He should have devotion to duty, to the studentstarzod. He is to
play the role of a mother. An ideal teacher in Guajid word is the
“mother teacher.” He says | used the word “motleacher” because
the teacher must really be a mother of children.
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Gandbhiji as an idealist

Gandhiji had very high ideals that he followed ideéike
simplicity, truthfulness, non violence. He had ooty there principles
in mind but also plasticized them in his life.

Gandhiji as a pragmatist

Pragmatist is one who solves problem in a realisiay.
Gandhiji believed that the best way to learn isdmyng and it is
believed that when you learn by doing you remen®886 and it leads
to knowledge. Pragmatism is the hallmark of Gardipiailosophy.

Gandbhiji as a naturalist
He believed that Nature is the best source of kedge
2.6.3 Rabindranath Tagore

Tagore's theory of education is marked by natstiali&
aesthetic values. He had a belief that "The widestl leading to the
solution of all our problems is education."Educatican develop a
new pattern of life. Culminating in the realizatioh Universal man.
Tagore's system of education emphasizes the ictiedle physical,
social, moral economic and spiritual aspects of &nufife. By which a
man can develop an integrated personality.

Aims of Education

The aims of education as reflected in educatiomstitution founded
by Rabindranath Tagore in Santiniketan are asvi@lio

(1) Self Realization: Spiritualism is the essence of humanism; this
concept has been reflected in Tagore's educatmidsophy. Self-
realization is an important aim of education. Masiftion of
personality depends upon the self-realization gndtgal knowledge

of individual.

(2) Intellectual Development: Tagore also greatly emphasized the
intellectual development of the child. By intelleat development he
means development of imagination, creative freekihg, constant
curiosity and alertness of the mind. Child shoutdfieee to adopt his
own way learning which will lead to all round despment.
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(3) Physical Development: Tagore's educational philosophy also
aims at the physical development of the child. Heveg much
importance to sound and healthy physique. There weferent kinds
of exercises. Yoga, games & sports prescribed mtildketan as an
integral part of the education system.

(4) Love for humanity: Tagore held that the entire universe is one
family. Education can teach people to realize osgrd the globe.
Education for international understanding and uisiaebrotherhood is
another important aim of his educational philosophiye feeling of
oneness can be developed through the conceptatherhood of God
and brotherhood of man all creatures are equdhisrearth.

(5) Establishment of relationship between man & GodMan bears

the diverse qualities and potentialities offered@nd. These qualities
are inborn and innate. The relationship between math God is

strong and permanent. However the dedication totsgism and

sacredness will lead to the harmonious relationship man, nature
and God.

(6) Freedom :Freedom is considered as an integral aspect of mnuma
development. Education is a man-making proces&xftiores the
innate power exists within the man. It is not arpasition rather a
liberal process their provides utmost freedom wittdividual for his

all round development. He says, Education hasigaminly when it is
imparted through the path of freedom".

(7) Co-relation of Objects: Co-relation exists with God, man and
nature. A peaceful world is only possible when elation between
man and nature will be established.

(8) Mother tongue as the medium of Instruction:Language is the
true vehicle of self-expression. Man can freelyregp his thought in
his mother-tongue. Tagore has emphasized motheguéoras the
medium of instruction for the child's education.

(9) Moral and Spiritual Development: Tagore emphasized moral
and spiritual training in his educational thougkitoral and spiritual
education is more important than bookish knowletigean integral
development of human personality. There must beadaquate
provision for the development of selfless actifieo-operation and
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love fellow feeling and sharing among the studentsducational
institutions.

(10) Social Development:According to Tagore, "Brahma" the
supreme soul manifests himself through men androtheatures.
Since, he is the source of all human-beings andtares, so all are
equal. Rabindranath Tagore therefore said, "setaiaman is service
to god". All should develop social relationship afellow-feeling
from the beginnings of one's life. Education aimsl@veloping the
individual personality as well as social characighich enables him
to live as a worthy being.

2.6.4 Brief Life-sketch of Sri Aurobindo

Sri Aurobindo was born in Calcutta on 15th August,
1872. At the age of 7, he went to England and litteere for 14
years. Besides English, he mastered Latin and Gesek also
learnt French, German, Italian and Spanish. He adsilliant
student and passed the open competition for |.6u$.he did not
join the civil service. He returned to India in 38%nd joined
Baroda College as lecturer. He devoted himself utiucal and
literary activities, learnt Sanskrit, Marathi, Grgaéhi and
Bengali. He began yoga and himself in 1904, hadesspiritual
experiences.

In 1905, at the time of anti-partition agitatiorg pave up the
Baroda service and joined the political movemerg. $ddarted the
journal "Bandemataram' to propagate revolutionakyas. He
was arrested in 1908, and remained in jail for aryi the jail, he
spent almost all his time in reading the Gita anhtishads and in
intensive meditation and practice of yoga.

In 1910, he gave up all his political activitiesdaleft to
Pondicherry in search of a more complete experidraenonizing
the two ends of existence, spirit and matter. Ahgioherry, more
and more people began to follow his spiritual pahd so, there
grew up Sri Aurobindo Ashram.

Aurobindo’s Educational Philosophy

1. According to Sri Aurobindo, Education is not soniegh
faithful merely to the past, but to the developprgsent of
India and her future needs;
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. The foremost duty of education is to develop gotiden
ship in pupils.

. According to Sri Aurobindo education is a life-long

process of self-discovery of the soul, the real
psychic entity within every individual*. Each human

being is a self-developing soul and he has to ethuca
himself, to develop his own intellectual, moral,

aesthetic and practical capacities and to grow
freely as an organic being.

. Sri Aurobindo enumerated the following three
principles of teaching :

1. The first principle of true teaching is that
nothing can be taught. The teacher is not an
instructor or task master, he is a helper and
guide.

2. The second principle is that the mind has to
be consulted in its growth The idea of
hammering the child into the shape desired by
the parent or teacher is superstitious.

3. The third principle is to take the child from
the known to the unknown.

. According to Sri Aurobindo, man's nature is
moulded by his soul's past, his heredity and his
environment. The past (heredity) is the foundation,
the present (the environment) is the material amal t
future is the aim and each must find its due and
natural place in any national system of education.

. First priority in acquiring knowledge is for the
perfectionof the medium and instrument (mind). The
child should be helped to master the mother tongue
which is the proper medium of education and after
this only other subjects or languages can be
introduced to the child.

. Mind, which is the instrument of knowledge, should
be cultivated for concentration and reasoning
Attentionis a pre-requisite for concentration To
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attend to what one is doing is the element of
discipline, required the student Sri Aurobindo

suggests that attention ca be easily secured if the
object of attention is made interesting This attemt

to a single thing is called concentration.

8. Memory and judgement can be developed in pupil$, no
by making them repeat the same lesson over and over
again A similar but different object should be givior
observation, to note the similarities and differesc
The training of logical reasoning must follow the
training of the sense faculties which collect the
materials on which the logical reasoning must work.
Three elementt. are necessary to correct reasoning

a) Correctness of the facts,
b) Completeness as well as accuracy of the data;

c) Elimination of other possible or impossible
conclusions from the same facts.

Thus teachers should provide ample opportunities
to observe facts, draw inference from the facts @ade
cause and effect relationship.

9. The teacher is not an instructor or task masterisha
helper and guide. His business is to suggest artd no
to impose He does not actually train the pupil'siani
but shows him how to perfect his mind, which is the
instrument of knowledge and encourages him in this
process He does not impart knowledge. Knowledge is
within the pupil and the pupil has to himself stito
bring it out. But he needs help Teacher must tét h
where it is and how it can be 'habituated to risghe
surface’.

10.A divine life in a material world implies necesdgra
union of the two ends of existence, the spirituahmit
and the material base. Education should lead totgal
liberation and material prosperity in life of thiild.

Ashram School and its Special Features
The Ashram located near the seashore in Pondicherry

has a number of fine buildings spread over a vesa ®ver 800
52



inmates of the Ashram are drawn from different past India
and the world. The Ashram is intended to provide an
environment of peace and harmony. All inmates ergag
themselves in one or other fruitful activity andrrgaout their
activities in the spirit of service and dedicationthe divine.

Objectives of the Ashram School
I To evolve a system of education for making
dynamic and ideal for society.

i To organize an environment which may provide
inspiration and facilities for the exercise an
development of the five aspects of personality the
physical, the vital, the mental, the psychic angpgitual.

iii To emphasize the unity of knowledge.
iv To develop the sense of oneness of mankind.

v To discover and prepare for the role India haslay p the
formation of the new international harmony.
Curriculum

It includes.

i. Psychic and spiritual studies.

ii. Academic subjects - humanities (including
languages) and science.

iii. Physical and health education.

iv. Cultural activities like art, music, dance, drama,
etc.

v. Vocational training.
vi. Education for international understanding.

The media of instruction in the school are Englihd
French. Besides these languages, each child isueaged to learn
his own mother tongue and Sanskrit and some leaenay more
other languages of India or Europe.
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Check your Progress - Il

9. "Teacher is a philosopher, friend and guide helpihg
educand to go forward in this own way” is said by---------
10.By education | mean all-around drawing out of tlesthin the
child and man-body, mind and spirit is the statenoén------

11.Service to man is Service to god. Is said by ——---------

12.The teacher is not an instructor or task masterjshe
helper and guide is the statement of ---------——--

2.7 LET US SUM UP

Philosophy and education are closely bound together
Education is the dynamic side of philosophy. Now ca@ conclude
that philosophy, life and education are intimatéhked with one
another. All aspects of education viz. aims of adion, curriculum
design, instructional methods, concept of discglimle of teachers in
the educative process are all determined and dotdny philosophy of
life.

2.8 EVALUATION

1. Prepare an assignment about different types of amhs
education.
2. Philosophy and Education are the two sides of #meescoin —

justify this statement.

2.9 ANSWER TO CHECK YOUR PROGRESS

1. Yajur Veda 7. Buddhist system
2. Gnana Kanda 8. B4
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3. Atman and Brahman 9. Swami

Vivekananda

4. Upanayana 10. Mahatma
Gandbhiji

5. Bhagavat Gita 11. Rabindranath
Tagore

6. Sattaya Pitak 12. Sri Aurobindo

2.10 SUGGESTED READING

1.

Agarwal, J.C. (1999). Theory and Principles of Eatign.
New Delhi: Vikas Publications House Pvt. Ltd.

. Biswal, U.N. (2005). Philosophy of Education. Newe|bi:

Dominant Publishers and Distributors.

. Chandra, S.S. (1996). Principles of Education. Nbisihi:

Atlantic Publishers.

Dowsett, N.C., (1977). Psychology for Future Ediorat
Aurobindo Ashram, Pondicherry.

. Ramnath Sharma,(2000). Textbook of Educational

Philosophy, Madan Sachdeva for Kanishka publishéesy
Delhi.
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UNIT 3: CONTRIBUTION OF WESTERN PHILOSOPHY
AND WESTERN THINKERS TO EDUCATION

STRUCTURES

3.0
3.1
3.2
3.3
3.4
3.5
3.6
3.7

3.8
3.9

INTRODUCTION
OBJECTIVES
NATURALISM
IDEALISM
PRAGMATISM
REALISM

ELECTISM
EEDUCATIONAL THOUGHTS OF
THINKERS

3.7.1 Rousseau

3.7.2 Frobel

3.7.3 Montessori

3.7.4 John Dewey.

LET US SUM UP

UNIT END ACTIVITIES

WESTERN

3.10 ANSWERS TO CHECK YOUR PROGRESS
3.11 SUGGESTED READINGS
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3.0 INTRODUCTION

In the previous unit we have studied the imporfaatures of
Indian philosophies and the contributions of Indiaducational
thinkers. In this unit the western philosophies #ra contributions of
western educational thinkers are to be discussesl.avé going to
learn about the major western philosophies Natmalildealism,
Pragmatism, realism, Eclectism. We also try to ustd@d the
innovative ideas and work of some of the famous téfas

philosophers.

3.1 OBJECTIVES

After completion of this lesson the student teashshould be

able to

10.

11.

Define naturalism as a philosophy of education.

Explain the aims, curriculum and the role of
teachers with reference to Naturalism.

Define Idealism as a philosophy of education

Explain the aims, curriculum and the role of
teachers with reference to lIdealism.

Define Pragmatism as a philosophy of education

Explain the aims, curriculum and the role of
teachers with reference to Pragmatism.

Define Realism as a philosophy of education

Explain the aims, curriculum and the role of
teachers with reference to Realism.

Explain the aims, curriculum and the role of
teachers with reference to Electism.

Know the main tenets of educational implications
of Western Philosophies.

Understand the educational thoughts of Western
Thinkers.
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3.2 NATURALISM

“Naturalism is a doctrine which separates natuoenf God,
Subordinates spirit to matter and sets up unchdhgeklws as
supreme”. Naturalism is a concept that firmly bedie that ultimate
reality lies in the nature of the matter. Mattercisnsidered to be
supreme and mind is the functioning of the brai ik made up of
matter. The whole universe is governed by lawsabfire and they are
changeable. It's through our sense that we are w@biget the real
knowledge. The senses works like real gatewaysnoivedge and
exploration is the method that helps in studyinyrea

Naturalism is also termed as materialismccakding to this
philosophy the basis of the world is matter. Misdalso a form of
matter or an element of matter or synthesis of .bdtaturalistic
philosophy defined life in terms of material andewgfical laws and
emphasizes the relationship between power, spekdatter as of the
nature of causal relationship. According to ndisina only nature is
everything nothing is before and beyond it.

Definition of Naturalism

According to J.S Ross “Naturalism is a tdomsely applied in
educational theory to systems of training that o dependent on
schools and books but on the manipulation of theahdife of the
educated”.

Growth of Naturalism

Naturalism is a very old philosophy, yet thedit of introducing it
into the realm of education goes to the revolutipnzhanges in the
eighteenth century. These revolutionary ideas thek roots from the
13" and 14" century as movements of reformation and Renaissanc
which often took the shape of pietism, Realism,itBoism and other
reformatory movements. The main aim of all thess@ments was to
end absolutism in the field of religion and forrsaii in the social
field.
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Metaphysical Position

Concept of God

Naturalist God is within Nature. He is not all n&uwor more
than nature .He is that particular structure inuretwhich is
sufficiently limited to be described as making polesthe realization
of value and as the foundation of all values.

The Concept of Self

The self seems to be an organization of experiemceach
individual which is constantly developing and chiagg The human
self is seen by naturalism as an offshoot of Natamed not as
springing from beyond Nature. Naturalists are notcminterested in
the concept of soul of man. According to them, nwathe child of
nature; in the evolutionary processes that haven la¢ewvork in the
universe so far, he is on the very crest of theavav

Epistemological Position of Naturalism

In terms of theory of knowledge, Naturalism highlis the
value of scientific knowledge, through specific ehation,
accumulation and generalization. Italso lays emhaon the
empirical and experimental knowledge. Naturalissodaid stress on
sensory training as senses are the gateways torigar

The Logic of Naturalism

Simple induction is the logic of naturalism. Siephduction
involve careful observation of Nature, accuratecdpton of what is
observed, and caution in formulating generalization

Axiological Position of Naturalism

Naturalism believes that. Nature is versatile tilass, drives
and impulses need to be expressed rather tharssepreAccording to
them, there is no absolute good or evil in the diovlalues of life are
created by the human needs.

Ethical Value-Ethics of naturalism is hedonistic, as long as
this characterization is accompanied by the cautioat in the
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conscious though at least of many naturalists tghdst good is the
most highly refined and abiding pleasure.

Aesthetic ValueThe principles enunciated above regarding the
ethical values of naturalism hold also for aesthesilues. They, too,
are rooted in nature and do not depend on any sautside nature
for their validation. Nature itself provides theterion for beauty.

Religious valueThe prime imperative of a naturalistic religion
is that its adherents ally themselves with the erkalizing force in
Nature and help to bring into existence values tvlaie not actual in
the present.

Social ValueRousseau’s naturalism rooted man in Nature
rather than society. So much did he regard mancagdof Nature, as
over against society, that he proposed in his Etnilkeeep Emile away
from society until adolescences.. Individual maa contended, is not
a man unless he is free; if he is in bondage, lesssthan a man.

Naturalism and Aims of Education

1. Self-Expression

It is the main aim of education. It means givthg child full
opportunity to express or reveal his hidden cajiasland qualities.
2. Perfection of human Machine

Mechanical naturalism suggests that educatlovuld aim at
the efficiency and perfection of human machine.

3.  Preparation for struggle of life

Biological Naturalists believe that life is a gjgle, in which
only stronger living beings are successful. Hetheeaim of education
should be to prepare the individual for the stregzfilife.

4. Development of Individuality

According to T.P. Nunn every individuglossesses his
individuality and Special traits. The aim of eduwma should be the
development of his Individuality
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Forms of Naturalism

Physical Naturalism

It explains human activities and experiences itmse of
material objects and Natural laws. In other warkgsical Naturalism
lays more stress on the external material phenontbaa the
conscious human being.

Mechanical Naturalism

According to this Naturalism is a lifeless hugeciiae which
gets its form through matter and motion. In thevements of this
machine no mind or mental activity is required, Ny spiritual
power needed.

Biological Mechanism

Biological Naturalism is based upon the darwintheory of
evolution Man has evolved from lower animals byradgal process
of development. Man is supreme product of thixess of evolution.
The advocates of the school uphold that heredity &apowerful
influence on the nature and temperaments of arvigdhhl human
being.

NATURALISM IN EDUCATION

We are born weak, we need strength; helpless, wd ad;
foolish, we need reason. All that we lack at bidH, that we need
when we come to man’s estate, is the gift of edocat

Jean Jacques
Rousseau

Naturalism as a philosophy of education was deezlan the
18th century. It is based on the assumption thatreaepresents the
wholeness of reality. Nature, itself, is a totasteyn that contains and
explains all existence including human beings andhdn nature.
Education must conform to the natural processegafith and mental
development. Education should be pleasurable fddreim have a
good time when they are doing things which the gmeslevelopment
of their physical and mental equipment makes theady to do.
Education should engage the spontaneous selfigctivithe child.
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The child educates himself in great measure, midsisdknowledge is
base on what he discovers in his own active relatigith things and
people. The way to do this, Spencer advised, teltdhe learner as
little as possible and induce him to discover ashras possible.

Characteristics of Naturalistic education

1. Back to nature

Out of three essential factors of education namatyre, man,
and objects Naturalism gives prime importance tmnmga Hence, its
call is ‘Back of Nature’. According to naturalisthe best teacher of
the child is nature. Hence to develop the chilcbading to his nature,
education should provide natural environmental.

2.  Education a natural necessity

The naturalist regards education as a naturalssdgeFor
them, educational institutions are unwanted creationans
superimposed upon Nature.

3. Education-development of the natural life

According to Naturalistic thought, education ispecess of
development of the natural life. As Monroe peresiit, “Education is
the process of developed into an enjoyable, ratibiamoniously
balanced, useful and hence natural life”

4. Freedom of the child

It gives prominent place to the concept of freedoitine
education of the child.

5.  Child centered educational process

Child occupies the central and pivotal role in WNeuralism
set-up. The child’s nature is in the fa@nt which all other
things such as education, the books, the curricutbenschool, are in
background.

Aims and Objectives of Education

The naturalistic hierarchy of educational objeesivepresents a
complete reversal of traditional purposes of théost chiefly,
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perfecting of man’s highest powers via study arhture, philosophy,
and classics. Education is for the body as wellhasmind; and this
should not be forgotten. Mind and body must botltdred for and the
whole being of the student unfolded as a unit. hAdcis bad because
he is weak, make him strong and he will be good¢&ithe naturalist
denies the validity of any aims outside the natwphere, their
concern must be with immediate or proximate aimise Bchool's
most important job as an educational agency ise®ts it that the
child learns how to preserve his own physical eafid well-being.
Preparation for citizenship and leisure time atitgi appear at the end
of the list and are of lesser importanc€ofmplete living” is the
general aim as this is not very explicit term, iaymbe made more
understandable by a parallel attempt at generadizat his impression
is borne out by the specific objectives which ave/1to be discussed.

1. Self-preservationis the first of the five objectives. In order
to live completely, as man has first of all to livee has to continue his
own existence. While instinct is the chief guaranté this objective,
education may also help by acquainting the leawitdr the laws of
health and enabling him to earn a living.

2. Securing the necessities of lifdt is especially in the realm
of developing economic efficiency that educatiofplan preserving
life. Money is not life, but it is a necessity inamtaining life.
Education should train directly for success in tmportant function.

3. Raising children. Though a bachelor, Spencer held that the
most important function that most men and womerehawerform is
that of being parents. Therefore education shoela dnashamedly
both with the care of children in the nursery amel discipline of them
as growing boys and girls.

4. Maintenance of social and political relations Beyond the
home in the far-reaching social structure, man nhete some
understanding and mastery of social and politicat@sses if living is
to be complete. He must be a wise citizen who isipged for
effective social and political action.

5. Enjoyment of leisure. Life is not all serious struggles,
keeping physically strong, earning a living, beingesponsible parent
and an earnest citizen. Complete living also inetudfeedom from
struggle some of the time for “gratification of ttastes and feelings.
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Naturalism and methods of teaching

Discarding the old system as stagnant Nbesomgrescribed
Leaning by doing
Learning by experience
Learning by play as the basis of teaghin

To the naturalists book reading is unpsychologicete child
engages himself in those activities and experieniddsch appear to
him interesting and joyful. He does all learning His own interest
and effort as ‘emile’ of Rousseau used to do.

The principle advocated by Naturalists have brougb being
the modern methods of teaching which are;

1. Observation method.
. Experimental method.

. Play way method

2

3

4. Heuristic method
5. Dalton method
6

. Montessori method

Naturalism and Teacher

The teacher’s role is to remain in background. Hagural
development of child should be stimulated. Sinceatuke is
considered to be best educator. According to nkdtgahe teacher is
the observer and facilitator of the child’s devet@mt rather than a
giver of information, ideas, ideals and will power a molder of
character. For Rousseau, the teacher, first ofisaly person who is
completely in tune with nature .He has a profouaithfin the original
goodness of human nature. He believes that humaigdeave their
own time-table for learning. Significantly, the ¢bar who is aware of
human nature and its stages of growth and developnd®es not
force the children to learn but rather encouragearning, by
insulating him to explore and to grow by his intg#i@ns with the
environment.
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Rousseau opines that teacher should not be inrg ttumake
the child learn. Instead he should be patient, E=ire and non-
intrusive. Demonstrating great patience the teadtwrnot allow
himself to tell the student what the truth is bather must stand back
and encourage the learner’'s own self discoveryoAting to him the
teacher is an invisible guide to learning. Whileeregresent, he is
never a taskmaster. Naturalists are of the viewttwcher should not
be one who stresses books, recitations and masgsioagnation in
literary form, “rather he should give emphasis otvity, exploration,
and learning by doing”.

Naturalism and discipline

Nature will punish the child if he contraesnthe law of nature
and thus he will learn by the consequences of Wis action. Thus
nobody should interfere in this process of naturke child should be
allowed full freedom to indulge in the activitie$ lois choice. The
teacher should provide such experiences for fraeitgc

Naturalism and curriculum
1. No rigid curriculum

Naturalism does not advocate any rigid or fixegbet of
curriculum. Child learns best in a natural setémgl nature is a grand
book. Naturalistic curriculum is based upon thgcpslogy of child
and gives maximum importance to the age and stageni®
development.

2. Sciences

Idealists lay emphasis on the study of &mitres but naturalists
believe in science subjects viz. Physics, Chemisfioology and
Botany. They also give due importance to Mathersatand
languages.

3. Focal point

The focal point in the curriculum constrocti is that the
“text books and teaching should be oriented towasdience and
scientific point of view science and scientific pbiof view with
simplicity ad objectivity as the watch wards andhwknowledge of

relevant facts as the controlling aim”.
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Naturalism and school

The organization of school is rigid, catied and artificial and
as such the growth and development of children tisited and
spoiled. Thus they assert that school environmsimbuld be
completely free, flexible and without any rigidity.

Nature will do all the planning and progegsfor the natural
development of children.

Children are given full freedom to planithewn thinking and
activities according to their own interests andurelt tendencies.
These creative and self-creative activities godwetbp the character
and the personality of the individual through sdigcipline and
freedom to experiment.

Women Education

According to Rousseau, a woman should be the eaitthe
family, a housewife, and a mother. She should esttiv please her
husband, concern herself more than he with haviggaal reputation,
and be satisfied with a simple religion of the elotd. Because her
intellectual education is not of the essence, $tedies must all be on
the practical side.”

Merits of Naturalism in the field of education

* Development of child psychology.
» Scientific study of society and sociology.
» Emphasis on experiences-centered curriculum.

* Importance contribution in the field of methodgediching.

» Opposition to Repression in the field of discipline

Demerits of Naturalism in the field of education

* Children’s are given over freedom and giving masportance
to exercises.

* No importance of teachers.
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* More emphasis on present needs of the children’s.

3.3 IDEALISM

The word idealism is derived from two distinct smes-the idea
and the ideal. Idea means true and testified kraydeThe word ideal
stands for the perfected form of an idea or idéasidealist does not
have considerations for material values of lifethiker who idolizes
‘Mind and Self’ is an idealist. Idealism is onetbE oldest schools of
philosophy. Idealism is a very old philosophicabulght and it has
exercised a potent influence on the mind of maaugjhout the ages.
In education the influence of idealism has gonerg lway to restrict
some of the radical thinking and establish the wat the eternal
ideals and values of life.ldealism, as with evertheo major
philosophy, has several key concepts. To the istediie only ultimate
reality is mental and spiritual thought. The unsesras people see it,
is not actual reality. Everything they see is oalyoncept in their
minds. All things in the world exist in the mindhi$ world of ideas is
perfect, orderly, eternal, and unchangeable. Idessmme absolute.
Idealists imply that everything is connected toheather. If they can
grasp the concept behind one thing, it will inebiyalead them to
eventually understand everything.

Types of Idealism
a. ABSOLUTE IDEALISM

The centralistic approach to idealism on the whdias
committed this educational philosophy to the praminmportance of
consciousness. Mind is ultimately spiritual, nottenalistic. Human
nature is to be viewed, as more than a behavingnsm, responding
to the stimuli of its environment. Man is too atstig. Idealism
stresses certain wholeness. Nothing happens ipartyof the system
that does not affect the rest. On religious andameducation, the
definition of the absolute is unmistakably of thieischaracteristics.
Since the aim of education is the increasing raibmn of the absolute,
all education appears tinged with religious sigmifice. This includes
moral education.

b. MODERN IDEALISM

It has given a different tune to eational philosophy. In
this concept idealism more to do this idea as nst&dé. This idealism
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might be called a philosophy of idealism. The 1 igealism being
interested for euphony. The knowledge one has®oghvironment is
idea of it. The environment in itself cannot be wmo through
intermediate idea of it. The environments in itsehnot be known
directly. It can only be known through intermediatea of human
knower. From which the learner's knowledge takdwerdfore, is
bound to be in part the product of his human wagmdrehending it.
Such concepts are supplied by the mind of humanilez

IDEALISM AND AIMS OF EDUCATION

Idealism prescribes certain fundamental aims ofcation
which are directly influenced by the aims and pptles of life. In this
context Ross puts forth the view, “The functiorediucation is to help
us in our exploration of the ultimate universalued so that truth of
the universe may become our truth and give poweutdife.” Some
of the important aims of education as laid downd®galists are given
below

1. SELF REALIZATION

According to idealism man is the most beautifutation of
god-His grandest work. It lays great stress onettadtation of human
personality it is self-realization. The aim of edtion is to develop the
self of the individuals higher till self-realizatias achieved. It is in
fact making actual or real the highest potentesinf the self.

2. UNIVERSAL EDUCATION

Education according to idealism should be univearsaature.
The universe is regarded as a thought process.afidncshould be
based on the teaching of Universal truth from tkend-point of
rationality of the Universe

3. SPIRITUAL DEVELOPMENT

Idealists give greater importance to spiritual ueal in
comparison with material attainments. Accordindriesk, “Education
must enable Mankind through its culture to emtere and more
fully into the spiritual realm, and also enter maral more fully into
the spiritual realm, and also enlarge the boundariespiritual realm”.

4. TRANSMISSION AND PROMOTION OF CULTURAL
HERITAGE

The aim of idealistic education is the preservatemrichment
and transmission of culture, Education must doute to the
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development of culture .It should help inaging the boundaries
of spiritual realm

5. CULTIVATION OF MORAL VALUES

According to idealism, man is essentially arahdoeing.
Therefore, moral, intellectual and aesthetic aspetthis personality
should be promoted. According to Dr.Prem NathéTlprocess of
education must lead to the deepest spiritualigimsand to the
highest moral and spiritual insight and to thegghbst moral and
spiritual insight and to the highest moral andrigml conduct .”

6. PREPARATION FOR A HOLY LIFE

Idealism prepares an individual for a holy lifero€&bel
says.”"The object of education is the realizationaofaithful, pure,
inviolable and hence holy life.”

7. DEVELOPMENT OF INTELLIGENCE AND RATIONALITY

Idealism wishes that education should developntived fully.
It makes a person rational as well. Only the higtidyweloped mind
can understand the all pervading force. The idesali believe that
education must help in the full evolutionf anind , the
emancipation of spirit, self realization arithe realization of
higher values of life and to train the whole maompletely and
fully for manhood and not some part of m

IDEALISM AND CURRICULUM

While developing curriculum, idealists give morepiontance
to thought, feelings, ideals and values than h® ¢hild and his
activities. They firmly hold that curriculum shld be concerned
with the whole humanity and its experiences. It mognsist of
humanities.

The curriculum should give good mental expergenf all
types. So cognition (knowing) affecting (feglin and conation
(striving) should find due place. Sciences artdshould be taught
as fully integrated. Since the main aim of edionm according to
the philosophy of idealism s to preserved aadvance the
culture of human race ,so0 subjects like ligRe, Ethics,
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philosophy, History, Literature etc, shoulde provided in the
curriculum. Healthy mind is found in healthy batayly. So health,
hygiene, games and sports should find an impondate in the
curriculum.

IDEALISM AND METHODS OF TEACHING

Idealism has not prescribed specific methods @ichang.
According to idealism, class-room is a temple sifitual learning, a
meeting place of human minds- a place for self atioe. For this no
particular method has been suggested. However, follewing
methods have been advocated by different idealists:

e Learning through reading
* Learning through lecturing
* Learning through discussion

* Learning through imitation
» Descartes employed the device of simple to coxmple

IDEALISM AND DISCIPLINE

Naturalism provides unrestricted freedom to thddchihereas
Idealism wants to keep the child under disciplidealists believe that
there can be no spiritual development of the chilithout discipline.
This leads to inner discipline. “The disciplinenist to be imposed on
pupils. The teacher has only to help them to develef discipline
and through that self knowledge”.

Self-insight and self analysis are the main digwpy factors.
The main task of education is the cultivation ajh@r values of life
through moral and religious education. It requitke teacher to
present a good example and exercise lasting imgam the pupil’s
mind. A teacher is an ideal person to be emulayetthis pupil.

IDEALISM AND TEACHER

Idealism assigns a special role to the teachecoftsiders
teacher as a spiritual guide for the child. Thehea serves as a living
model for the student. He sets the environment lickv education
takes place. He carries the child from darknedgkt. He is to guide
the student towards utmost possible perfectionalisie regards the
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teacher as the priest of man’s spiritual herit&tgeis a co-worker with
God in perfecting man. An idealist teacher is dgdoipher, friend and
guide. According to Gentle- A teacher is “a spaltsymbol of right
conduct.” He is thus, an indispensable necessity.

According to Froebel, the school is a garden, deher is a
cautious gardener and the child is a tender plEm. plant can grow,
no doubt, without help but the good gardener deastihe plant grows
to the finest possible perfection. Through teachgtidance the child
can make his natural development into a procesingdo perfection
and beauty. Idealistic teachers tend to have aicpkt style of
teaching. All teachers are a type of role modelwdner, the
designated function of an idealistic teacher isb& a role model.
Women were the majority of schoolteachers, esgdgcial the
elementary school. The reason for having womerhtsahool is that
the teacher was the moral example. Women were oftere moral
than men, particularly years ago. ldealistic teesheve a distinct
way to discipline students. These teachers do awe ltertain rules.
They believe that a good, prepared teacher willhaee any problems
with classroom control.

CONTRIBUTIONS OF IDEALISM TO EDUCATION

Idealistic philosophy in education emphasizes #kaltation of
personality’, which is the result of self-realizatj achieved by
spiritual knowledge, self-discipline and dignifigdacher. ldealism
assigns a very important place to the teacher whespected as a
guide, and philosopher. They emphasize the impoetari moral and
spiritual education and points out the values ofmanities, social
sciences, art and literature. It emphasizes magrfegtion in various
facets of life-physical, spiritual, intellectual, onal, aesthetic and
social.

3.4 PRAGMATISM

One of the most important schools of philosophydfication
is pragmatism. Pragmatism stands between idealshmeterialism a
sort of compromise. The term pragmatism derivesitgin from a
Greek word meaning to do, to make, to accomplish.tife® use of
words likes ‘action’ or ‘practice’ or ‘activity’. Ation gets priority
over thought. Experience is at the centre ofuthigerse. Everyone is
tested on the touch-stone of experience. Belietsideas are true if
they are workable and profitable otherwise falsealués are
instrumental only. There are no final or fixed \eduThey are evolved
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and are not true for all times and for all situasioAccording to an
undeviating standard of worth, pragmatism tendsetandividualistic,
selfish; has no values; has no ethics and is thperécial.

FORMS OF PRAGMATISM
1. HUMANISTIC PRAGMATISM

This type of pragmatism is particularly found in cio
sciences. According to it the satisfaction of humaature is the
criterion of utility. In philosophy, in religion @heven in science man
is the aim of all thinking and everything else isnaans to achieve
human satisfaction.

2. EXPERIMENTAL PRAGMATISM

Modern science is based upon experimental mefhiod.fact
that can be ascertained by experiment is true.ridb ts final, truth is
known only to the extent it is useful in practidde pragmatists use
this criterion of truth in every field of life. Theuman problems can
be solved only through experiment.

3. NOMINALISTIC PRAGMATISM

When we make any experiment we attend to the reBultaim
Is examination of the material. Some hypothesisutilibe results
invariably precedes every experiment. According nimminalistic
pragmatism, the results of an experiment are alwmsicular and
concrete, never general and abstract.

4. BIOLOGICALPRAGMATISM

Experimentalism of John Dewey is based upon thiogical
pragmatism according to which the ultimate aim lbkaowledge is
harmony of the man with the environment. Educaterelops social
skill which facilitates one’s life. The school is rainiature society
which prepares the child for future life.

PRAGMATISM AND EDUCATIVE PROCESS

Activity lies at the centre of all educative proge$he basis of
all teaching is the activity of the child, says teosEvery continuous-
experience or activity is educative and all edueatis fact, resides in
having such experience. But continuous growth ipeeence is not
the whole education. Education is something mdres kb constant
reorganizing or reconstructing of experience. Praigm approaches
the problems of education from the ‘progressivist®éw point
“progress implies change. Change further impliesveityg”, so
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education cannot be conceived of as acquired ooicalf Problem
solving is at the core of all education. The edweaprocess thus
becomes empirical, experimental, and piecemea:word pragmatic.

EDUCATIONAL IMPLICATIONS
1. EDUCATION AS LIFE

Pragmatists firmly believe that old and traditioeducation is
dead and lifeless. Education is a continuous resoming,
reconstructing and integrating the experience ativies of race.
They want to conserve the worthwhile culture of plast, think out the
solutions to meet the new situations and then mategthe two. Real
knowledge can be gained only be activity, experisiemd real life
experiences.

2. EDUCATION AS GROWTH

Thus education will be useful if it brings aboué throwth and
development of the individual as well as the sgcietwhich he lives.
Education is meant for the child and child is neamt for education
and child is not empty bottle to be filled up byt©ide knowledge.
Each child is born with inherent capacities, temies and aptitudes
which are drawn out and developed by education. @rbke aims of
education is to develop all the inherent capacibiethe child to the
fullest extent.

3. EDUCATION AS A SOCIAL PROCESS

To pragmatism, man is a social being. He gains rancemore
knowledge through personal experiences than he fgats books.
According to pragmatism, the education of the ckilduld be through
the medium of society so that develops in him dlycidesirable
qualities which promote his welfare and happinekshn Dewey
rightly speaks out — Education is the social cantynof life.

4. EDUCATION A CONTINUOUS RESTRUCTURING OF
EXPERIENCE

Education is a process of development. Knowledggaised
by experiences and experiments, conducted by thede himself.
One exercise leads to another and so on and theo&lenowledge is
widened by the child. The process of reconstructibrexperience
goes on and leads to adjustment and developmeperebnality. For
pragmatists educational process has no end beyselfl in addition
to the individual it is continuous reorganizing trasturing and
integrating the experience and activities of theera
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5. EDUCATION THE RESPONSIBILITY OF STATE

Education is the birth right of each individual améy not be
within the right of the individual, so the stateosld shoulder the
responsibility. The refusal of the state to do syymot lead the nation
to suffering. It is for the state to make the clulgpable and confident
to meet the problems and challenges of life sutakygs

PRAGMATISM AND CURRICULUM

In the field of curriculum developmentetfollowing principles
have been prescribed by pragmatists.

1. PRINCIPLE OF UTILITY

According to this principle, only those subjectstiaties and
experiences should be included in the curriculuniciviare useful to
the present needs of the child and also meet theefexpectations of
adult life as well. As such Language, physical vibeling, physical
training, Geography, History, Science, Agricultared Home science
for girls should be included in the curriculum.

2. PRINCIPLE OF INTEREST

According to this principle, only those activitieand
experiences where in the child takes interest shbelincluded in the
curriculum. According to John Dewey these interemts of four
varieties namely- (1) interest in conversation, (2Yerest in
investigation, (3) interest in construction and fdferest in creative
expression. Keeping these varieties of interestgew, at the primary
stage, the curriculum should included Reading, Wit Counting,
Art, Craft-work, Natural science and other pradtisark of simple
nature.

3. PRINCIPLE OF EXPERIENCE

The third principle of pragmatic curriculum is thehild’s
activity, vocation and experience. All these thetwuld be closely
integrated. The curriculum should consist of suaheties of learning
experiences which promote original thinking anceffem to develop
social and purposeful attitudes.

4. PRINCIPLE OF INTEGRATION

Pragmatic curriculum deals with the integration sibjects and
activities. According to pragmatism knowledge is eorunit.
Pragmatists want to construct flexible, dynamic aimtegrated
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curriculum which aids the developing child and the&anging society
more and more as the needs, demands and situatjaine.

PRAGMATISM AND METHODS OF TEACHING

The whole emphasis of method of teaching in magm is on
child, not the book, or the teacher or the subjBlece dominant interest
of the child is “to do and to make”. The methoddddoe flexible and
dynamic. It must be adaptable anddifiable to suit the nature of the
subject matter and potentiality of the studentse Tgragmatist’s
curriculum provides for creative and purposefulivainés in the
teaching- learning process. Pragmatists regardosdéha’ miniature
of society’ where child gets real experiences td aed behave
according to his interests, aptitudes and capacitie

Project method is a contribution of pragmatistiggophy in
education. According to Kilpatrick “a project is w@hole hearted
purposeful activity carried out in a social envimeent”. The child
learns by doing says John Dewey. All learning ncashe as a product
of action. Learning by doing makes a person creatbonfident and
co-operative. They also emphasize the discovery anduiry
methods. The method like problem solving, play-wayperimental
and laboratory techniques which follow the prineigf learning by
doing can be used according to pragmatic view.

TEACHER

Pragmatism regards teacher as a helper, guidptalodopher.
The chief function of pragmatic teacher is to sggeoblems to his
pupils and to stimulate them to find by themselvi® solutions,
which will work. The teacher must provide opportigs for the
natural development of innate qualities of childrdis main task is to
suggest problems to his pupils and to guide thefimtbout solutions.

DISCIPLINE

To utilize the interest of the pupil is the basfsdiscipline
here. The teacher and pupils attack a problemlyoifeacher’s role is
that of a guide and a director; it is the pupil wdds, learning this
becomes a cooperative venture- a joint enterpdsesuit of common
purposes enforces it own order. Education beconsegial process of
sharing between the members of the various grongsal are equal
partners in the process. That is no rewards ate thre no placing for
the martinet so any punishments. The disciplinegeds from the life
of the school as a whole.
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CONTRIBUTIONS OF PRAGMATISM TO EDUCATION

* Pragmatism provides definite aims of education. Stuelent is
prepared to live in society and learn skills anduates. Which
are required of him to live as a useful memberoofety?

* The teaching methods are based on learning by ddihg
project method is the contribution of pragmatismmodern
education.

* Pragmatism encourages a democratic way of leanhiraugh
purposeful and  cooperative projects and acsvit

» Utility in the educative process is the first cribe. The school
Is expected to provide learning and experiencesattgauseful.

* Education is not bound to tradition. Pragmatic @éolphers
advise us to test everything through our own expee.

* The teacher has to play a very challenging rokhéneducative
process under pragmatism and he has to be very aber
watchful.

3.5 REALISM

Realists believe that reality exists independdnthe human
mind. The ultimate reality is the world of physiadijects. The focus
is on the body/objects. Truth is objective-what dam observed.
Aristotle, a student of Plato who broke with his muoe's idealist
philosophy, is called the father of both Realisnd ahe scientific
method. In this metaphysical view, the aim is tadenstand objective
reality through "the diligent and unsparing scrutof all observable
data." Aristotle believed that to understand aredhjits ultimate form
had to be understood, which does not change. Fampbe, a rose
exists whether or not a person is aware of it. #eroan exist in the
mind without being physically present, but ultimgtehe rose shares
properties with all other roses and flowers (itsnfy although one
rose may be red and another peach colored. Agsatdb was the first
to teach logic as a formal discipline in order &dble to reason about
physical events and aspects. The exercise of etibought is viewed
as the ultimate purpose for humankind. The Reaistriculum
emphasizes the subject matter of the physical wquktticularly
science and mathematics. The teacher organizeprasdnts content
systematically within a discipline, demonstratingeuof criteria in
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making decisions. Teaching methods focus on masierfacts and

basic skills through demonstration and recitatitudents must also
demonstrate the ability to think critically and egdifically, using

observation and experimentation. Curriculum shdaédscientifically

approached, standardized, and distinct-discipliagseld. Character is
developed through training in the rules of conduct.

BACKGROUND AND MEANING OF REALISM

Just as Naturalism comes on the Educational seeeprotest
against systems of education that have becomdcatifRealism
appears to be a reaction against curricula congisti studies that
have become bookish, sophisticated and a abstAseve have a
slogan in Naturalism- * Back to Nature ‘ — in Reali we have a
slogan-‘ Things rather than words "

The developing realism has adopted four pointslucation

 Humanistic Realism,
e Social Realism,
 Sense Realism, and

* Neo-Realism.

1. Humanistic Realism in education

Humanistic realism is the reaction against the leasjze on
form and style of the old classical literaturehdis great regard for the
ancient literature but it emphasizes the studyaftent and ideas in
the ancient classical literature to understandsopegsent social life
and environment. The aim is not to study the formd atyle of old
literature to have mastery over it. The study a bterature is a
means to understand the practical life. Historyo@aphy, Kautilyas
Arthashastra are the subjects and books shouldiuaked for this
purpose. Erasmus (1446-1537), Rabelais (1483-1%&B)) Milston
(1608-1674) were the supporters of this faculty.

2. Social Realism in education

Social Realism in education is the reaction agfaatype of
education that produces scholars and professioral tm the neglect
of the man of affairs i.e. practice. Education dtdawt produce men
who are unfit in social life. The purpose of edimat according to
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social realists, is to prepare the practical mathefworld. Michael de
Montaigue (1533-1592) was the main supporter af fiaculty.

3. The sense Realism in education

The sense realism in education emphasizes thangaof the
senses. Senses are the gateways of knowledgeanahtetakes place
the operation of the senses. According to sendisteaature is the
treasure house of all knowledge and this knowlethye be obtained
through the training of the senses.

4. Neo-Realism in education

Neo-Realism is really a philosophical thoughtappears the
methods and results of modern development in ply3ibey do not
consider the scientific principles everlasting whihey express the
changeability in them. They support the educatibra with the
science and analytical system of education with kumanistic
feelings. They consider living and un living alljettive to be organs
and the development of organs is the main objediveé all round
development of the objects is the main characierwt education.
Bertrand Russel and whitehead were the supportéhngsdaculty.

REALISM AND AIMS OF EDUCATION

"Realists do not believe in general and commonsamwh
education. According to them aims are specificaoheindividual and
his perspectives." (Seetharamu, A.S.. philosoploésEducation,
p.74). And each one has different perspectives. dilmeof education
should be to teach truth rather than beauty, teerstdnd the present
practical life.

The purpose of education, according to socialigesalis to
prepare the practical man of the world. The scigpedists expressed
that the education should be conducted on univdraais. Greater
stress should be laid upon the observation of aand the education
of science. Neo-realists aim at developing all tbaevelopment of
the objects with the development of their organs.

According to realism, things are essentially wingty seem to
be, and, furthermore, in our knowledge they aré fjus same as they
were before entering our consciousness, remaimetanged by our
experiencing them. Reality, according to Aristatlas distinguishable
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into form and matter. Matter is the substance #tlathings have in

common. For Aristotle these to substance were #dgicseparable
although always found together in the empirical ldioiThe New

Realists were so named because they emerged asctome to

idealism. Where idealism give special status todniseeing it as
basically the stuff from which all other things areeated, the New
Realists, particularly the American school, rejddi@s notion, giving

mind no special status and viewing it as part duma For them

things could pass in and out of knowledge and wanldo way be

altered by the process. Existence, they arguenbtislependent upon
experience or perception, thus mind ceases to éedhtral pivot of
the universe. Speculation, according to the Newli&eawas not as
fruitful as the use of the empirical methods okesace. Not all realists
felt that they could support the position o the NBwalists. The
Critical Realists felt that man could not know therld directly but

only though certain vehicles or essences. Thusectdjare not
presented directly to consciousness but are remexseWe do not
have direct knowledge of any object except asnti@d to us by our
senses.

REALISM AND THE CHILD

Realism in education recognizes the importancéhefchild.
The child is a real unit which has real existentele has some
feelings, some desires and some powers. All themenat be
overlooked. These powers of the child shall havéo@ogiven due
regarding at the time of planning education. Clilth reach near
reality through learning by reason. Child has togneeen as much
freedom as possible. The child is to be enablgatdoeed on the basis
of facts; the child can learn only when he follotl®e laws of
learning.”

The child is to be understood a creature of tlaé werld there
is no sense in making him a God. He has to beeddato become a
man only. To the realist, the student is a fumstig organism which,
through sensory experience, can perceive the natuder of the
world. The pupil, as viewed by many realists, is fnee but is subject
to natural laws. It is not at all uncommon to firegdlists advocating a
behaviorist psychology. The pupil must come to gmize and
respond to the coercive order of nature in thosexa&here he cannot
control his experiences, while learning to conthi¢ experiences
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where such control is possible. At its most extreriee pupil is
viewed as a machine which can be programmed inrmenaimilar to
the programming of a computer.

REALISM AND THE TEACHER

The teacher, for the realist, is simply a guidke Teal world
exists, and the teacher is responsible for introduthe student to it.
To do this he uses lectures, demonstrations, amsbsg experiences,
the teacher does not do this in a random or hapthazay; he must
not only introduce the student to nature, but show the regularities,
the “rhythm” of nature so that he may come to ustéerd natural law.
Both the teacher and the student are spectatorsytile the student
looks at the world through innocent eyes, the teaafiust explain it to
him, as well as he is able, from his vantage pahtincreased
sophistication. For this reason, the teacher's oliases and
personality should be as muted as possible. Inraodgive the student
as much accurate information as quickly and effeti as possible,
the realist may advocate the use of teaching mashio remove the
teacher's bias from factual presentation. The whotacept to
teaching machines is compatible with the picturereality as a
mechanistic universe in which man is simply ongha& cogs in the
machine.

A teacher should be such that he himself be eddcatd well
versed with the customs of belief and rights antiledwf people, and
the trends of all ages and places. He must haveriastery of the
knowledge of present life. He must guide the stutlmards the hard
realities of life. He is neither pessimist, nopptimist. He must be
able to expose children to the problems of life etreworld around.

REALISM AND CURRICULAM

According to humanistic realism, classical literature should
be studied but not for studying its form and stiylé for its content
and ideas it contained.

Sense-realism-attached more importance to the study of
natural sciences and contemporary social life. yswidlanguages is

not so significant as the study of natural sciere@s$ contemporary
life.
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Neo-realism- gives stress on the subject physics and on
humanistic feelings, physics and psychology, soggl economics,
Ethics, Politics, history, Geography, agricultuegied arts, languages
and so on, are the main subjects to be studieddiogoto the Neo-
realists.

REALISM AND METHODS OF TEACHING

The method of the realists involves teaching fer inastery of
facts in order to develop an understanding of @htarv. This can be
done by teaching both the materials and their egfpdin. In fact, real
knowledge comes only when the organism can orgahieedata of
experience. The realist prefers to use inductiggclogoing from the
particular facts of sensory experience to the mgemeral laws
deducible from these data. These general lawsesr as universal
natural law.

REALISM AND DISCIPLINE

Discipline is adjustment to objectivity. It is ressary in order
to enable the child to adjust himself to his envinent and
concentrate on his work. Bringing out change in teal world
is impossible. The student himself is a part of twiorld. He has to
admit this fact and adjust himself to the worlddi&ciplined student is
one who does not withdraw from the cruelties, tyrag, hardships
and shortcomings pervading the world.

3.6 ECLECTICISM

Philosophy of education can refer to eitheragbademic field
of applied philosophy or to any of educational pbdphies that
promote a specific type or vision of education,/anavhich examine
the definition, goals and meaning of education. dadion and
philosophy are closely inter-related. If philosophy love of
knowledge then education is acquisition of knowkedgor a long
time education was regarded as a disciplinary moaad learning by
attempt was important for student. After that clukhtered education
laid an emphasis on presenting education accortbnthe child’'s
interest. Today these two contradictory forms cdama compromise.
Interest has been admitted as the fundamental tantattraction of
the child, and once interest is created; even gitemnould not be
uninteresting to him. But neither is complete igeit; hence, co-
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ordination between two is necessary. The study ddcational

philosophy helps an educationalist to criticallyakesate his own
practices and make necessary changes in his mraBticlosophy has
the potential for provoking revolutionary changesjises and rejects
some of our beliefs, develops analytical and Idgiskills and

reasoning. Educational philosophy clarifies conceptl analyses
propositions, beliefs and theories of educatiomhlosophy vision is
essential to understand the new trends in the éduea systems
especially the contemporary educational movements.

MEANING OF ECLECTICISM

Eclecticism has been derived from the verb rod¢ct. To
elect means to choose and pick up. The good ideas;ept and
principles from various schools of thought haverbekosen, picked
up and blended together to make a complete philosofhus
eclecticism is a philosophy of choice. Eclecticissnnothing but
fusion of knowledge from all sources. It is a p&uultype of
educational philosophy which combines all good sdaad principles
from various philosophies. Eclecticisig a conceptual approach that
does not hold rigidly to a single paradigm or seassumptions, but
instead draws upon multiple theories, styles, oeasd to gain
complementary insights into a subject, or applié®ment theories in
particular cases. It can sometimes seem inelegankaaking in
simplicity, and eclectics are sometimes criticizéor lack of
consistency in their thinking. It is, however, coommin many fields
of study.

NEED OF ECLECTIC PHILOSOPHY IN EDUCATION

We live in such an era when dogmatic adhereneeparticular
philosophy is foolish and is quite harmful. The {dds changing very
fast. Values are changing rapidly. We require aadyic outlook and
mental flexibility to have an all-round adjustmeand optimal
development. No philosophy contributes to all asped education.
Idealism based on spirituality. Naturalism based roaterialism.
Pragmatism is between the two. While idealism mdas for its high
and lofty aims of education, pragmatism is famoaois ifs brilliant
principles and curriculum, naturalism for its methaf education. No
philosophy is full-fledged to provide all things.uBwe want an
integral education for complete living. If we syasis all good ideas
and principles with the best materials of all thed#élosophies we
have to adopt an eclectic approach by harmonizigg donflicting
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ideologies and blend them together. We have to fimity in
diversities through eclectic approach.

ECLECTIC TENDENCY AND EDUCATION

Philosophy of life has a powerful impact on edigratBecause
eclectic tendency is gaining wider appreciation andeptance in the
life of an individual today, therefore the influenof this tendency on
this education is natural. It reflects a harmonisysthesis of all those
dynamic ideals and principles. Under the influenale eclectic
tendency, all the previous ideologies and tendsnare influencing
the following aspects of education.

AIMS OF EDUCATION

The question has always been arising whether the o
education is to educate the child for society orifidividual progress.
The aim of modern education has become individuabmess and
development and social service. We have seen impliiesophy of
Nunn that there is no difference between individaatl universal
progress. Here comes the role of eclectic tendelioye look into
Prof. Horne’s definition this tendency becomes euigvident.
According to him, education is a high adjustmentagfhysically and
intellectually developed conscious individual tos hintellectual,
emotional and volitional environment. In this défon perfect fusion
of psychological, scientific and sociological tendes.

TEACHING MATERIAL

Teaching material is no more an important mattex,earning
of which should be compulsory for the studentsjtas a truth or
combination of truths. Modern teaching materialkidrief form of
civilization and a record of the standards of pesgrand values of
civilization. The civilization of one period canndte suitable to
another period; therefore, it would have to be geanon the basis of
needs and changes. Teaching material is helpingistuo familiarize
themselves with life as teaching is the preparafiwrife. Therefore,
the process of knowing life would also remain chagg

METHOD OF TEACHING

Method of teaching is used in order to experimbist material
of civilization on the child and to bring desirabtdhanges. This

method should be used naturally by the teacher. Kifmsvledge of
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children, knowledge of modern interests and problesuppressing
the rigid method of teaching and taking the broadesaning of
teaching method-all these are symbolical of thechteds ability.

Therefore, a teacher should have a knowledge afyawethod. The
burden of the modern teacher has increased bebt&ubas to apply
new methods with a view to the children’'s knowledfye the

changing age, and the progress of the society. iegathe method
of teaching the kernel of all philosophy is ‘metha@tcording to
‘circumstances’, taking in view the interest of tlhild. Their

emphasis is on motivating instruction, which is ttesult of the
curriculum growing out of the present experiencestoldren. They
have assigned a place for drill and concede theesupimportance of
freedom both as an end and as a means to achieventh Among
method they have a special advocacy for problewirsgpl which they
believe, is on consonance with life’s demands. Ingwe of direct
experience is recognized by lending their supporiptay-way’ and

‘learning by doing’. The above mentioned ecleatiodency is visible
not only in the field of education but in everylfieof education. This
tendency is carrying us to a good age where we dvbel able to
establish new ideals, values and standards oveowaand corrupt
feelings.

DISCIPLINE

All the philosophers wish the mature children laygheir part
in making decisions about the affairs of the schodhey should not
be pushed around against their consent. Discipiireugh knowledge
and knowledge through experience is the under-our@ all
educational philosophies. The teacher’s role asemd, guide, and
philosopher, the director of the class, arrangethef experiences to
the child, etc. is prominent in modern educaticatane.

EMPHASIS ON THE TRAININTG OF TEACHERS

Under the influence of eclectic tendency more andre
teacher-training institutions are being opened rovide training to
teachers for various grades and levels of education
SECULAR FORM OF EDUCATION

In ancient and medieval times, provision of edwcatwas
made by religious institutions. But, under the uefice of eclectic
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tendency, modern education has broken off frongi@lis bonds and
has become material and worldly.

PLACE OF SCHOOL

Under the influence of sociological tendency, thection of
school is to prepare dynamic citizens to parti@pat the social
activities successfully. As such, school is nowaregd as a miniature
society to develop dynamic, enterprising and resefut citizens.

Above discussion makes it crystal clear that mod=tucation
has drawn from all the tendencies namely-psycho@dgiscientific
and sociological to a very great extent and thic@ss of synthesizing
and gainfully imbibing is known as eclectic tendgnc

CONCLUSION

The conception of education today is very broad toat our
educational thinking in its totality has been aféecnot by one single
philosophical thought or tendency but by the curivgaexperience of
past generations in the field of education. Ourcatlonal ideals and
practices may consequently be traced to variouscesuall of which
have been harmoniously blended to determine theseptaday
educational principles and practices.

CHECK YOUR PROGRESS - |

=
n
@
-
)
x

o
=
D
n
28
o
5
Ty
o
>
D
o
=
—
=0
D
3
=
>
)
3
2]
@)
=
m
Q
c
§

o
D
-

2. Every individual possesses his individuality ane&&al traits.
The aim of education should be the development
his Individuality is the statement given by -------------------- :

3. Which type of Naturalism explains human activitiend
experiences in terms of material objects and Nblavwes?

4. In which century naturalism has developed as aopbphy of
education?

5. Which educational philosophy advocates the teachieghod
learning by doing?
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3.7 EDUCATIONAL THOUGHTS OF WESTERN
THINKERS

3.7.1Jean Jacques Rousseau’s Child — Centered
Education

Life-sketch

Rousseau was born in 1712 at Geneva, in the honae of
poor watch maker; lost his mother at an early agas brought
up by his father: had no experience of being a lpupa class,
received his early education under the care of tariutried
unsuccessfully in all sorts of occupations. Aftemamber of
journeys, affairs, a desultory study of Catholicismusic
and a survey of all sciences, Rousseau arrivedansPin
1741 and got the support of Voltairre. During tipisriod only
he started living a stable life, met Theres Lowas40 year old
women with an ugly appearence and married her. ddginoher,
he had 5 children But due to poverty, he put theman
orphanage. The great irony is that this man wholdamot rear
his own children properly at home, later on becafamous
for his writing on educating children.

In 1745, he bacame a music critic to the Encyclopéa
1749. he was awarded the essay prize of the AcadEnBjijon.
In 1750, he was shot into fame for his book 'Thed?ess of
Arts and Science' His second book titled 'The Qrigf
Equality Among Men' came out in 1753. In these bowks, he
launched a tirade against corruption prevailinglatevels of the
society and deceiving the poor. for which he atitdd the
reason of people's love for pomp and show in thiéa-style.
resulting in the greed for amassing wealth at aogt.c"Emile"”
and "Social Contract" the very famous works of Reesau,
were completed in 1762 'Emile or Concerning Eduoati
set in a great revolution in education in Europeusseau is
basically a naturalist the message emphasized snwurks is
"Everything is fine in Nature; but they become agpt in the
hand; of man". 'Emile’ is also the result of thdibf in him He
lashed out the then educational practices followeHurope. The
then French government suspected his intentions.
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Important Features of Rousseau's General Philosophy

Rousseau's philosophy goes by the name of

"Naturalism" It’s important features are

1.
2
3
4.
5
6
7.
8.

Material world is the real world

. Mind is subordinate to matter.

. Nature alone is the source of all knowledge.

Values are created in terms of specific needs

. All real values exist in nature - in living close nature

. There is no possibility of any 'super natural béing

The individual is always given prudence.
Man creates societies only to meet some of his sieed

Thus the keynote of his philosophy was to have "a

Natural State, a Natural Man and a Natural civiima'. He

declared. "Everything is good as it comes from hla@ds of the
author of nature (the creator) but everything degates in
the hands of man" He felt that all ills and miserie the modern
world were due to a departure from the previouaté&sof Nature”.

Rousseau's Educational Philosophy

1.
2.

He lays stress on natural physical environment

He emphasizes the present life of the child asbhgs of
education.

He accords an important place to the child and his
uniqueness in the educative process.

He advocates education in accordance with the aaifithe
child and his interests and potentials.

He gives prominent place to the concept of freedam
education of the child.

He gives an insignificant place for knowledge from
books and verbal information imparted.
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Aims of Education

According to Rousseau the following are the maimsaiof

education.

1.
2.
3.
4.

Self-expression - development of innate potentials.
Autonomous development of individuality
Improvement of racial gains.

Preparation for the struggle for existence

Curriculum

Chief characteristics of the curriculum are

It is based on the nature of the child, his interes
different developmental stages, etc.

. It lays stress on subjects that are helpful in self

preservation.

It gives importance to basic sciences, craft, and
physical education.

It advocates differentiated curriculum for the gl
house Kkeeping, tailoring, embroidery, religious
instruction, etc. so as make her a suitable congrafor
the man.

Methods of Teaching

a M wbdpRE

Rousseau advocates -

Learning through observation and self-experience
Learning by doing.

Play-way method of teaching.

Learning through Heuristic method.

Individualized Instruction.

Role of Teacher

According to Rousseau, the teacher is to play the of

an observer and the stage-setter. He says, "Thefhmction of
the teacher consists not so much in imparting keogé as in
stimulating the pupil in its love and pure To kndwow to
suggest is the art of the teacher" The teacherldhootivate
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the child to learn by exploiting innate tendenax¢she child He
must possess a profound understanding of the shildture and
be able to cool his emotional reactions. He is tmimpose
any rules control upon the child but to allow theld perfect
freedom and guide him properly.

Discipline

Rousseau believes in total freedom of the childs lbnly
'in a free atmosphere that the child will be abkvelop his
inborn and innate capacities. He does not beliene i
punishing the child so as to correct his future d&abr. His
assumption is very simple, the child is able toklimp
punishment administered and the mischief done bwn. hi
Children, therefore, should be left alone to expece the
consequences of the mischief done by the If a chrebks a
window pane, let him sit in the cold wind that geshin, as a
result of his folly. If he climbs a tree, let hiralf down and learn
not to do it again Nature, according to Rousseaua igreater
teacher.

If children commit mistakes and violate the prineip of
nature, they naturally invite the retribution of tmee this
conception in the field of education is known asstipline by
natural consequences’.

Contributions of Rousseau to Education

1. Rousseau has focused the importance and recogrmtitre
child in the educative process.

2. He advocates that education should be a pleasuaabieity
for children the child's interest in and readindes
learn a topic, have to be assigned due importance.

3. He stressed that education should emanate from the
spontaneous self-activity of the child.

4. According to Rousseau, methods of instruction miest
inductive to make teaching effective and interestin

5. Advocacy of free-discipline through natural
consequences.

[o2]

. Importance of craft-learning in education.
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7. He advocated the need for sense - training and iqadys
activities in the earlier developmental stageshaf ¢hild.

8. Naturalism in education draws our attention to the
aesthetic aspect of surroundings. This also impliest
schools should be located in natural surroundings.

Rousseau's Negative Education - Meaning and
Features

The negative education of Rousseau has the follgwin
characteristics

I No time saving According to Rousseau, in
childhood no time should be saved. Let the child,ru
jump and play all day long. In all these activitibe
will have a continuous reconstruction of experiesice
which is nothing but education.

ii No book learning: Rousseau does not believe in
imparting education with the help of books. He hold
that reading is a curse and books have no placthén
education of the child. He advocates that the child
should think for himself and learn with his own eifffs.

iii No habit formation: He believes that everybody is a
slave to his habits and the same may be true atoat
child. He was against all social habits: he favibrat the
child should be left to have natural habits.

iv No moral educationn The child is the purest thing in
nature and therefore there is no place for any rhora
teaching. The reason behind this assumption is that
morality and reasoning do not go together. The d;hil
therefore, should be left to learn from the lessafs
nature.

v Discipline by natural consequencesRousseau was for
full freedom and no control for children. Let the
children suffer natural consequences of their own
actions without the intervention of human beings to
protect or punish and this way they will set thess
right.

vi No formal lessons Rousseau is also against any
formal teaching in the class. He believes that atrb
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lessons are useless burden on the memory of thlel chi
and sheer waste from educational standpoint. Thidch
is not able to interpret and assimilate on the &as
cause and effect theory, hence it is easily forgott

No social education In Rousseau's time. Society was
corrupt to the core. So he wanted children to lmdaied
from such a society and educate them in the midst o
nature till their power of reasoning and judgmest i
perfected, with which they are in a position to et
themselves from the evils of society

Limitations of Negative Education

Faulty conception of discipline His doctrine of
discipline by natural consequences is not acceptabl
and dependable at all times. The child at his tende
age without foresight. Without reason and without
developing his correct understanding cannot corfast
behavior. He requires mature and wise guidance of
the parents and the teacher. If the child is lefthis
own judgment and wisdom, he might receive a blow
which may blow his entire personality.

No habit formation. Rousseau does not believe in
forming habits of any kind of the child. Habits hav
been called as second nature and a set of goodshisbi
also essential for good character.

No place for books. Rousseau was against any
learning from books and totally condemned them. yrhe
lead to confirmation and registration of ideas imet
mind of the child and hence cannot be easily igdore
Perhaps he rejected the use of books in the ediecati
process because they were not written keeping ewvi
the nature of the child.

His ideas about women education are not applictidse
days when women are marching ahead. They should be
shoulder to shoulder with men, in every walk oé lif

Curriculum for girls

Rousseau does not recommend the same type alatdo

for women as for men. His Conviction is that theandtions of
men and women are fundamentally different ‘Menbeme to serve.
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Women are born to please”, says Rousseau. He fucth@inues.
‘A woman should bring up man in childhood, tend him
manhood, counsel him throughout his life and mi#kedife agreeable
and pleasant". Women are the minima of man. Theytlae chaste
guardians of our morals, and the sweet securitywf place'.
Their education should be different from men. R®ass
therefore: advocated that studies of women should b
practical. Intellectual interests, he believed dmgtd her
nature. He stated, "I would hundred times prefesimple girl
rudely brought up, to a girl of learning”. Thus Rseau
advocated no literary education for women but reomnded
house-keeping, tailoring, embroidery and religioaucation
so that she becomesaitable companion to man®.

3.7.2 Froebel

He was born in 1782 as the son of a pastor inlage in
Germany. He lost his mother at an early age and his
childhood was unhappy. As his father got remarriex came
under the care of his uncle at the age of ten gsumg fellow.
Froebel was sensitive and religious minded. He addve for
Nature He was an apprentice to a forester, but énelbped
interest in geometry. By accident, He went to thauérsity of
Jena and studied mathematics later. He studiedogyobhnd
got ideas of evolution. For some time, he studietdar
Pestalozzi. He went to Yverdon to become a teachet
started a school at Frankfurt in 1816 He advocated
‘learning by doing" He started his "Kindergartem' i
1837 at his native place Blankenburg.

Kindergarten means a garden for children, from wWhic
they could blossom forth, as the young ones witleirth
differential abilities. The gardener provides thmlswater and
other facilities for plant growth but he cannot rmeak (lower to
bloom from the plant, when it is not ready; nor de make an
orange tree give a rose flower. Lilkachplant in nature, each
child has its unique qualities. Their potentiale avaiting to be
manifested. Like the gardener, it is for the teacte help the
potentials of young children to blossom Froebel gasjed pre-
school education for children below 5 years. Thebasis is on
giving happiness to the little ones by providingenh the
necessary environment for growth with teachers earning
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facilitators. Forebel wrote many books on pre-sdheducation
of which the following are very popular.

Froebel's Educational Philosophy

To Froebel education is growth from within eduoati
should unfold the child's inborn capacities andwddokindle
his spiritual nature, so that he may have a spatittnion with
God. According to him, the child must be educated i
accordance with the laws of child-development. Eation
should enable he child to realize unity in diveysiHe gave
importance o self-activity and social participatidaducation
iIs not stuffing the mind of the child but to devplats total
personality.

Salient Features of Froebel's Kindergarten
The important elements of Kindergarten are

1 Self — activity
2. Creativeness and
3. Social participation

1. Self - Activity

When the child moves in a free atmosphere, indujgin
in various activities, it develops the ability tdhink
independently which is essential for self - realiaa. His
slogan is "Education through self - activity selfaetivity
not only fills the gap between knowledge and actidut
slim gives joy, freedom, contentment and peace ofdn

2. Creativeness

Children are more creative by nature. "God createxh
in his own image, man should also like God creatd a
bringforth many. Mind and soul express themselvhesough
physical activity and expression. To enhance cneatess
In children, Froebel recommended games for recogati
Construction, imagination and knowledge, unity acithracter:
games that enhance the skills of reading, writiagd arithmetic
Foroebel popularized the playway-method of learning
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3. Social Participation

Man is a social animal. When a child participates i
cooperative activities, in a social environment not only
receives physical training but also intellectuahcial and
moral education.

Curriculum

Besides self-activities, manual work is also stezbdy
Froebel Nature study creates a sense of wonder thed
children learn to believe in God. Mathematics, laages and arts
are taught Religion is a core subject in the cutum.

Role of the Teacher

A good gardener takes care of each and every plaits
garden similarly the teacher should take care arg\hild and
help them grow and develop according to their ratur
endowments.

Discipline

There are no fixed rules and rigid regulations in
Kindergarten Protection and co-operation are the
components of the discipline followed In Kindergart Self-
expression, games, arts, gifts and occupationsigeophysical as
well as mental training to children and teach thdmcipline
naturally.

Contributions of Froebel to Educational Theory and
Practice

1. Froebel founded the first Kindergarten of the woHiis
famous slogan "Come, let us live for our childresgt in
the movement of nursery education.

2. According to the principle "children have' 'to dahd
'not to receive' information, he emphasized self-
activities in education.

3. He wanted education to fit the individual for fulife
within the group, so that he may adjust himselfpgedy to
his physical and social environment For this
purpose, he recommended that primary virtues like c
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operation, sympathy, fellow-feeling and responsigibe
developed in children in the school community.

4. Through his gifts and occupations, he imparted @gns
training in a social environment and enhanced oragtin
children.

5. He was an early advocate of the inclusion of manual
work in the school curriculum.

6. He was a forerunner in providing freedom to chilie
a social environment in pre-school education. Ho
highlighted the fact that every child is important
education.

7. He popularized 'Learning through self-activitiegida
'Play Way Method' of learning.

3.7.3 Madame Montessori

Dr. Maria Montessori (1870-1952) was an Italia
doctor. During childhood she showed interest in msatLater
on she evinced interest in engineering and biolofjgally
obtained the M.D in medicine from the Rome Univéysshe
studied feeble-minded children and came to the
conclusion that mental deficiency is mainly an edli@n
related problem rather than a medical problem. Thio
stimulation and training of senses and muscular
coordination, those children could acquire some vkiealge
and get liberated from their deficiency.

She prepared a scheme for the education of theleeeb
minded children and was appointed as a directorspécial
schools offering in-service training to Roman teachbased
on her experiences there. She established in 1867sthool
for children named 'Casa de Bombini' or ChildreHeme.
Here children were free to learn at their own speaed in the
way they desired to learn Didactic tar self-leagniand self-
correcting) apparatus were used Children could enself-
learning or auto-education with the kelp of thesdsa Their
senses were stimulated and they wore trained in colas
coordination. By means of such education at the-guieool
level, dull children became active and were busyédarning
and discovering.
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Her book, Discovery of the Child describes the
several learning experiences, which children digcowby
themselves in the happy setting provided by thédcén's home.
When it was found that pre-school education of ttype
recommended by Montessori for dull children wascassful,
parents of children with normal intelligence fekd sending their
little ones to her school Today, Montessori schpais several
parts of the world including India, are very populén 1939,
Madame Montessori visited India. During her stayl@fyears in
India, till 1951, she conducted a number of tragnicourses for
teachers in the Montessori system of child educatlois under
her influence that a large number of nursery sceidot children
have sprung up in our country, on Montessori lines.

Principles of Montessori System of Education

A) Individuality

Every child differs physically as well as mentadlgd these
differences must be recognized. She recommendsvithdil
observation of each child, providing him with theveonment best
suited to his individual normal growth and. thusuedting him
individually.

B) Sense Training

The world is meaningful for a person, only whers hi
senses are used. His senses only give life to Airohild learns
its mother-tongue through hearing others talk. Buhe child is
deaf, it cannot learn the language naturally onadky.

Like Rousseau and Froebel, Montessori also stre8sss
senses play a very important part in a child's atdan because
these are the gateways of knowledge Since the semse
particularly active between the ages of three aades, she
devised graded apparatus for providing sensationfs o
weight, colours, sound, touch and temperature.

C) Exercises for practical life

In children's house, pupils are given exercises fo
practical day to day life They are taught how tostvaéheir hands
and clothes, how to sweep the rooms, dust the tiuei set
the tables, clean their nails, brush their teethisp their shoes and
comb their hair. Children should grow not only lgetually, but
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physically even with regularity and neatness Musacwdducation
and training is given through walking, holding atie and
handwork. These exercises not only make childrealthg but
also give them training for practical life.

D) Exercises for sense training

The Didactic Apparatus sharpens the pupil's sen$és
varied materials include blocks, cylinders, papeapinets,
coins, tables, pencils and wools of different cokuboxes,
balls, cubes. rods and water of different tempeestu These
materials are meant to give perception of sizemforveight,
touch, hearing and colour The sense of touch isettgped by
presenting water at different temperatures to thiédc Sense
of hearing is developed through boxes, containireplges
Sense of weight is cultivated through blocks anblda of
wood of varying weights. Colour sense is trainedotigh
samples of wood of different colours.

E) Self-Education

Montessori believed that self-education was thestbe
method by which child can learn in his own way & dwn speed
without any interference from outside. Then theldhliearns
through his own errors, which are corroded. She
recommended the use of Didactic Apparatus which trods
every error and helps the child to correct himself
automatically. In fact, it is a substitute for theacher. The
process of learning through this apparatus dulyfeons to
the psychological steps of association, recognitiod recall.

F) Liberty

For self-education, children should have an atmesptof
freedom and liberty. The child must be allowed maxn
freedom to unfold himself without any check or hiadce.
Thus, freedom is the most suitable medium for the
development of human personality.

Place of Teacher in the Montessori Method:The teacher
in the Montessori system is called the "Directresaho
should be well versed in child psychology. She dtagive full
freedom to the children and not to Interfere witheir
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activities. Her job is to provide the required leiag apparatus
to children and simply supervise their functioning.

Salient Features of Montessori Method

1

Dr Montessori started life as a doctor and as such
formulated her method of teaching young childrerthia
light of her experience and experimental findinghe
gave a rather scientific approach to education t®aking
away from old tradition.

. Like Froebel, she also emphasized self-learning and

sense-training which are based on psychological
principles. These principles have made learning eanor
important than teaching, which is universally acedgoday

In this system, there are no teachers because dbayot
teach. Directress only provides proper environmand
materials at the right moment besides observing the
child's behaviour. Thus in Montessori method, thdctis
more active than the teacher.

. Montessori system of education centres around

individual development of every child and hence,
democratic in nature.

The essence of the Montessori Method lies in
integrating sensory training muscular coordinati@amt
knowledge in the development of every child.

Self-activity and self-control are the components o
discipline, envisaged in the Montessori system of
education.

Limitations of Montessori Method

1.

2.

Play activities of children which are more inteiagtfor
them are neglected in the Montessori system educati

The child cannot express himself fully and freebyt
only through Didactic Apparatus This curtails these
expression.

. Social unity is lacking in her method, since indival is

given importance and the child is learning through
apparatus alone.

4. This method is very costly.
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5. There is dearth of teachers trained in Montessethigd.

6. Various subjects and leaching methods are not rated
in this system of education.

3.7.4 John Dewey

John Dewey was born in 1859 at Burlington, U.S.A
after graduating from the University of Vermont &879, he
started his career as a school teacher. His phpbgds not
simply speculative but based on the actual expegsnin the
school. After leaving his job as a teacher. Deweingd John
Hopkins University and obtained his degree of Phib
philosophy in 1884. Thereafter he worked as a mode. of
philosophy at the Universities of Minnesota, Micamng and
Chicago. It was at Chicago in 1896. That Dewey foead the
Ideal University Laboratory School. It was here ttin@ tested,
modified and clarified his theories. After pracliexperience of
school situations. Dewey's "Democracy and Educdtion
"Education and Today", "The School and the SocietyThe
School and the Child", "The School of Tommorrow".
"Freedom and Culture" are some of the books whiakehcome
to be regarded as the classics of education. While
Rousseau glorified the individual at the cost otisty, John
Dewey fused both psychological and sociological exsp of
education. He passed away in 1950. After retiringni
Columbia University as professor of philosophy &0
years.

Dewey's Educational Philosophy

Education is a social necessity, according to John
Dewey Defining education he says. "Education is the
development of all those capacities in the indivadu
which will enable him to control his environment dan
fulfill his responsibilities”. Thus to John Dewelducation is
a bipolar process. It has two sides, the psychalmigand the
sociological, neither of the two can be subordidateor
neglected. The psycological side is the study oé whild.
With all his inclinations. Instincts, potentials &amnterests. It
forms the very basis of education the sociologisile is the
social environment in which the child is born. Lsreand
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grows for society on a further analysis of Dewey's
educational theory, we find the following four fusndentals

1. Education as growth.
2. Education as life.
3. Education as social efficiency

4. Education as reconstruction of experience.
Aims of Education

John Dewey, being a pragmatist, believed that sptogsical
and social environments are always changing, aifedacation
must also change. They cannot be fixed for all s§nte come.
However he put forth the following as the immediatiens of
education.

« to develop an ability to understand and analyze the
problems;

» to develop skills for intelligent application of é&wledge
and insight into solving problems;

e to arouse interest through planned experiences;

* to help in the adjustment to changing needs andlsdef
society.

Curriculum

Dewey's curriculum is not a mere scheme of stydiesis
it a list of subjects. It is an entire range of iates and
experiences, projects leading to reconstruction and
reorganization of experiences. Thus he makes odoups
activities of crafts, the core of the school cuamliem. He
also includes moral, aesthetic and religious edaonatn the
curriculum. But these again are to be imparted tigto
practical experiences and not through ‘'chalk andk ta
lessons’ in the class room

Method of Teaching

John Dewey considers that mind is a product ofvagti
and develops through activity. There must be sotimusus to
mind for thinking .It cannot think unless it is et with some
problem As soon as it faces a problem, it startiskimg
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for its solution This very process, Dewey applies t
education. In his ideal school, the child engagé&sasklf in
various types of activities which are inspired g bwn urges
and inclinations. During the course of these ategi, he faces
certain problems which arise spontaneously outisfdwn life
situations. The child then thinks of possible swn$s and
then tries to put his plans into action. In theuattexecution
of his plans, he comes to know of the correctness o
otherwise, of his ideas This procedure is calledhim as
"Project Method" which is also referred to by thanre
"Experimental Method"

Thus the important steps involved in the projecthod are:

a. Creation of a suitable situation that gives riseréal
problem.

b. Thinking of all possible solutions for that problem

c. Collection of information about the problem froml al
possible sources.

d. Execution and arriving at the possible solution.
e. Application of the solution, arrived at.

Discipline

Dewey conceptualized 'Social Discipline' which istn
based on punishment and rewards or outer conttois Iself-
discipline, resulting from free purposeful and ctigae
activities the natural way of establishing suchisctpline is
lo redirect the natural impulses of children, thgbu
cooperative or shared activities. Discipline is ie enforced
through social acceptance or rejection. (Eg. Anisciglined
child will not be allowed by his peers to participan games or
projects).

Role of the Teacher

The teacher is not an authority to direct the teagh
learning process: he is the provider of settingsnducive to
learning. He is not an authority in dispensing le be
absorbed by his pupils, but a guide, stimulus aathkyst In
getting the child to make his own relations and
connections, his own ideas In doing this, the mader
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teacher must take into consideration a great vgriet

lectors that the traditional teacher consideredangous; the
total physical setting, since this, rather than ehethe "subject”
alone makes up the environment for learning; thgchelogy of

the individual pupils, so that differences in maiion,

intelligence and orientation can be taken into aexto the

social psychology of the group, since general les¢s, needs
and purposes will serve as the basis for developihg

curriculum. the psychological principles of leargimrmemory,
transfer, and motivation, so that learning can bedenefficient
and economical.

Contributions of John Dewey to Educational Practice

Dewey's social theory of education coupled with the
logic of experimental method has been very influgnin the
development of modern educational practices. Thaefch
contributions of John Dewey to education are:

1. He fused both psychological and sociological aspect
of education. He tried to introduce more human touc
in the process of education.

2. Advocated “Project Method” of learning.

3. Insistence on activities of diverse kinds in school
activity-centered curriculum.

4. Conceptualized social discipline i.e. self — diduip
through participation in group activities.

5. Considered teacher as a guide, friend and direcfor
activities.

6. Advocated ‘social efficiency’ as the main aim of
education.

7. Advocated training for democratic living through
school activities and practice
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CHECK YOUR PORGRESS - Il

6. Heuristic method and Dalton method are advocated as
special teaching methods by -----------------------

7. The author of ‘emile’ is ------------------mo--- :

8. The aim of education is to develop the self of [the
individuals higher till self-realization is achieleThis is
the main aim of --------------------------—- .

9. Negative Educaion is suggested by ----------------:

10.The school for children named ‘Casa de Bombini’| or
Children’s Home was established by ----------- —

11.Learning is nothing but reconstructions and reogion
of experiences is said by ----------------------- :

3.8 LET US SUM UP

It could be said that naturalists were responginieome of the
revolutionary ideas in all spheres of educationchtare considered to
be relevant in modern Indian education. As per ligena if an
individual acquires * ideal education’ he becomesnhnized and
learns to live and act normal human. Pragmatisrardsgthe teacher
as a guide to provide the child with suitable emwiments to enable
him to experience the truth. Like naturalism, pragem does not
banish the teacher altogether. By revolting agatrestlitional and
conservative aspect of life, realism has providexv nlight and
wisdom. Realism has its own importance but it ninesbalanced with
spiritualism. If ‘Eclecticism’ is not accepted in ddern Indian
Education, it may lead to the creation of educaiopockets of
conflicts and confusion, ultimately endangering ioval and
emotional integration. Rosseau’s ideas of childteestd education and
the need for giving negative education has tremhkel world of
teacher dominated education as a tremor. The reftrat followed in
elementary education were largely shaped by Freimel Madam
Montessori. Even today play way method of Kindetgyarand
education by sensory training of Montessori systam followed
everywhere in the world in pre-primary and primaggucation.
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Progressive education of John Dewey through promethod of
instruction is catching up very fast in secondanyg &igher education
level in India too, though it has its origin in Anmea. Thus we
conclude that educational thoughts of Western Bbpbers and
western philosophies discussed in this unit haesqad a very great
role in modernizing education all over the world.

3.9 EVALUATION

4. Compare and contrast the major western philosoplegard
to their positions on different educational pragsic

5. Critically evaluate Rosseau’s contribution to edioca
6. What are the limitations of Kindergarten education?

7. Evaluate the role of teachers in John Dewey’'s @msgjve
education.

3.10 ANSWER TO CHECK YOUR PROGRESS

Naturalism
T.P.Nunn

Physical Naturalism

18" century
Naturalism
Naturalism
Rousseau
Idealism

9. Rousseau

10. Maria Montesorri
11. John Dewey

©ONOo Ok WNRE
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UNIT - 4 - SOCIOLOGY AND EDUCATION
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4.2 CONCEPT OF SOCIOLOGY
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4.0 INTRODUCTION

French philosopher August Comte used the word Smgyo
for the first time in his lectures in 1837. He rgozed it as a
separate subject and put it at the top of all s@enlt is because
sociology can actually synthesize all sciences iatccomposite
science that can be used for the reconstructiorrefiodmation of the
society. Because of these views Comte is knownhasfdther of
sociology. He advocated scientific study of societyts
consciousness, role of its agencies etc. for tisé time.

4.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

Know the meaning of the term Sociology.
Explain the relationship between sociology and adan.
Understand the meaning of socialization.
Explain the role of culture in socialization.

Explain social mobility and its types.

o o A W NP

Explain the forms of social change and factors oasjble
for social change.

~

Understand the meaning of Modernization.

8. Know how modernization has affected education didn

4.2 CONCEPT OF SOCIOLOGY

Technically the word sociology means the scientsiedy of
society. It is the man, the smallest unit of theisty who does this job.
He takes birth in a society as a social bdrayemains here throughout
his life, and he affects the society by his idga$ actions and is affected
by the society after all. Individual philosophy getssimilated in the
society when philosophy of the society is powerfoh the other
hand, when individual philosophy is very strong, it camaage the
total philosophy of the society byes revolution.
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Subject Matter of Sociology

We have discussed the subject matter of educatiothe

previous chapters. Now the subject matter of sogilis given
below:

1.

Sociology studies social elements and social prEeE®sin a
scientific manner. These processes and elementhearesults of
social interactions among humans on one side amh@rhumans
and non humans on the other.

Change is an important characteristic of socianefgs and social
processes because of the dynamic nature of hunSowology
analyses these changes scientifically and prediotait the future
behavior of humans on the basis of these changes.

Sociology studies the multidimensional behavior hoimans
manifested in a group of individuals. Since indivadl behavior is
always affected by the behavior of the group awe viersa, group
behavior given more importance than individual heba in
sociology. In this sense sociology is more compnshe& than
philosophy.

Sociology studies all those institutions that ekish society such as
family, religion, state, social or reform organiaas etc. It prepares
norms and guidelines for each of them.

When man lives in a group, he conks across a nuofbgroblems
there. Sociology studies those problems objectivglgnalyzing their
possible causes and then gives tentative solutionshese
problems. Once these suggestions are brought rattdiqe for a
long period of time sociological theories come ipging.

Sociology also studies those elements and factoichwecessarily
affect human being. Actually man is governed bys¢heustoms
traditions, dogmas, beliefs and culture as a wiSiteee these factors
and elements are not universal anywhere, Socickgyy studies the
possible causes of differences such as geograptocalitions,

standard of living, levels and roots of scientificentions and so on.

. Sociology studies social institutions with referento their

characteristics and functions which differ from gelato place,
generation to generation and institution to inftiu
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8. The chief purpose of sociology is to develop carsncial qualities
in man which are basic for his survival as a sobeihg such as
friendship, cooperation, sympathy, sacrifice fohess and mutual
coexistence.

9. Sociology also studies possible causes of socsahtdgration and
cultural enmity and suggest for their removal witie help of
education.

10.Sociology studies social norms and legal prospadise context
of these norms. It believes that everything cameotnade good by
just invoking laws. Social norms can play more intquat roles than
legal provisions in making the society better.

4.3 RELATIONSHIP BETWEEN SOCIOLOGY AND
EDUCATION

It is clear from the above discussion that educatnd
sociology both are inter-related and inter depehdeneach other in
many ways. Sociology without education is like ayavithout soul
and education without sociology is like a vehiciéhaut wheels. So, it
is better to synthesize both by new name EducdtiSoaiology or
Sociology of Education.

1. Brown: "Educational sociology is the study of interactmfrthe
individual and his cultural environment.”

2. Ottaway: "Educational sociology starts with the assumptioeat t
education is an activity which goes on in the sgcand the
society in turn determines the nature of educdtion.

3. Good: "Educational sociology is the scientific study ofwho
people live in social group especially including ttudy of
education that is obtained by living in the sogabups and
education that is needed by the Members to livectiffely in the
groups."

On the basis of above definitions we can say tbato$ogy
and education are the need and requirement of @aeln on almost
equal basis.
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4.4 SOCIALIZATION

It is a process by which an individual is madeiado&ocially
acceptable and emotionally matured enough of détl ethers in a
friendly manner. By this process, society develgps individual
according to the needs of its ideals, beliefs.arsttraditions norms
and social laws. This is done when an individu&trimcts with other
individuals of the society. Thus social exposurenecessary for
socialization.

But the problem is that when process of socialmastarts
it iIs confronted with individual needs, interestttitudes and
behaviour. As a result process becomes very diffiddue to this
reason individual is motivated to adopt social @aland ideals willingly
so that he may shun the individuality and mix ughwhe society. Some
compromise is also made by the society in ordenade this process
easy and possible. When individual acquires thesditps he is made
well adjusted with the family, with neighbours, hvitother social
institutions and with the society as a whole. Hesellgps such a
confidence and capability in him through this psscéhat he does not
remain hesitant to interacting with others.

Definitions of Socialization

1. J.S. ROCS"Socialization is the development of us feeling in
association and the growth in the capacity and vallact
together."

2. Bugardus. "Socialization is the process wherebgqoer learn to
behave dependably together on behalf of human weeHdad in
doing so they learn experiences, social self cgngocial
responsibility and balanced personalities.”

Characteristics and importance of socialization

i It is a conscious process. The child learns tmatis given
something and the giver also knows that he is gigamething
useful to the child.

i Itis a slow process of habit formation and it tak@ much time
to complete. One single effort should not be carad
sufficient.

i This process makes the child social and sociatigpiable.
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iv It develops we feeling in children when they amewgr. Thus it
Is very necessary for all types of social actigitiand for
establishment of social institutions.

v Socialization is necessary in order to live ingbeiety at case For
example. if a child abuses everybody in the societywill not be
tolerated by the other people and everyone may tak®n
against him.

vi By this process an individual becomes a real datteosociety.

Agencies of socialization

Following agencies take pan in the process ofadi@eition
of a child

1. Family: It is the first and the most important agency aiaaation.
Child spends maximunperiod of time here. In the family child
comes in contact with his parents, brothers, sistancles, aunties,
cousins, grandparents etc. and he learns manyshafit behaviour
from them. Love, sympathy, cooperation, tolerarmmsideration
and so many qualities are learnt in the family.fiéhild also learns
many ideals, customs and traditions, first of edhi his family.
Family is actually his first school and mother is/her most
loving teacher.

2. Neighbourhood When a child grows a little older, he goes to the
houses of his neighbours and plays there. He titetiaere not only
with young ones but also with the matured membktiseohouse. If
neighbourhood is good and cultured, socializatidhb& positive,
otherwise child will learn many undesirable halated behavior
from his neighbours.

3. Schools At the age of four, child starts attending schatds. Here he
comes in contact with many children of differentmrounities and
culture. He also comes in direct touch with teashethe class and
peons in the campus. He also participates actieehas a
spectator in various cultural activities and soéigiction there. All
these factors affect his personality in differemty® and process of
socialization goes further.

4. Relatives: Relatives, also visit the family of the child thdug
occasionally but child leans many social habitsidadls from them.
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Since there is close intimacy between the childrasdelatives. Child
does not show any shyness in exposing himself. ,THus
behaviour is easily modified in a desirable manner.

5. Playground Apart from his school, child also visits nearbyypiay
fields where he plays different games with his agges and peers.
He learns many desirable qualities such as coapgréllow
feeling, team spirit, tolerance, discipline, hogesitegrity, supremacy
of roles and regulation and so on from these games.

6. Scouting for boys and guiding for girlsThe purpose of these
activities is to serve the people by helping thentheir troubles.
These are regular part of activities of the schoése activities
also create feeling of sacrifice in children. Cexgtion and self
dependence are the basic principles of scoutinggaiing. These
activities also make the child courageous andhésing.

7. Caste, clan and communityach caste, clan or community has its own
customs traditions, style of walking or talking amdanner of
behavior. Children learn many important things fithiese units of the
society also. These are better places of exposurarf immature
child and his caster community or clan may tolerate many
undesirable behavior of the child easily.

8. Religions A child goes to temples, churches or mosques wih h
parents or family members. He participates in waioituals and
ceremonies there. He listens the sermons of tlestpaind interacts
with other devotees. All these things contribut@isocialization.

9. Social frictions and panics:Child takes part in various social
functions and parties with his family members. ldarhs many
important things from these places also such ds efywalking or
talking, manner of taking food, methods of sentimg guests etc.

10.Peer group, friends and age mateNo child likes to be confined at
home. He visits the houses of his friends and agsmand invites
them to his home also. He talks to them, plays #igm and walks
with them in the neighborhood and local marketsl tese
interactions help the child to gel socialized.
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Role of the Teacher in Socialization

Teacher is the most important figure after pareritis whom a
child identifies himself very much and gives hine tilnost weightage
in the society. His wordings are many times comeidinal by little
kids. A teacher can augment this process in thewoig ways.

i  Teacher comes in contact with the parents of thédchnd
collect informations about interests, attitude apdcial needs of
the child. He then accommodates the social needsisrand ideals
with the needs, interest and capacities of thelcBiy doing so
he reduces the resistance of the child towardslsation.

i He acquaints the child with the cultural heritafjiehe country along
with the current culture and sub cultures. Tranamgitthe cultural
values to the child makes the process of sociaizaasy.

i He treats the child so sympathetically and affectiely that child
comes to accept him his well wisher and ideal. Widrappens,
child imitates the habits, behavior and idealsofdachers.

iv Teacher teaches social ideals and norms by orgapigames,
sports and other co curricular activities for theilad. Child
participates in these activities and learns mamgghthrough group
interactions himself.

v School subjects are also taught to the child irakcontext so that child
may understand the demand of the society as well.

vi He also uses reward and punishment techniquespfmowng the
desirable behaviour and for discarding the undesiraone
respectively.

vii Teacher does not exhibit any prejudice againstchilg. He treats all
the children rich or poor, fairly and does not dretate them on the
basis of their castes or creeds. In this way, eiwdag given by the
teacher becomes acceptable to children.

vii He provides maximum opportunities of interactionctoldren
belonging to different strata of the society. Th&ps the children
leant something from each other.

ix School is a social subsystem so if a child is adgisn the schoole
he is likely tobe adjusted in the society also. Teacher makes the
school environment fully adjustable for children.
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x Healthy competitions also lead to effective soeation. Teacher

develops in children feeling of healthy competition

45 CULTURE

Meaning of Culture

The word culture has been understood by diffepatple in

different ways. Some people regards culture asigersal attitude
towards life. Some people think that it is a wayiahg, talking and
behaving, some people are of the view that sumllafuatoms and
traditions of the society is culture, some peopate it to the
progress of art, music, architecture and literatie and there are
many other people who restrict it to the mastery different
languages. The more a person knows different lagegjahe more
he is cultured.

Definitions of culture

1. Tyler, "Culture is the complex whole' which inclede

knowledge, beliefs, arts, morals, laws, customs] ather
capacities and habits acquired by man as a memibéhneo
society.

. Machvier "Culture is the expression of our natureur more of

thinking and living in our everyday intercourses, art, in
literature, in religion, in recreation and enjoyrtssn

Types of Culture

1.

Individual and communal culture: Interests, attitudes, liking,
modes of thinking or behaviour etc. differ from g@n to person.
As a result they do not adopt the social or nafiaudture in

tom. They rather adopt it after some modificatidhis is called

individual or person's culture. Communal culturetba other
hand, is the result of religious beliefs and repnés the whole
community.

National or local culture: Each nation has some distinct national traits
and attributes of character including values, isleahode of
thinking and living etc. Such national traits areolwn as
national culture. Local culture is restricted to particular
locality, area or geographical boundary. It is urgihced by

114



geographical climate, local beliefs and traditiangl standard of
living of the people of that area.

3. Material and non material culture; Material culture includes those
man made physical objects which man has createdidgrhysical
comforts such as clothes, buildings, food itemschimes and
equipments, means of transport and communication on
material culture includes beliefs, traditions vaugleals,
language etc. They are accepted and followed Hgast one
sizeable section of the society.

4. Universal and particular culture: Universal form of culture
includes those ideals, beliefs, values, languagestoms,
traditions etc. which are adopted by all membershefsociety
across the world such as truth, honesty, cooparasigmpathy,
love for children etc. Particular form of culture that culture
which is adopted by a particular section of thaetgc

5. Optional form of culture: Itis that culture which is neither universal
nor particular. It is optional in the sense thas ihot adopted by
many people. The person who adopts more and mdienajp
elements of culture, is called more and more cedturlt is
necessary for the progress of human civilization.

Relationship between education and culture

Meaning and concepts of culture testifies to tloe tfaat education
and culture is intimately connected. In broad senftare is nor is a pan of
education but it education itself. Cultural pattefra society determines
its educational system. Educational system simedtasly affects the culture
of that society by shaping and influencing thekimg and behaviour of
individuals. For example if cultural pattern ofaiety is materialistic, its
educational system will also be framed in the savag. Similarly, if
there is cultural conflicts in the society, it cha wiped out only by
education.

4.6 SOCIAL MOBILITY

Social mobility refers to change in the socialsadf a person
or a group in the context of others. It is commaosden in stratified
society where people are categorized into diffestatus groups, and
they try to change their status by their effortst Example, if a poor
Dalit child becomes IPS after education, his soc#tus will

definitely change. How far this change is recogniag the people of
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other castes is another issue but he will surdiyeae high status in his
own caste. Thus social mobility means the movemantan
individual in a social structure. It does not refeiphysical movement
of a person or group from one place to anotheis tinly migration.
Similarly, material change (becoming from poor ichy is also not
social mobility in real sense. It is only rise tdrsdard of living but when
this material change is linked with social statusbeécomes social
mobility. For example, becoming a professor from plost of lecturer is
social mobility.

According to P.A. Sorokin"Social mobility is either horizontal or
vertical. Horizontal mobility is the process of iirad changes in the
same status level while vertical mobility is thegess of changing from
one status to another either to a higher or loesIT.

Types of Social Mobility

(A) Horizontal Mobility

In every society some groups of people enjoy higiusition
and some of them are given lower status. When fogamation of a
person takes place within the group it is calledidomtal social
mobility. Social status of a poison does not chamgdiorizontal
mobility or this change is so insignificant that ig given no
importance. It means that position of a person wiagnge but his
salary, grade, prestige, privilegestc. remain unchanged. For
example, there are so many types of vendors wénstbe street. If a
groundnut seller sums selling cloth in the samkidasit will not change
his social status. It will only be horizontal matyil

(B) Vertical Mobility

All social groups or sub groups do not enjoyghme position
in the society. Some of them are considered high ssome are low
with respect to social prestige. If an individual group is able to
change his social status by his own efforts andis$es up in the
hierarchy it is called vertical mobility. No bodyamwts to go to the
lower status, so he always endeavours to maintaisdtial status but
when others supercede him in the race of life,uteraatically pushed
down to the lower status. For example, Zainindgoyexd very high
position in the society but rise of the new indastgroups in India
have pushed them down. Thus vertical mobility eferboth achieving
higher or lower status in the society. Example dt€u Bhai Ambani
can be tided here. He started his career as al petnop worker in
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Yaman but achieved a very high status in India Btaldishing
Reliance Group.

In the words of Sorokin, “By vertical mobility | @an the
relations involved in a transition of an individulsgbm one social
stratum to another."

Factors Affecting Social Mobility

There are many factors that affect social mobifitpositive and
negative ways. Negative factors (factors resisiingocial change) have
already been discussed in the previous chaptee tWerwill discuss
only positive factors that enhance social mobilityany way. Some of
them are given below:

1. Structure of the society

Societies may be of two types, closed societies apdn
societies. Thinking of the people in closed scesetire very backward
and narrow. People weigh everything on the bastsadiftions and old
customs. Thus chances of social mobility are vewyih such societies.
In open societies on the other hand. individualseeHall freedom to do
or adopt anything in whatever manner they like. Erample, any
person belonging to any caste or creed can margnyowoman of
whatever caste or creed she belongs to. No ohe isdciety cares for it.
Thus open societies are very conducive to socidbilityo Urban
societies are somewhat open but rural societiesvarg closed in
structure in the context of India.

2. Religious beliefs and superstitions

The thing which is associated to religion becomigsdr If
religions followed by the people are unscientific majority of
affairs, social mobility will be very difficult. Foexample, the status of a
Mulla or Pandit is always ranked high because liéfse Similarly, people
visit to pilgrimage and participate in many supgests rituals. All these
make social mobility difficult. On the other hangligions interpreted
scientifically increase social mobility.

3. Demographic structure

Migration of the people from villages to cities andns increases
social mobility because of the open environment aetter future
prospects there. Similarly. if a person is havimgsl number of
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offsprings to support, it will raise his standardliging. As a result.
Upward social mobility will be there. Compositionf o
populationalso affects social mobility. If there are large numbéold
people to check small number of young populatiosci&® mobility
will be restricted and vice versa will increase it.

4. Economic factors

Industrialization increases social mobility besauit raises
general standard of living of the people. Liberation and
globalization also increase social mobility becaupeople
belonging to different countries of the world comecontact with each
other.

If income of the people increases it will increasecial
mobility. This increased income will increase thgastment volume
of the country and general social mobility will pesitively affected.

5. Political factors

[ If a person has freedom to run any business odaptaany
trade and profession social mobility will increase.

i Political stability in thecountry may also affect social
mobility in the sense that development programmes
will not be disturbed before their completion.

it If ruling party and opposition both arc at variangith
each other, no parliamentary business will go ohusr
social mobility will be at stand still.

iv  In a democratic country even a peddler can becriReM.
or a Minister if he wins the election.

6. Education

Education plays the mast dominant role in incregassocial
mobility. A layman or a man of the street can beeamlecturer or a
D.M. only after education. Thus his status will anatically go
up. Education in itself is a social status. An eded man or a scientist is
generally held irhigh esteem by the society. Teachers who earrtiass
businessmen are given high status in the society because of
education.
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7. Aspiration level of the people

If people in the society are ambitious to raisairtistatus in the
society, social mobility will be positive. This arbn or aspiration
level of the people depends on the trend prevailmghe society
and achievement level of certain groups. If alltises of the
society are stagnant economically and sociallysaal mobility will
be seen.

Relationship between Education and Social Mobility
Education is contributive to social mobility in th@lowing ways:

1. It can raise individual status in the society. Adueated person
receives recognition, prestige, honour, and pasitiothe society
because of his education.

2. Education can provide good employment opportunitiewill
raise the income of the people on one hand and ¢besumption
level on the other. This will make their standafdiving high
and high standard of living is positively correldtto social
mobility.

3. An individual can cross his caste barrier througluaation very
easily. Education makes the people so liberal anddominded
that they do not regard caste division of the dgaiery important.

4. Education abolishes rigidity of social structuredaremoves
discrimination based on birth, sex or ethnicity.cOnhe bonds of
social stratification is loosened, social mobil@ytomatically
goes up.

5. Education is a process through which ideals angegatontinuously
change and new values and ideals are formed. Asudt rcriteria of
social status also change.

6. Education motivates the people to change occugatmmearn more
and more profits. Once it happens social mobistgeen.

7. Education is also an important means of gaininggrdwy qualifying
civil services examination. Even a poor student gqaality I1AS or
IPS andachievehigh status in the society. In the olden days power
of politics or administration was generally inheditand it was not
possiblefor general public to enter into this field. But itnst the
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case today. Any person can occupy any positiohdarsbciety with
the help of education.

8. Mass media-the specialized branch of educationirntasased the
rapport among the people. It is the prime requisiteall social
mobility’s.

9. In the olden days, the status of teachers washighy It is still very
high today but only those teachers are reveretddynasses who are
very devoted, laborious and honest.

10.Fifth pay commission has increased the salariesditierent
categories of teachers very much. Especially psiraad secondary
teachers are drawing almost double salary drawthenpast. This
has increased their horizontal social mobility’snidt vertical
mobility’s.

11. Education has widened the scope and dimensiongeofWe can
adopt any profession out of millions.

12. Education from primary to university level is alstratified. An
individual will gain vertical social mobility accding to his level
of education.

13. Individuals are given so many options to chooseagyof them as
far as curriculum and subject matter is concerfiégy choose their
subjects of interest on the basis of their intesesd thus social
mobility is seen For example, science subjectsadeel high by the
society today as compared to humanities and ssciahces so
subject stratification is also there in education.

14.Those who are engaged in research studies. Inwsntand
discoveries, they are rated high in the society person can go to
this level of education according to his effortsytér the academic
achievement greater will be the social mobility.

15. All universities are not equal in educational stdd Some of
them are rated high by the people of the sociehttams selection of a
good university or college for higher studies iases social
mobility’s. This diversification in the standard eflucation of
different universities has very well been recogdiby National
Assessment and Accreditation Council (NAAC) which now
grading universities and colleges of India on tlasid of their
performance. MIP University was rated as B + in401

120



4.7 SOCIAL CHANGE
Meaning of Social Change

Change simply means deviations from the existintjepas.
Thus social change means changes in the structutduactions of
social system. Since culture cannot be separabed thie society, social
change refers to cultural changes also.

By social change we mean those changing actiwtieish
have changed the form and structure of the sosietgrastically that
these changes look distinct and visible.

Important factors responsible for social change argiven below

1. Human beings come across a number of newer and pevidems
every day. In order to solve these problems thaykthnd act in
divergent ways and thus they happen to deviate ttmmexisting
pattern.

2. Style of living also changes due to changes inneiclgy and
increase in income. Thus, social change occurs.

3. When scientific inventions and technological reskes take
place. Some conflicts between culture and scieneeseen. These
conflicts motivate the people to bring about sodnges.

4. Man always tries to make his life easier and cotafue. For this
purpose he carries out inventions and discovekidsen he is
successful in his efforts his outlook toward theisty also changes.
As a result social changes take place.

5. Time is itself an important factor of social changemans get bored
of old values, ideals or culture with the passdgen®. Hence, they
bring about some modification in them. This is dobg
philosophers who redefine the society and its gleathe present
context.

6. When physical environment changes man also chamgestyle of
living to adapt to new environment.
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Relationship of Education and Social Change

Social changes am necessary for all types of pssgend
development but these changes adversely affectirmuersal as well
as local values and ideals many time. In both @mes the role of
education becomes very significant. Besides, faatesisting to social
change can be controlled or modified only by edooat

Social changes also widen the scope amddibility of
education physically as well as ideologically. Heopome to
know many new ideas and objects by social charigess, process of
human progress continues unabated.

SCHOOLS AND SOCIAL CHANGES

Society runs many institutions to bring about Sociange.
School is one of them. It is the most important audive formal
institution of education. It is social sub systerraaminiature society in
itself. Hence, it can play very important role redjag desirable
social changes. These are as follows:

(i) Reflection of social order Nature, functions and

organizational set up of the school depends upan th

prevailing social order. Whatever ideals, valuesstoms
and traditions are adhered by the society, theyedtected in
the functioning of the school. School tries itstliespreserve
them; if some changes occur in the social systecmod
changes its programmes accordingly. It is also etqik from
the school that if there is something undesirabléhe new
social order, it must resist to them and remove uheanted
elements from the system.

(ii) Reflection of national policy of educationVhatever policy is
framed by the nation, it must reflect in the schegstem.
School not only adopts those policies but it afsplément them
sincerely so that national objectives may be aadewand
national culture may be developed. For exampl@ational
policy is to popularize birth control measures tigtoeducation,

school would include related subject matter in the

curriculum.

(iii) Minimizing the role of resisting factors to sociathange
There are six important factors that strongly tesis social
changes. School minimizes their role by changirggdtiitude
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of the people. This is done not only by the modtimn of the
curriculum but by the role and active participatmfnteachers.
Actually school prepares the mind of the child toegpt those
changes willingly. Scientific attitude toward a tpat is
developed for this purpose.

(iv) Preparation of accommodative generatioBchool modifies the

(V)

behaviour of the child to adjust in the societycagmg to its

changing needs. We cannot chatige behaviour of a matured
person but we can do it very easily when it isdagse of young
ones. They remain in the school for more than h2sy&Vhatever
they learn there they put them into practice instha@ety. That is
why it is said that process of reconstruction ofagiety or

revolution in it starts at least 20 years bef@eatl shape.

School increases the speed of social chang&®hatever
inventions or discoveries take place in the socidtyg
foundation are laid in the school. School prepdhes child
tocontribute something to material culture. For sthi
purpose, creative and talented children are idedtifind
selected. They are given proper educational enmeori there.

(vi) Employment oriented educationln order to increase the

productivity of the county and to raise the staddarliving of

the people school runs professional and technamaises. Once
they are grownup they are easily employed in the economy.
Their employment increases their earning and hstaselard of
living. This high standard of living is very condwue to social
change.

(vii) Maintaining continuity of culture School transmits the

existing culture from one generation to the negtsince it is a
regular function of the school, so whatever chamgesr in the
society anywhere, they are also transmitted to tiext

generation immediately. In this way continuity afitare is

maintained.

(viii) Role of the teacherTeacher can initiate and promote social

changes only when he knows about it and he isved¢dloversed
with the needs and aspirations of the society. Hst miso know
the types and directions of changes. All thesagthare taught to
him by training him especially for the purpose. @nihe
teacher knows about all these things he mouldprtieess of
social change in such a manner that it becomegptatie to the
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whole society. He also protects the society froravem
undesirableandharmful social changes.

4.8 MODERNIZATION

Modernization is a multidimensional process. lvas the
following areas especially:

1. Maximization of physical and technological poweritngcrease
productive and warfare potential

2. Economic prosperity and high standard of living.

3. Adherence to democratic values like liberty, edquahnd
justice in the socio political spheres.

4. Effective realization of creative potentials inratfatmosphere.

5. Open and scientific thinking in dealing with socafairs and
making the religion a private matter.

6. Taking social change a natural process and adapbini
naturally without any compulsion.

7. A faded picture of modem India cae seen in the preamble of
our constitution and New Education Policy 1986.

Need for modernization of Indian Society

Modernization of Indian society is needed more teaer because of
following reasons:

1. Institutionalization and internalization of constibnal
goals and consequent social changes can not taa pl
effectively unless the masses have a desire of gehan
consonance with these goals. If masses do not iyeafd in
this direction, the fate of India will not changeorh a
traditional to a modern one.

2.Long cherished religious beliefs which are unsdienin
any way must be given up in order to become secrdtional,
open minded and progressive. Without these vahugsan values
cannot be cherished.
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3. Fatalism is fatal for progress. The Indians shdudtieve that
nothing is beyond the reach of human if it is supgmb by hard
work and consistent efforts.

4. Modernization will help the people not only to redttheir
loyalty to a particular caste, class, community or region but to
expand it to the whole humanity even by crossing th
national boundaries. Contrary to this traditionaliswill
shatter the nation into pieces.

Modernization of education in India Goals of Indian
Education system

1. Education system has decided to modernize socahoenic
and political institutions of the society in a malumanner. It is
believed that education system can play a majerirobringing
about necessary socio-political changes.

2. Development of science and technology necessary for
material prosperity, urbanization and industridicrais possible
only through the development of education on modeurte.

3. Development of new technical and social skills, maues and
behaviour in consonance with national, democratit secular
values is needed in younger generation of the agufur
the purpose of achieving a change oriented society.

4. Cultivation of indigenous resources for the deveiept and
reorientation of education.

5.Economic modernization through privatization offieg education
and outsourcing.

Role of the teacher and modernization

The teachersare supposed to play the following roles for the
modernization of education and society.

1. Teachers should study literature on modernizationhsat
they might properly appreciate the dimensions & th
problem and project the same to their students.

2. The teacher should motivate the students to thiok,
imagine, to reason out and to arrive at a decihan is free
from subjectivity.
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3. The teachers should give right sort of guidancsttdents
to select optional subjects in view of the demavfdbe new
age and environment.

4. Teachers can, to a great extent, help the studentsolving
the conflicts of traditional and modern valueswfsociety.
They can convince them that neither all traditionalues
are irrelevant and harmful nor all western valuas be
labelled as modern values.

5. If educators are able to drop their conservatismy tcan
develop a new educational technology that woulderdhe
productivity of schools on one hand and producedebet
results without raising the costs. Dropping of ematism
and adherence to modernity require knowledge,
understanding, competence and qualities on the giaitie
teacher, necessary materials and equipments qathef the
institution and better organizational structure aacruitment
on the part of educational authorities.

Steps to be taken for modernization of society anelducation

1. Reduction of educated unemploymeninemployment is the
major source of tension among youths. It can beiged by
providing them education according to the modemdsee
Education system should discourage excess procucifo
trained personnel in unneeded skills and shouldrdiits
attention to the needed skills by proper planni@®gly those
persons should be given chance of higher educatidiresearch
who are really capable for that.

2. Raising private funds for educationtimited public resources
cannot be fully relied on for the expansion of eafii@n. Entry
of private entrepreneurs into the industry of etdanaand
private bearing of cost of education is necessaryfiantitative
as well as qualitative expansion of education. H@mecare
should be taken to ensure that education shoulthemime the
status symbol of the elite class but it should douate to the
development of the country in more than one way.

3. Expansion of education in rural areasRural population is
still dependent on urban areas for getting educatidew
educational institutions and placement industriesukl also be
opened in rural areas on a priority basis. It isessary because
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traditionalism is still very powerful in villagesd it can only be
removed by education.

. Recruitment of educational decision makershe controllers
and supervisors of the educational system at diifelevels
play a very crucial role in facilitating or obstting change in
the educational system in the desired directionoraer that,
right type of persons are recruited in the posisioof
educational planners, education ministers directard
inspectors of educations, Vice Chancellor, Chairneard
Members of various educational boards and commitite,
The recruitment procedures must be sufficientlyempnal and
objective and the basis of recruitment must be mand
achievement of the persons that are relevant toptistion
involved.

CHECK YOUR PROGRESS -I

. “Educational sociology is the study of interactiai the
individual and his cultural environment” is thetstaent of

. When transformation of a person takes place wittha
group it is called

. What is the abbreviation for NAAC?

. The process of changing from one status to aneitiesr to a
higher or lower level" is ------------=-=-mem s :

N s is a social Sub-systeor Miniature of
society.

. Modernization is a ----------=---------- process.
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4.9 LET US SUM UP

It is clear from the above discussion that edocatand
sociology both are inter-related and inter depehdeneach other in
many ways. Sociology without education is like aypavithout soul
and education without sociology is like a vehiclghaut wheels. So,
it is better to synthesize both by new name Edanati Sociology or
Sociology of Education. Educational sociology ispddar and
reciprocal process. It studies the influence ofcational process on
sociology on one hand and the effects of sociokigmrocess on
education on the other.

In this unit we have studied the meaning of edanat
sociology, social change and its contributing festorole of
education in social change, concept of culture imdharacteristics,
salient features of Indian culture, modernizatieducation as an
instrument of modernization etc.

4.10 EVALUATION

1. We need to integrate Sociology and Education —ifyust
this statement.

2. Discuss the aims and objectives of studying Sogiio
3. Narrate the role of Education in Modernization.

4. Explain the role of culture in shaping the Human
personality.

4.11 ANSWER TO CHECK YOUR PROGRESS

1. Brown

2. Horizontal Mobility

National Assessment and Accreditation Council
Vertical Mobility

School
Multidimensional

N oo s

Family
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5.0 INTRODUCTION

The sources from which a child receives educatioa a
technically termed as agencies of education. Thée rof
educational institution as an agency of educat®wdry limited,
almost one fourth in the first half of the life atlte destiny of man
is necessarily possessed by other agencies. How#hsrlimited
role of schools and colleges is so powerful thdteotagencies of
education are directly or indirectly controlled agdided by these
educational institutions. Through all agencies odueation,
education is concerned with the preservation, trassion and
advancement of experiences from one generationgmext for the
sake of linking past, present and future. Thesenciges may be
formal, informal and non-formal.

5.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

1. Know the meaning of agencies of education ang/jieg.

2. Explain the influence of family, community, religioschool
and mass media.

3. Know the role of parents, community and schoolgenaies
of education.

4. Understand the need for Co-ordination among family,
community, religion, school and mass media.

5. Know the meaning of continuing education and itschéor
Indian education.

6. Explain the forms of social change and factors aasjble
for social change.

7. Know the correspondence courses offered by theaindi
Universities.

5.2 AGENCIES OF EDUCATION

Social agencies for education are classified im@any
categories, of which the following are the impottanes:
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AGENCIES OF EDUCATION

Formal Non-Formal Informal ictive Passive

l

Primary S‘e'condary Tertiary

1. In one classification, social agencies of educadien
categorized as (i) Formal (ii) Non-formal and (linformal.

2. In another classification social agencies of edanadre
categorized as (i) Primary (i) Secondary and Tigytiary.

3. In the third classification, the categories areelal as (i)
Active and (ii) Passive.

The various categories of agencies of educatios ¢émerging
from the different kinds of classification are:

Primary Agencies

This consists of family, peer group and the neaghbod.
According to Maclver and Page, “Primary groups rbaydefined as
those which are small in number and which functionhelp each
other, to discuss a common problem or to engage icommon
activity and the members of these groups have tdined face to face
contact”. Family is an example for the primary grou

Secondary Agencies

Secondary agencies consist of groups in which neesninay
have both direct and indirect contacts but thenisitg of relationship
will be less as compared to primary groups. Edooatiand religious
institutions are good examples for secondary agenof education.
This type of agencies strengthen relationshipsdagen felling and
thinking; though chances of direct contact moréjract contacts of
mind become possible through social traditions, ilamcultural
environment, books and publications, associationn &econdary
social groups are useful for mutual identificatiand exchange of
ideas among the members.
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Tertiary Social Agencies of Education

In this type of agencies, the group members vailtehno direct
contact. All their contacts are totally indirecgr fwhich different
media like the television, books, radio, film, aim& etc. are used.
Cultural/ linguistic associations, State, Natiog, ere some of the best
examples for tertiary groups. These groups are miokess stable.

Active Social Agencies of Education

Those agencies which provide education through ahutu
interaction of persons are called the active agsnaf education. Such
agencies include the family, school, church etc.

Passive Agencies

Those agencies in which interaction is only a orsrw
process are called passive agencies of educatiomeyT
influence the individual, but are not influenced bym. They
include the press, the radio, the television, tlkeatre, the
museum, the public library and the cinema.

Influence of Social Organizations

Social agencies are responsible for preserving and
transmitting the social traditions to the youths tie
upcoming generations. They preserve the uniqueokassocial
group emerging from language, religious faiths.ditians,
and mores and other cultural activities. Social naggs,
according to Lester Warthke the responsibility to control and
direct the energy of the society.

5.3 FAMILY, COMMUNITY, RELIGION, SCHOOL
AND MASS MEDIA

Home or Family

Home or family is the oldest social institution faliin all
countries and communities, whatever may be thewelleof
civilization. It is the basic unit in the societyoin which all
other social institutions developed. It is the fhmnthat through
social relationships a person is turned into humature. The
group members in a family are very closely knitetiger with a
high sense of mutual responsibility and team spirit
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A 'Nuclear family' consists of husband, wife andeith
children whereas in a 'Joint-family', along witreth other close
relatives like uncle, aunt, nephews and nieceslitaotogether.
The personality of the child gradually gets shapethe family.
Marriage brings in conjugal happiness to man swtigf his sex
motives; begetting children and rearing them up esakim
more mature and responsible in his social obligetiolhus it
Is the family that paves the way for the style i6¢ lone leads.
Absence of pleasant family environment is the megason
for the emergence of delinquents and criminalsaoiesty.

Educational Influence of Home

1. Family is the starting point in the development-mafp
the child. The child inherits from its parents tplysical
resemblance, and certain other physical and
psychological traits like intelligence. eyes of thelor
and hair, texture of the skin etc. As the child wsoin
the family, the good and bad of it get ingrainedtie
child too.

2. Beginning of Education in Informal Ways: Home is a
primary group, which provides face-to-face interamct
between its members. And no experience is more
educative.

Religion
Meaning of Religion

Generally, religion is defined as the collectivgmssion of
human values.

Religion is also defined as “the goal which mapies to
attain through devotion and dedicates”

Religion is defined by some as “a system of valaesl
preferences”.

According to Dr.S.Radhakrishnan, our former Presidand
one of the world acclaimed philosophers says. “Rebgion lies in
human heart and not in the religious sects creaiednan. True
religion stresses the spiritual nature of man drebluteness of human
soul.
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Origin of Religion and its Importance

According to Sociologists, religion emerged whiea primitive
men living in forests and caves started believimg éxistence of a
super natural power, responsible for births andrdgdappiness and
misery etc. Many theories came into being to dbscthe nature of
the supernatural power, called God. Religious Istugoriests,
scriptures etc. became dominant in the society.

Benefits Derived from Religion

1) Mass prayers promote harmony among different sestod
the society. Religious faith is a powerful bindifigrce
among the people.

i) Religious establishments dedicate themselves imigirg
educational, cultural and medical service to albpe,
particularly to the poor and the oppressed.

iii) Religions have played a key role in promoting atere and
fine arts. Most of the ancient literary works anarigus
forms of fine arts are religion-based.

Social Responsibilities and Educational Functionsfdreligion

1. Order and discipline in society are safeguardedugh the
enforcement of basic/general cultural ethos of sleiety
through religion.

2. Character of individuals are shaped by the socrath the
help of religion.

3. Religion regulates and directs the smooth functignof
family, cultural groups and the State.

4. It gives the seal of approval and acceptance fer dbe-
old traditions and customs.

5. Religion paves the ways for social integration asllvas
individual personality development.

Schools
Home or family is the oldest social institution fimonvhich all
other institutions developed. Initially they tookhet

responsibility of socializing the child, providingt the
necessary vocational skills required to function
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independently in the society, basic civil and madraining and
guidance for following religious and cultural pregs.

As the society grew larger and more complex wtite
growth of civilization, and human knowledge and esgnce
became accumulated in the written form, home orifijarand
other informal agencies of education were foundlatpate for
the efficient transmission of cultural heritage tioe future
generation. Thus the necessity of a formal schoele realized by
the society.

MASS-MEDIA

Media is the plural form of medium. It is the megsaln
view of Oxford Advanced Learner®ictionary of Current
English Mass-Media would mean that means of (esylgci
newspapers, radio, TV) imparting information tofliencing
ideas of enormous numbers of people. In educatiemean that
mass media is the means of conveying the messagagth the
devices such as Radio, TV and newspapers.

FUNCTION OF MASS-MEDIA AS AGENCY OF
EDUCATION

Mass media is the most powerful instrument of &ié t
Media available to educate the people. Mass-mediamreach
anybody else wherever he lives. No person can ée fiom the
influence of the Mass media such as Radio and T&tavin this
modern world. The following are the influences oca$4 Media.

1. Educational Influence

Now-a-days TV, and Radio and Newspapers are widely
used to impart education to all sections of the samity. In a
similar way, Open University System, Correspondekcdeication
are highly influenced byass Media- Instructions through Radio
become popular. The instructions in formal schealeive new way
of life.

2. Political Influence

Radio and T.V. are widely used by the Government to
propagate the policies and programmes of the gowvent. The
Mass media bridges the gap between the governmedt the
public.
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3. Economic Influence

The information’s regarding the availability of elopment
are made available through Mass-media.

4. Cultural Influence

The intercultural influence is an important adpefcnational
integration and international understanding. TheiRaT.V. and
Newspapers have significant role in taking the infation from
one region to the other region of the same couatny from one
nation to other nations.

5. Environmental Influence

Mass Media can reach nook and corner of the couitng
possible to reach the countries far away from thgve country. It
travels many countries in a fraction of minuteiditpossible now
to organize schools on high seas or snowy mountéim®ugh
Satellite Television).

6. Social and Moral Influence

The social and moral behavior of the people can be
effectively changed byMass Media. The social evils such as
dowry, child marriage can be exposed to the pegple¢hat they
cannot follow practicing the immoral and anti-sd@etivities. T.V.
and Radio have inspired the young generationslaoger extent.

7. Cost effectiveness

Education through T.V. and Radio has proved momemic
and reachable to all section. of people wherevey #re.In India
it is estimated that in most of the states the pagpon covered
by the Radio is more than 80% (only in States Ikienachal
Pradesh and hilly parts of Assam it is lower).

8. Wide coverage

Radio, T.V. and Newspapers are truly mass-mediBhey
reach even those who do not own. Mass-media carmconcate
with thousands of people spread out in thousandsllaiges and
towns. Modern generations have cable televisionwadl as
satellite telex' on to move all over the world jlgt sitting at any
corner of the world.
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5.4 FORMAL AND NON-FORMAL, SYSTEMS OF
EDUCATION

Formal Agencies of Education

These are social organizations deliberately sdiyuihe society
for the purpose imparting education to its youngembers who are
immature and inexperienced Schools, Colleges, Usities, Training
institutes etc. belong to this category. Theseadamiganizations are
authoritative in character and closed type in dositaiations. They
have fixed curriculum, appointed teachers, spetifigemises for
functioning, scheduled time of work, admission @chares,
examination system certification etc.

Non-Formal Agencies of Education

Non-formal education is an arrangement whereigilfléty is
the key educational policy. The system is open with regard to
admissions, curricula, place of instruction, modeinstruction, the
time and duration of instruction.

Examples of such system are: Education and traigimgn
by voluntary organizations for adult populations.g(e adult
education, carpet-making. toy-making etc.), for waam(e.qg.
tailoring, knitting, basket weaving etc.), by MahiMandals,
for youth organizations, etc. In a sense, Open Brsity
system can also be considered as non-formal

Informal Educational Agencies

Informal education is incidental education achieved
through conversation, contact and in a non-designed
situation. It is spontaneous rather than deliberataformal
agencies of education include the family, the sbgi¢he play
groups, professional organizations.

5.5 DISTANCE EDUCATION

If teaching and learning are separated either Isyadce or
time, then such type of arrangement of teachingilag process
comes under distance education.

Prof. Helmberg (1981) defined distance educatiotha®ne in
which education is provided at different levels ahdt too in the

absence of direct and continuous supervision afhteis. Further,
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educational instruction need not be provided inadipular campus
or classroom. However the distance education progras are well
planned and structured by a panel of experts infigdd; proper
instructional materials are prepared and arrangésnare made for
students to get frequent guidance from teacherspanddically get
evaluated. In short it could be termed as 'opencatian’. In this,
students have full freedom to learn the subjectsheir choice at
their own speed and that too at the time of thleiae. This is truly a
'New Information Order'.

[ Satellites ]

[ Radio Broadcast Television Lessons
[ Video Discs/ C.D’s Video Lessons
\ 4
4 A
Eductional Correspondence | [ Student Learning

Institutions Courses

State Library

Computer

Learning Centre

N

Teachers/ Guides

[ Direct Contact Classes ]

Need for Distance Education

The need for distance education in India has asmd in
manifolds during the last 10 years as is evidermedhe number of
students learning through distance education moDé&tance
education programmes become all the more impordaiet to the
following reasons;

i) To manage the ever increasing student — populageking
higher education.

i) To regulate the huge rush in formal universitieglwerting
a sizeable portion to distance education programmes
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lii) To make available formal education even for thoke are
outside the regular school and college system.

Iv) To provide education in various disciplines as a
continuation of non-formal education programmes.

Different Formats of Distance Education

Distance education has taken different shapes inous
countries. Notable among them are;

1. In addition to the correspondence lessons and radio
broadcasts arranging for some week end contadedas

2. Providing support to the school system to offer
additional courses or additional information and
knowledge through postal lessons, television amiibra
broadcasts.

3. Arranging for usual learning for those who could no
reach in the regular school system, (e.g Offeringsim
lessons, vocational courses in different tradegnse
education programmes etc.,)

4. As a continuation of adult education programmes
arranging for agricultural broadcasts. Radio andl.T.
Learning Movements, Radio schools as found in some
Latin American countries etc.

Salient Features of Distance Education

Distance education programmes differ from the lagu
university education and contain the following imabve aspects.

1. The presence of teacher is not mandatory for tegcthi _
instruction.

2. Lessons prepared by a panel of teachers could tetpuwise at
various centers by different teachers while prowgdnstruction.

3. Individual study by learners is emphasized.

4. Students learn independently through differentvaats and
media.
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5. Importance is given for the instructional materiglsourse
materials) prepared by the educational institutioffering
distance education.

6. Students can learn by remaining at home or ‘legrmhile
earning'.

7. Students and teachers meet in the classroom onlgddain
educational activities.

8. Education gets democratized and reaches out tloesdof
individual learners.

9. As students learn on their own self-efforts, thisr@o chance
for standard of education getting diluted. Furtleest of
education is also cheap compared to formal edunatio

10.Various kinds of media are employed to present the

information and knowledge contained in the lesstims; serves
as an alternative to teacher-student interaction.

Correspondence Courses in the Distance Education Me

Correspondence-education is an important method
providing education under distance learning modeislnot a
private system of education. Correspondence coudsgsend
heavily on printed materials (called learning papks)
containing structured lessons along with test pspethe

of

responses of which are periodically evaluated bye th

Directorate of correspondence courses Personal acont

programmes are also held, in which specialistsittaand/or
elaborate ideas already conveyed to the studentsugh the
printed lessons.
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Sending Learning
Packages

A

Submission of
Directorate of Student — Assignments by
Correspondence Course Learning Students

v Returning the Evaluated
Assignments

Use is now also made of the radio and T.V. to éntite
learning experiences of the students enrolled in
correspondence programmes [For example, A |.R.dwasts such
programmes for students in the southern region lexaran the
Madurai Kamaraj University]. Now such courses iesce subjects
like physics, chemistry, botany, zoology etc invotypracticals are
also offered. The effectiveness of such correspooéee
courses depends upon the analytical clarity andcéiffeness of
representation of the lessons prepared as wellnath® proper
motivation of the students. However, it cannot loeilited that such
courses, in conjunction with open universities, afgreat value in
stimulating intellectual progress, particularly ideveloping
countries like India.

Distance Education in India

For the first time, to launch distance education
programmes in India, Delhi University started ir62%he School of
Correspondence and Continuing Education. Today,enban 80
Indian universities are offering distance educatPmgrammes.
Indira Gandhi National Open University (IGNOU) ispsgooneer in
this field at present and reaches out many an iafe® course at
the door steps of learners. Almost all universitiesTamilnadu
(ke Madras, Madurai - Kamaraj, Annamalai. Alagapp
Bharathiar. Bharathidasan, Mother Teresa Univesjitoffer Open
University programmes as well as correspondencesesu
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Advantages of Distance Education

(i) Distance education helps those who have discordinue

education in the formal system but willing to conie their
education. Further it is also inexpensive.

(i) As those in employment could further their promoéb
prospects in professional career by improving etical
qualifications, vertical mobility takes place iretBociety.

(i) Those who fail to get admission in colleges andversities,
those disinterested to learn on a full-time ba<is. have
compulsion to discontinue studies and take up smecould
fulfill their desire of gaining a university degrdeough distance
educations programmes.

(iv) As students of distance education learn with sealfivation,
quality of education received remains high. Furtmany kinds
of wastages (time, human labor, materials consumethe
instructional process in regular colleges) are alsmided.

(v) Distance education eases considerably the pres$are
admission in regular colleges and schools and byeawoiding
overcrowded classrooms.

(vi) As students of distance education programmes cleach by
remaining at home itself, the problem of increasingffic
congestion does not get accentuated.

(vii) Expenses incurred for distance education programiaes

comparatively cheaper than those of formal system o

education.

(viilAs distance education permits earning while leagnih helps
to avoid wastage of human labour due to learnekmgaup
full-time study in regular schools and colleges.

5.6 OPEN UNIVERSITY

The first open university of the world was estdinid in
England, way back in 1969. It was considered at titae a
marvelous achievement as it helped to create aritbility in
the society by helping people to acquire higher catanal
qualifications and reach top echelons of the octiapal ladder In
line with the working of the Open University in Hagd. in India
Indira Gandhi National Open University (IGNOU) was
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established in September 1985 with head quartddeatDelhi It is

a forerunner serving as a model for the functionmfigother open
universities in India. IGNOU started operationalgsiits distance
education programmes from 1987. It has now abodt &&urses
under 73 programmes. Upto 2005. About 356 lakhglesits

registered their names for various programmes dilQG&. 46,

Zonal Centres. and 270 study Centres were establighdifferent
parts of the country to look after the studentg'eceSpecially
designed programmes were launched to take caleafdeds of the
physically challenged, socially backward woman ahe rural

poor the educational programmes of IGNOU were Ihtia
telecast through the 'Doordarshan’ channel. Ondpeblic day of
2001, a separate television channel for IGNOU nartégan

Darshan' was launched. In the November month of shme

year. Radio broadcast services were started usingva F.M

wave Channel.

Open learning by its very nature involves the amilon of
‘distance education' in which the learner and theacher or
source of instruction are apart and media, priraedvell as aural
and visual materials are pressed into service togbthe two
together. The use of printed lessons, recordedoaadid video
cassettes. Radio and TV programmes along with tutginal
facility at study centers constitute the media @4rhing in open
universities.

Any one who has completed 20 years of age canm tjoe
graduate programme of the Open University. No prior
educational qualification is insisted upon for adgmion in
open universities After admission in open univeysit
students are required to pass the foundation ceuffee which
education and training are provided by the conatriopen
university itself) conducted by it, without whiclhegy cannot
continue their education any further

Open universities prove to be a boon for the peayle
different sections of society to learn courses adicw to their
felt needs even while pursuing their jobs. Furthigther education
in open universities are highly inexpensive.

144



CHECK YOUR PROGRESS - |

1. True religion stresses the spiritual nature of naard
absoluteness of human soul. This is the statenfent-e--

5.7 LET US SUM UP

In this unit, the concept of agency of educatidiiferent
types of social agencies of education, particulaig role and
functions of home, peer group, community, schoogssamedia,
Distance education and open universities have senssed.

5.8 EVALUATION

1. How do non-formal agencies of education supplentbat
tasks of formal agencies?

2. Mention the precautions needed in using mass-media.
3. Write a note on peer group as an agency of Edutatio

5.9 ANSWER TO CHECK YOUR PROGRESS

Dr.S.Radhakrishnan

Radio, Television

England

Television and News Papers

a &M 0D PE

Play group and Professional Organizations
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5.10

9.
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UNIT - 6 - PROBLEMS IN INDIAN SOCIETY AND

EDUCATION

STRUCTURES

6.0 INTRODUCTION

6.1 OBJECTIVES

6.2 POPULATION EXPLOSION

6.3 UNEMPLOYMENT — UNDER EMPLOYMENT

6.4 ILLITERACY

6.5 CHILD LABOUR

6.6 TERRORISM

6.7 UNIVERSALISATION OF PRIMARY EDUCATION
6.8 STAGNATION AND WASTAGE
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6.0 INTRODUCTION

One of the major objectives of education at alkls is that it
should enable the individual to secure employmeieraformal
education. The aim of education is looked down upwgrihe critics
among educationists but it has to be realized tinoeducation, as
otherwise, the total life of the individual will bmiserable. The aim
of employability helps him to preserve his dignégd respect as a
human being. His basic physiological needs aresfsadi by the
emoluments from employment. Job satisfaction ancbgrition
result when the adult secures a job or vocationMoich he has the
aptitude. Further, society regards the adult areadwinner for the
family. He should look after himself and maintaiis family which
is depending on him. Foe economic efficiency, doeféectiveness
and professional satisfaction of the citizen, joleoted education
should be provided at all levels.

6.1 OBJECTIVES

After completion of this lesson the student teastshould be
able to

» Know the meaning and concept of population edunatio

» Realize the impact of population growth on soce&dpnomic
and educational development.

= Know national population policy of government.
» Realize government’s efforts on population educatio

= Realize the impact of llliteracy and Child labor aational
development.

» Realize the impact of Communal Violence and Tesrarion
national development.

= Understand the concept of universalisation of Pryma
Education.

= Know the meaning of the terms ‘wastage’ and ‘Stégna

= Know the ways and means of eradicating wastage and
stagnation.

= Know the meaning of special education.
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= Understand the various types of special educatiogrammes.
» Realize the progress of women’s education in fnekal

= Understand the views of various committees and cesions
on women’s education since Independence.

6.2 CONCEPT OF POPULATION EDUCATION

The basic factors for the increase of populationai
particular area are birth rate, death rate and amign. i.e.

Growth rate = Birth rate - Death rate + Total nagon of
population

i.e. Growth rate = Birth rate - Death rate + Imnaigon -
Emigration]

Some Important Demographic Definitions

Demography is the study of population and its afyics,
searching for the trends and patterns in population

Census is the physical enumeration of personsparécular
area at a given point of time. Census of populaisaiaken at an
interval of 10 years, treating the household asifa u

() Birth Rate

It is defined as an index giving the number of lbért
occurring within a given population during a speaif year, per
1000 persons of that population at mid-year.

persons in the population at the mid-year.

Birth Rate = No. of children born in a year 1RO00

Population at Mid-year

(i) Death Rate
This measures the number of deaths in a year @@ 10

(iii) Migration
Migration refers to people shifting their residerfcem one
place to another. This may occur within the couniingernal) or
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outside the country (international). Internationabration is of two
types:-

i) Immigration: Number of people from other
countries seeking their residence in a given countr

i)  Emigration: Number of people from a given
country shifting their residence to other countries

Internal immigration refers to the phenomenon ebple
migrating from one state to another of a countryone region to
another within the same country.

Reasons for Rapid Population Expansion in India

a. Big gap between the birth and death rates

Due to the progress achieved in the fields of sceeand
technology, life-saving drugs have been inventedctonbat
dread diseases. Through improved health and mediaesd
available now, we could wipe out epidemics causgahwlera,
malaria, smallpox, brain-fever etc. As a resultttus, death rate
has been brought down significantly whereas thehbrate has
reduced only marginally even after the implememtatiof
family planning measures. As a consequence of tide wap
between the birth and death rates, our populates been on the
rapid rise continuously.

b. Age of Marriage

In our National Population Policy, age of marriabgas
been fixed as 21 for males and 18 for females. iBudur rural
areas people still follow the practice of gettingmed at a very
young age, well before 15 years. This practicearflye marriage
increases the reproductive span of the couples lwhic
contribute substantially to the wuncontrolled in@ea in
population.

c. llliteracy

Mass illiteracy is another contributing factor fdhe
phenomenon of population explosion. Though literaate has
considerably gone up from 18.33% in 1951 to 74.0#4%2011,
the size of the illiterate population also contidue increase in
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our country. llliterate people particularly the aiwvomen are not
aware of family planning methods and the need liersame.

d.

1)

2)

3)

4)

5)

6)

7)

6.3

Remarriages of widows and the practice of polygamy
prevalent in some religious communities too conitté to
rapid multiplication of population.

Traditional and Socio-Biological Reasons

In India, getting the children married is consideeesacred duty
of the parents. People living without marriage dweked
down upon.

Parents want to give away their daughters in mgerias early
as possible. As the fertility rate in women in tge group 15-
22 is very high, early marriages significantly colmite to
rapid population expansion.

All couples want to have children, as they belibagetting a
child is the bliss of God; People also believe titamounts
to disobeying the will of God if we refuse to gdtildren any
more. God will take care of the children, as ithe concern of
the gardener to water the trees he has planted.

People believe that the only child is a lonely dhaind mostly
will become a spoiled child; therefore in every fignthere should
be more number of children to give company to ezbler.

A childless woman is always abused as 'barren’'isoldted
in social gatherings and religious rituals.

People still believe that using contraceptives isirg#ul act,
flouting the wishes of God and inviting His curse.

Undue importance attached for begetting a malal dbyl Indian
parents results in too many childbirths in the fgmi

PROBLEMS OF UNEMPLOYMENT AND UNDER
EMPLOYMENT

After acquiring a particular educational qualificat, if a

person is able to secure a job and income, commatestwo his
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gualifications, abilities and knowledge, then thadividual is
said to bé'Optimally employed"

If an individual is employed to do a job below phis
educational qualifications? abilities and knowledgeal paid poorly
then, he is said to be’ Under employed'.

If

an educated person is unable to secure any job

commensurate to his qualifications, knowledge abditees and
remains idle wasting his time without doing any ,jdhen it is
termed as ‘Unemployment’.

Causes for Unemployment

)

i)

ii)

Vi)

vii)

Education at present is highly bookish and does not
develop skills required for jobs.

Education alienates our youths particularly those
belonging to rural areas from the present day fvin
environment prevailing in the community.

Vocational and professional education is not adexya
geared to the needs of agriculture, industry and
commerce because of inadequate linkages with the
employment system.

In addition to the maladjustment between demand and
supply of man power, there is the general tendewicy
the education and employment systems to stand .apart
The result is that there is very little cooperaticoming
forth from industry in the practical training ofctanical
personnel.

Our education system is not helpful in developimdf s
confidence among the educated youths to meet
challenges. Even professional graduates are heédiban
take up self-employment. Govt. is also very letharng
implementing self employment schemes for educated
youths.

Our education system does not provide much
opportunities for students to get real-time work
experience while learning.

Universities and Colleges remain unrelated to the
realities of the world of work.
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viii) Facilities for vocational guidance are very meagre
our educational system.

iX) From the point of view of employment, elementary
education has not received due attention. The #irge
ejection from the education system into the worfd o
work takes place at the elementary stage and yeliyha
anything is done to prepare them to fight under-
employment.

X) Our governments at the Centre and the State laek th
will to prepare job generating schemes and impleémen
them with all sincerity.

6.4 ILLITERACY

The second most important problem affecting our
country, next only to the population explosion plerh is the
problem of mass illiteracy among the people. Gelhgrahe
literacy rate among the economically underdevelopedntries
is found to be less than 30%. When the rate ofeildicy is
high, there will be uncontrollable increase in plation,
consequent of which is the low standard in the niyi
conditions of people. Greater the increase in pafpt,
higher is the rate of illiteracy. Thus illiteracyné population
explosion form a vicious circle to produce a cascatfect

Present Position of illiteracy among the Indian Mases

The following table presents the figures of
percentages of literate people in our country, astphe Census
undertaken in free India once in every 10 years.

Literacy in Percentage

1951 | 1961 1971 1981 1991 | 2001| 2011

Among | 27.1694 40.40%| 45.95%| 53.45% 63.86%|75.85% 82.14%
Males

AMONG | 6860d 15.34%| 21.97%| 28.46% 31.42%|5416% 65.46%
Females

In Total | 18.33% 28.31%| 34.45%| 41.42%0 52.11%]65.38% 74.04%
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Problems Arising From llliteracy

1.

Like the population explosion problem, high rate of
illiteracy among the Indian masses too forms a majo
obstacle for the progress of our country.

Widespread llliteracy among the people, particylanl the
rural areas, prevents their effective participatioomany of

the government sponsored development programmes
and derive the benefits due to them. llliteratenfars
could not get a reasonable price for their prodand get
cheated by the middlemen.

. Many of the illiterate farmers and poor workers lcboot

take advantage of many of the subsidies and fimnci
assistance made available by the government through
different welfare schemes.

llliteracy is the root cause for any individual rgetting the
relevant knowledge and skills indispensable for '&ne
career. He becomes unfit for any job other tharséhehich
require manual labour.

. llliteracy develops a sense of inferiority compl&kich gets

reflected in all the activities and general behavipattern of
an individual. llliterate person is forced to sdék help of
others even for undertaking a bus travel to a ngarb
place or purchase the required provisions from arbg
departmental store. ,

llliteracy not only affects the personal life ofp&rson; it
affects his community and social life too.

Efforts taken to develop the right attitude towarthse
progress and development of the nation may notetovbe
effective in the case of illiterates.

llliteracy is the main cause for the spread of mamy
superstitious belief in the society.

Illiteracy of people interferes with the process of
developing positive health habits, thereby impravin
their life style and productive efficiency.
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10.llliteracy and superstitious beliefs are the maamses for
people's inability to understand the significancé o
education and hence they show indifference in nmakise
of the educational facilities made available tonthe

Strategies for the Eradication of llliteracy

To eradicate illiteracy, the following three-proeay
attack should be undertaken.

1. Every effort should be undertaken to enroll in salsoall
children in the age group 6 to 14 and provide them
elementary education of eight years. For this weehto
implement the three important recommendations of
Kothari Education Commission viz. (i) Universal
Provision of Schools (ii) Universal Enrollment and
(i) Universal Retention and eliminate wastage and
stagnation, the twin problems affecting primary
education.

2. 'Open Schools' and 'Mobile Schools' are to be statd
cater to the needs of the 'drop outs' and those hawe not
joined any school so far. Non-formal methods of eation
like 'Mass Literacy Movement' should be given adsegu
support and encouragement.

3. For educating the illiterate adults, programmes'Nbn-
formal Education', 'Social Education', and 'Funcéb
Literacy' should be planned and executed on a mass.

6.5 CHILD LABOUR

Though the governments at the Centre and the State
vigorously pursue the scheme of compulsory universa
primary education as per the constitutional direeti
conveyed through article 45, yet we could easilptsp large
number of children under the age of 14 serving &nials in
hotels, factories, agricultural firms, shops or W&hrop to earn
a paltry sum as wage. Most of the very young garls employed
as domestic maid servants to do household worksé@lrere the
children whom we call 'Child-labour’. They are dhopts from
schools or never had been to school at all butesnployed as
unskilled workers though they have not yet completd years of
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age. Though child labour is prohibited in Indiaciingh legislation,
yet this menace continues with the full consent engbperation of
the parents.

Reasons for the System of Child-labour

1. Factors Related to Family Environment

=

w N

.Illiteracy of parents

.Parents being alcoholic addicts.

. No permanent dwelling place; parents often shifeirth
dwelling place, going in search of jobs.

4. Elder children have to take care of the youngelirgjs at

home.

5. The tendency of the unwise parents who consider

children's income more important than their future.

6. Children are forced to work for years together tipavout

the loans taken by their parents from the emplayers

2. Factors Related to Economic Conditions of the Faily

1.

4.

Most of the young children take up some odd jobs to
augment the income of the poverty-ridden family.

For those parents who are not able to provide one
square meal a day to the children sending them to
school is a luxury.

Parents remain unemployed for most of the days
continuously.

lll-health and old age of parents.

3. Factors Related to Social Environment in Family

a. Most parents in the society think that girls neext be

educated.

Many parents consider that children should pick the
family occupation or trade and perpetuate the hoamal
dignity of the family.
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c. Forcing the girl children to help in the househglibrus
of close relatives and others.

d. Children who run away from their homes end up asifo
servers or table cleaners in town restaurants.

4. Education Related Factors

a. Lack of aptitude of children in education.

b. Teachers' high-handedness and corporal punishment:
given in schools frighten the children.

c. Education remains uninteresting for children: the
learning process is not made a joyful affair.

Ways and Means to overcome the Practice of Child-teur

1. Governments' Penal Actions

« The law banning the child-labour should be enforced
seriously.

« Employers should be made to display the notice ingad
'Child-labour is not employed in our establishment”
predominantly in the working place.

« The legislation requiring the employers to print on
packages of their finished goods stating "This ist n
manufactured by employing child-labour” should be
strictly watched for its compliance, failing whicheavy
penalty should be imposed, including the suspensibn
the license for the production unit.

2. Role of Voluntary Agencies

a. All the voluntary agencies working in a particularea,
concerned with the protection of child-rights and
eradication of child-labour should get united and
coordinate their functions in surveying the childre
(below the age of 15) living in that area, meetitig
parents of former child-laborers and offer suitable
personal counseling, arranging for the child lalb®neon-
formal education classes, short term training oesirin
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cottage industries, undertaking awareness progranameng
the general public on child-labour etc.

b. A vigilance committee for child labour, consisting
Village Administrative Officer (VAO) / Municipal
Chairman of that area, representatives of Voluntary
Social Service agencies, Police Inspector and Schoo
Headmaster as its members, should be formed. Such
Vigilance Committees could help the former child-
laborers to get non-formal education and recommind
the local bodies to give preference to the parehf®rmer
child-laborers in selecting beneficiaries for varso
government welfare schemes.

c. School teachers and social workers could make down
trodden in their area aware of the salient featuoés
Sarva Siksha Abiyan Scheme. Provision of free
education, text-books, noon-meal, transport and
uniform and ensure 100% school-enrolment among the
children of age 5 to 14: they should also see thlat
children enrolled in schools do not drop out before
completing Class VIIl. They could also conduct oud
programmes to highlight the importance of education

3. Make the School Climate and Educational Practices
More Pleasant and Warm

The school climate should neither be intimidatingr n
insulting the children. Teacher-pupil ratio shoble low so as to
pay increased individual attention to students.t&eéducational
practices like Activity Based Learning (ABL), playay method
of teaching etc. should be strengthened. Schoolsukh be
clean and neat. They should have adequate infresttral
facilities providing for enough number of well-véated
classrooms, toilet and drinking water facilities.et

4. Encouraging Alternate Schools and Non-formal Educabn

In unavoidable conditions, when children are nbteato
attend schools, they should have opportunitiesttend alternate
schools which work on a fixed daily schedule, comeat to
child-laborers. Industrial establishments shouldsoal be
encouraged to provide part-time education to itsungp
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employees. The scheme of Sarva Siksha Abiyan shdudd
vigorously implemented.

5. Awareness Programmes Undertaken by  Govt.
Department of Education and Voluntary Social Servie

June 12th is observed every year as t@Gaild-labour
Eradication Day'. On that day, special programmes like
processions, organizing human-chain, cycle-prooessi
cultural events etc. could be organized to incregamslic
awareness about child-labour. On November l4thithtbay of
Pandit Jawaharlal Nehru) whe@hildren's Day is observed,
as part of it child-labor awareness programmes aoble
undertaken.

6.6 TERROISM

Today, terrorism has become the major threat tddyoeace,
even more deadly than the nuclear weapons. Thiklgmo plagues
all nations’ right from America, the world's supg@ower to
developing nations like India, Sri Lanka, Indonedtilippines
etc. Al-Quida terrorists bombed the sky-high towleosising world
trade and commerce centers to nibbles in few sexoaod 11th,
September 2001. This made all world nations toke ta vow to
wipe out ‘terrorism' in any form, in any corner tie world.
Terrorists strike at the most unexpected momerictiig massive
destruction on human lives and properties so ablackmail
the government of different countries and make thgeld to
their demands. Terrorist groups indulge in socidlselike '‘Drug
Trafficking', 'Foreign exchange rackets’, 'lootiagy gun points’
etc. so as to fund their movements, to recruit pedpr their
'Suicide Squads' and to create safe lens and his€fon them
This shakes the very foundation of the economy anhyna
country Developing countries like India, strugglitoguplift the poor
by adopting multi pronged strategies, have to bsi@nificant
additional financial burden to Contain the menaciorism.

Meaning of the Term 'Terrorism'

During French revolution, the term 'Terrorism' wased for
the first time. Terrorism is a form of brutal viglee of any
social organization. This could otherwise be sasdumlawful
violent criminal acts. Terrorists always try to minate those
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individuals, officers and representatives of theveymment etc
whom they consider working against the interests tlodir
political/religious movement. Terrorists' assignriseare mainly
based on killing and destruction.

A Glimpse of Some Ugly Faces of 'Terrorism’

In the last few years many countries of the world
including India have become victims for this evihlked
'terrorism'. Terrorists have struck here and themess the world,
killing a large number of innocent people and cedafear and
horror in the minds of people. They have attempgtedghake the
very foundation of the civilised society and try achieve their
goals through the bullets of rifle, hand grenadas dombs
they have the least concern for human lives antualty no
respect for the laws of any country or codes of wga@ war.

Continued insurgency in different parts of Indidi
Jammu and Kashmir, Assam and Nagaland, series mbUduasts
occurred in Mumbai in 1992, train-burning In Gothaad the
Gujarath riots that followed, atrocities committeloly the
Khalistanis in Punjab, bomb blasts in Kolkata, tagempted
onslaught on Indian Parliament and bomb attacks lalidgs of
innocent people at Taj Hotel and other places inmbai are
some of the ugly faces of terrorism perpetuatedhenindian
soil. As a result of these carnages, thousandseafpfe lost their
Kith and Kin and their belongings and have virtyatlecome
refugees in their own motherland. To cap it alk tilasting of the
twin towers of Newyork, occurred in 2001 when Al-@a
terrorists smashed their bomb-laden aeroplanes nagathe
towers causing a heavy destruction. Due to theotest acts of
‘Liberation Tigers', Srilankan economy had tumbledtian Prime
Minister was killed in 1991 by Liberation Tigers the very
same soil which offered refuge foine Sri Lankan Tamils. Even
today many terrorist outfits like the Kashmir; 'gghs'. Bodo
insurgents, Liberation Tigers of Sri Lanka, Maormsixalites of
Nepal, Palestinian liberation army, AlQuida Arabrrtaists,
Kalisthan commandos etc are all operating throughtne
world, forming their own network.
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Suggested Ways and Means to Eliminate Terrorism

1.

Efforts should be made to increase the generallleVe
education among the masses and make them learn t
respect the fundamental rights of others.

Through education, the basic human values like Jove
tolerance, justice, compassion etc. are to be dpeel even
at a young age.

. Through planned economic development, the vastosoci

economic imbalances existing among different sestiof
the society are to be eliminated.

By increasing employment opportunities for the edad
youths, we could prevent them from falling into tinap laid
by terrorist organizations.

. Stringent legislative measures should be enacted to

penalize the terrorists and those who extend c@djoer to
their activities in any form or kind.

. Secularism does not mean faith in no religion; im@y

means showing equal respect for all religions. €fme it is
utmost necessary to arrange for the moral andaeligducation
in schools in a most general way.

. It should be impressed upon the young minds of poupils

that not only our aims should be nobler and pureatso the
means to achieve them.

. Students should be given proper training for derabcr

living.

. Ruling executives should not have faith in suppiness

measures; they should be ready to examine the disnain
the dissidents and always prefer quick negotiated
settlements.

6.7 UNIVERSALIZATION OF PRIMARY EDUCATION

Introduction

The problem of drop outs at primary level needsued to

reach universalisation of education. Today’s ousdiools child will
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be the tomorrow’s uneducated adult. So micro plams necessary to
ensure retention of children at school. Nationdidyoon Education
(1986) has emphasized the need for the co-ordmaticdformal and
non-formal education systemis. accordance with the Constitutional
commitment to ensure free and compulsory educdtiomll children
up to the age of 14 years, provision of universainentary education
has been a. salient feature of national policyesindependence. This
resolve has been spelt out emphatically in the ddati Policy of
Education (NPE), IWC) and the Programme of ActiB@A) 1992. A
number of schemes and programmes were launchedrgugnce of
the emphasis embodied in the NPE and the POA. Tihekeded the
scheme of Operation Blackboard (OB); Non Formaldation (NFE);
Teacher Education (TE); Mahila Samakhya (MS); S¢pecific Basic
Education Projects like the Andhra Pradesh Pringahycation Project
(APPEP), Bihar Education Project (BEP, Lok Jumb{&dP) in
Rajasthan, Education For All Project in Uttar PddeShiksha Karmi
Project (SKP) in Rajasthan; National Programme aftriNonal
Support to Primary Education (MDM); District PrinyaEducation
Programme (DPEP).

Why Elementary Education

Social justice and equity are by themselves angtargument
for providing basic education for all. It is anasished fact that basic
education improves the level of human well - begspecially with
regard to life expectancy, infant mortality, andtritional status of
children/etc. Studies have shown that universalicb&slucation
significantly contributes to economic growth.

Sarva Shiksha Abhiyan (SSA)

The Sarva Shiksha Abhiyan is a historic stridevaials
achieving the long cherished goal of Universal@atof Elementary
Education (UEE) through a time bound integrated reqgh, in
partnership with State. SSA, which promises to geatihe face of the
elementary education sector of the country, ainéeide useful and
guality elementary education to all children in thel4 age group by
2010.

The SSA is an effort to recognize the need forrowimg the
performance of the school system and to providenconity owned
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guality elementary education in mission mode. Koaknvisages
bridging of gender and social gaps.

Objectives Sarva Shiksha Abhiyan (SSA)

e All children in school, Education Guarantee Centre,

Alternate School, ' to School' camp by 2003;

e All children complete five years of primary schagji by
2007,

» All children complete eight years of schooling 910

* Focus on elementary education of satisfactory tyualith
emphasis on education for life;

» Bridge all gender and social category gaps at pgirstage
by 2007 and at elementary education level byp201

* Universal retention by 2010.

6.8 PROBLEM OF WASTAGE AND STAGNATION IN
EDUCATION

Meaning of the Term 'Wastage'

'‘Wastage' is defined by theélartog Committee as the
premature withdrawal of a child before he compldtes primary
education.

The primary aim of elementary education is to depel
functional literacy among the children and makentharoficient in
the 3R's viz. reading, writing and arithmetic. Resk findings indicate
that children who have not put up at least fouryed schooling do not
obtain the basic skills of education or permanéstakcy. If children
withdraw from schools before the formation of penesat literacy in
them, it constitutes 'wastage'. All facilities maailable for learning,
to such children go as a waste. When infrastructamd instructional
facilities are arranged to educate 30 children iglass and if 10
children leave the school in the middle, then abivisions created
for the education of these 10 children become denas they remain
unused by anyone. The phenomenon of wastage isigryn primary
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education, particularly in rural areas, which ightighted by the data
presented in the following table.

Showing the level of wastage in Primary Educationtadifferent
stages

Assessed Classes in P imary Schools

Time period [ v v o [vi it v

1960-1961 | 10Q 56 | 44 | 34| 27| 20 17 13
1965-1966 | 100 58 | 47 | 37| 29| 24 19 15

1990-1991 | 100| 90 | 82 75| 69| 59 56 54
2000-2001 | 10Q¢ 95 | 88 85| 76| 70 68 65

2010-2011 | 10Q 99 | 95 921 90| 80 76 74

During the sixties, wastage was very high amongfitst
three classes; but in nineties wastage was fourmetbigh during
the transition from class V to VI.

Meaning of the Term 'Stagnation'

According to theHartog Committee, 'Stagnation' refers to
the retention of a child in any class for more thanyear.
Stagnation in class | is as high as 30% as thdytdgpass class |
and get promoted to class Il. Stagnation reallytteathe
children and their parents, ending up with greaslof time and
money. When pupils fail repeatedly during the pniynatage of
education, their parents get frustratedd stop the education of
their wards once for all. In this context, Parulégastatement is
worthwhile to pondéefSchools are meant for teaching and not
for pushing them out by labelling them as failure".

Reasons for 'Wastage' and 'Stagnation’ in Education

According to Kothari Commission's Report, many a
reason is responsible for 'wastage' and 'stagratotake place in
primary education, of which the following are timeportant ones.

1. Heterogeneity in the age-composition of | standdndents

2. Permitting the admission of new students right ulgio the
year
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3. lIrregularity of pupils' attendance

4. Inadequacy of requisite buildings and equipments

5. Over-crowded classes

6. Unsuitable curriculum

7. Not resorting to the playway method of teachingoivhinakes
learning an enjoyable experience for young children

8. Not giving priority to develop the reading skill ahildren

9. Deployment of teachers who are not well trained in
handling primary school children.

10. Faulty examination system, presently adopted

J.P. Naik, the famous Indian educationist has pointed out
the following reasons, apart from the ones relamdnstruction
and administration of primary education as listbdwee.

1. Economic Factors

Among the reasons for wastage in primary educattb®o
are related to economic conditions. Generally ptrane ready to
send their children of age 6 to 9 to school: bwgfer to employ
them either directly or indirectly in some job asl@amestic help
or menial in a commercial firm to augment the famicome.
Thus most of the poor parents stop the educationthafir
children even before they complete the primary edion

2. Social Factors

Social factors constitute the major reason for wWestage
among the girls and pupils belonging to the miyocdbmmunities.
The tradition of conducting marriage for girls atvary young
age, hesitation of parents to send their daughtesshool once
they attain puberty, showing the least concern frl's
education, prevailing apprehension among the pareéotsend
girls to far off schools and that too coeducatioothsols in
particular, lack of women teachers available incgdh in a
good number, practice of 'Purdha system' amongwibmen are
the most important social factors for wastage insgeducation.
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Even today parents consider that females are higkbful
in taking care of the daily domestic chorus of faenily: they
prefer not to send them to schools, which explaims high
percentage of wastage found among the girls pdaibuin the
rural areas.

3. Educational Factors

J.K. Naik's research findings reveal that educalidactors
contribute to the extent of 30% of wastage in edioca
Notable among them are the following:

a. A large number of existing primary schools are haty
equipped to offer both the lower primary (Std IMpand upper
primary (Std VI to VIII) stages of elementary ediica.

b. Pupils who fail in any of the class during the p@gnstage of
education, do not want to continue their studies.

c. Most of the primary schools are not attractive egiouo
retain the pupils enrolled.

d. Non-availability of students' facilities like pralmg nutritious
midday meals, free health check up, supply of feed books,
notebooks and uniform play a significant role ie giroblem of
wastage in primary education

e. Students and their parents do not realise thatingett
educated is a means for attaining higher socidustand
economic prosperity in life.

Recommendations of Kothari Commission for the
Elimination of Wastage and Stagnation
|. Expansion of Primary Education

The constitutional directive of providing free and
compulsory education for every child upto the agfel4 years,
is an educational objective of the highest prio@tyd should be

fulfilled in all parts of the country through theedelopment of
the following programmes

() Five years of good and effective education should b
provided to all children by 1975-76

(i) Seven years of such education should be providetPB$-86
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(i) Emphasis should be laid on the reduction of wastage
stagnation. The objective should be to ensure timdtless
than 80% of the children who enter Class | reacas€IVII
in a period of seven years.

(iv) Children who are not yet fourteen years old at émel of
Class VII and who do not wish to study further ddobe
retained in the educational system till they cortgle

6.9 SPECIAL EDUCATION PROGRAMMES
Education for the Disabled Children

Though our constitution advocated universal
compulsory education for all children up to the agfel4, no
significant effort has been taken till 1970, to prde
education for the disabled children. Therefore gt/
attention has been focused on the education ofdibabled and
mentally challenged (handicapped). Today in Tantilnéhere are
47 schools to provide special education for the dieapped
children.

Categories of Disabilities

There are many categories of handicapped childoén,
which the following are the three major types.

i) Physically Handicapped
i) Mentally Challenged
iii) Emotionally Handicapped

Among the physically handicapped are included the
visually handicapped (Blind), auditorialy handicagdp(Deaf and
dumb), orthopedically handicapped (the crippled) aeople with
defective speech.

Among the mentally challenged the major categoaes
() those with low Intelligence (1.Q. less than 7a@hd (i) Slow
learners (in between 70 and 80).

Among the emotionally handicapped are included
‘delinquents’, 'orphans' etc.
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Meaning of 'Special Education'’

"Special education is that profession concernedhwtie
arrangement of educational variables leading to gherention,
reduction or elimination of those conditions thabguce significant
defects in the academic, communicative, locomotoradjustive
functioning of children"” (Robert M. Smith and Johm.
Neisworth).

Importance of Special Education

The objective of special education in the beginnives to
provide an instructional setting that would sereemaximize
the academic performance of children with education
problems. These special children were kept in sgleddasses so
that specific and special instructional procedusild be
followed for them depending on their needs. Dutimg 1970s, the
efficacy of keeping exceptional children in spesalting became
debatable. It was realized that isolation from any all
components of society is not only legally wrong bestricts the
development of a person in many areas. Therefaegration of
special education with the main stream was advakcate

Education for the Blind

In most of the countries of the world 5% among $kcaool
going childrenare visually handicapped. As such the special needs
of these children are to be taken care of or ottservthey will
become a burden for their family and the societurtlirer these
children, As Helen Keller and other opine, excemt their visual
disability they may be normal or highly talented wother
abilities and as such their potentials need noag@ waste. In
the 18th Century, only special attention was gif@nthe first time
to the education of the visually handicapped ande¥ane
Henry was the first teacher for the blind.

Objectives of the Education for the Blind

1. To develop functional ability and mobility in theisually
handicapped.

2. To inculcate social skills and develop self-confide.
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3. To develop appropriate vocational skills so as @kenthem
economically independent.

4. To help to attain emotional stability, develop peogsocial
adjustment and right attitude towards others awedsitciety.

5. To develop optimistic outlook in life. Without géty
frustrated viz neither indulging in self pity noeeking the
sympathy of others.

Instructional Methods in the Education for the Blind

Special education for the visually handicapped give
importance for learning through hearing and toughifThe
educational progress of a visually handicapped dhis
determined by the extent to which it makes use dfeo
sensory, stimuli instead of visual stimuli to ediab its
contact with the environment, 'Brailbooks', matkriaand
devices required fotbraille' writing, scribes, audiotapes etc.
are extensively used today in the education ofked, due to
which many visually handicapped students could Inedlze
higher education stage and earn their Master'saadtdate
degrees.

Education for the Auditory Handicapped

One who loses his hearing capacity after he hasiesad
speech is known asard of hearing'. Those who are born with
less capacity of hearing or those who lost thearhrgy capacity in
the childhood before acquiring the ability to speak known as
‘deaf'. Generally ‘deaf' will be 'dumb' also. Hdtgdactors are
responsible for 50% cases of deafness and other&@%iue to
various physiological ailments. Extent of loss efahing could be
assessed at an early age by an 'audiometer’.

Intensity of sound is measured by the unit 'decibEhe
least possible sound that could be sensed by a huimaa
decibel.

If a child could hear sound of 50 decibels and manéy,
then the child is auditorialy handicapped requirisgecial
provisions for its education In the education oftsehildren also,
oral education forms an important component. Lopafience is
required to impart instruction to auditorialy haoapped children;
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it consumes lot of time also. In the instructiontbé auditorialy
handicapped, visual and tactile stimuli are inciegb/ used.
‘Lip reading' and 'sign language' are also taught to the
auditorialy  handicapped children to participate in
communication with others.

For children who are 'hard of hearing’, hearingsapdove
to be highly useful. Just as spectacles with prquerer glasses
are required for the loss of visupbwer.Hearing aids are need
to improve the hearing capacity of the auditoriabndicapped.
The attitude of not to get ashamed in using heaailtg is to be
developed among the auditorialy impair&dational Institutes
of Speech and Hearing' are established by the Central
Government at Hyderabad and Mysore. Further finaingrants
were allowedby the Central Government to start 'School of
Photography' by the 'All India Institute of Auditaty
Handicapped' St. Louidnstitute at Adyar, in Chennai is
providing education for the auditorialy impaired ofn
elementary to graduation level.

Education for the Clumsy Children
Meaning of 'Clumsy Children’

Clumsy children are those who have dysfunctionatono
abilities and have difficulty in coordinating theimuscles
while walking. Running or doing any activity. Motalisorders
occur as a result of problems that exist eitherirduthe pre-
natal period or during the process of birth. Ceetlppalsy and
epilepsy are considered as the cause for severeormot
disorders.

Communication disorders like lisping, stuttering,
stammering, as well as illegible handwritingnd left
handedness also interfere with learning skilland developing
social adjustment in children. All such cases ameluded in
‘clumsiness’'.

Meaning of 'Exceptional Children’

Dunn (1973) defines, 'An exceptional pupil is so
labelled only for that segment of his school car@rwhen his
deviating physical or behavioural characteristice af such a
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nature as to manifest significant learning assetiawility for
special education purposes and

(b) When through treatment provisions, it has been
determined that he can make greater all round aujerst and
scholastic progress with direct or indirect specealcation
services than he could with only a typical regulschool
programme.

According toSamul A. Kirk "an exceptional child is one
who deviates from the average or normal child in mermhlsical
or social characteristics to such an extent thatréguires a
modification of school practices or special educaal
services, in order to develop to his maximum capdci
Exceptional children are classified as under:

i) Intellectually exceptional: (a) The gifted and creative (b)
The slow learner and (c¢) The mentally retarded.

i) Physically exceptional: (a) Impaired vision (b)
Impaired Hearing (c) Impaired Speech (d) Crippled de)
Brain injured.

iii) Emotionally and socially exceptional :Delinquents

iv) Multiple handicap: The children who have more than one
defect given above.

However some psychologists advocate that only remildvith
marked learning deficiencies, emotional disordensl d@ehavioural
deviations are to be considered as 'Exceptiondtif@n’ excluding the
gifted from their list.

Children with Learning Disorders

These children may look like normal children but ar
markedly deficient in reading, writing and arithmeetthey find it
extremely difficult to learn any school subject. €Be children
cannot profitably gain anything from the regularasdroom
teaching. It is estimated that roughly 15% amoreggbhool-going
children have learning disorders: they are not [daly
handicapped though they may exhibit some motorbdisa They
may be hyperactive and in some cases extremelyedaiiting in
the same place motionless hours together: they moaype able to
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concentrate on anything taught by the teacher gdhersuch
children require clinical intervention and behavidhereby.

Emotionally Disturbed Children

Generally some children are unable to express their
emotions normally; they may found to be operatihgales with
regard to expressing their emotions. Such emotipndikturbed
children may generally be highly shy, timid, alodxhibiting
withdrawal tendency and extremely silent; on that@ry in some
cases they indulge in non-stop talkiagnd actions. Emotionally
disturbed children may not able to conform to ctasem
discipline; neither will they attend to their lessoin the
classroom nor allow others to attend to their lesso

Emotionally disturbed children need not necessaldbk
in intelligence but due to emotional disturbancehfail to
express their true intelligence while being tested.

Though it is very difficult to define the behavialr
pattern of the emotionally disturbed children, yeachers can
easily identify such children in the classroom. lime
identification of emotionally disturbed childrem most of the
times, the judgement of teachers prove to be correc

Educable Mentally Retarded Children

The educable mentally retarded may constitute al@9b
of the general population whose | Q. may range keetw50 to
70, which is roughly half to three fourth of thevét of
intelligence of normal children.

Due to mental retardation, these children lack veych
in their adaptive behaviour. However these childnesly be able
to learn their basic education of 3R's: with prop@ining may
be able to carry out the activities of daily life.

Instructional Strategies

Mentally retarded children cannot learn in the samag as
that of normal children. They require special iostonal
strategies involving special equipments or uniga#isgs. The
most important instructional strategy is to plany educative
programme in such a way that failure to learn i®vented
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ensuring that each pupil gets some success indriddarning
activity.

Education of the 'Gifted'
Meaning of the Gifted'

It is said that 3 to 5% of children have their 1.€80 and
above and such children are labelled as 'Giftettdm' There are
two types among the gifted - (i) intellectually tgii and (ii)
specially talented, in certain fields like musiciadiing and
painting etc.

Intellectually gifted children have a greater poojon of
the general factor 'G' in their intelligence. Acdorg Terman
they surpass the average children in a) desire nowkb)
originality c) determination d) perseverance e) own sense f)
achievement motive g) logical thinking h) analytiedility and i)
sense of humour.

Children with special talents like gifted in music,
drawing etc. may have dominant 'S' factor in their
intelligence but their 1.Q. may not be that muchthat of the
intellectually gifted children

Behaviour Patterns of Gifted Children

1. They are physically sound and better than the nbrma
children. Their faces are usually bright. They msssvitality.

Their intelligence is high.
Their interests are more varied than those of nbahiddren.
They are extremely inquisitive and quick in gragpin

They are characterized by general superiority in
academic work.

ok W

6. They are well adjusted in their behaviour.
Educational Programmes for the Intellectually Gifted

1. Grade Acceleration Method: It involves advancing the gifted
child rapidly from grade to grade in school so tha
enters college earlier than others i.e. achieveraadtnot
time spent should be the criterion of promotion. tBu
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acceleration of many years might put a gifted cimléh group
of students who are older and physically, sociadnd
emotionally more mature than him. This exposes tonthe
danger or maladjustment. Further grade acceleratiethod is
possible only if a concentric curriculum design thfferent
grades is followed.

. Ability Grouping: Pupils are classified into 3 streantfted
average and slow learners - for teaching. Eachastrevill
have learning materials, instructional methods and
assignments suited to the nature of pupils Eackasir can
progress at its own rate without, being pushed aftlepl
beyond its ability. However this kind of segregatio
develops superiority and inferiority complexes amahe
pupils of different streams. But this could be ehated by
integrating the streams for physical education acwh
curricular activities.

. Cross-sectional Grouping: Here a pupil takes one subject
with a particular class group and another subjeavhich
he shows superior proficiency with pupils of a hégh
class Individual differences in physique have tothken
into consideration in seating, craft work and plogsi
education activities.

. Enrichment Method: Here the gifted are kept along with
others in the same class but given advanced assgtan
special projects etc. Similarly, those gifted with
extraordinary talent in specific fields could beoprded
with enriched programmes for the full flowering tfeir
talents.

. Special schools for the talented:Gifted children could be
identified through 'Talent search Examination' ahdy could
be educated in special schools with enriched culuim,

better infrastructural facilities anéacilities for interaction
with experts in the respective fieldblavodaya Schoolshave

been started with this aim in mind viz Scheme faragning the
talented but socially deprived children.
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Summer Schools

These schools may be planned during summer
vacations. These schools are being successfulid tthe USA
Academically talented students are selected froiifierdint
parts of the country on the basis of psychologteats, interview
and previous school record and are brought togedthrea special
educational programme. The students are providdd thie best
available books which they may consult for writitigeir project
reports and for holding discussions in the classually three
areas - science including mathematics, social s®idand
literature are covered. After the programme is oviee students
return to their regular schools. Students attentreer schools
so long as they do not complete their final schosdving
examination. Such a scheme may also be plannedricauntry.

6.10WOMEN EDUCATION

The women of Vedic age enjoyed high status duriregli®/
period. The Vedic women had full access to alldliferent branches
of knowledge and they participated in religious gftdlosophical
discussions. Unfortunately in the later periods dleies of women
have very well disappeared which they had duringi¥age. Child
marriage, Purdah, enforced widowhood and systens@re of the
evil practices which questioned the status of wonmespite of these
negative move towards the progress of women maps siere taken
even during the British period. Particular mentioast be made about
Lord Curzon and his efforts. Calcutta Universityn@uoission (1917)
had spoken the problems of women education. Framtitme Indian
women appeared in the pages of history of educadbrourse, it is in
the positive direction. In this lesson let us dgscprogress of women's
education in free India, Education of Girls atlalNels and the role
of women in university education and other profasai education.

The problem of women's education has been exansmez
independence by a number of commissions and coeasittet us see
them.

The University Education Commission (1948 - 49)

University Education commission remarked that, égeh
education forinteresting and intelligent living and for citizéns as
large part can be the same for men and women. Waresfitted to
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carry the same academic work as men, with no les®aghness and
guality. The recommendations of University Comnaasat college
and University stages:

1. The ordinary amenities and decencies of life sholodd
provided for women in colleges originally plannexd fnen,
but to which women are being admitted in increasimgbers.

2. There should be no curtailment in education oppatras for
women.

3. There should be intelligent education guidance balified
men and women, to help women so that a clear vietveir
real educational interests, to the end that theyl slot try to
imitate men.

4. Women students in general should be helped tds@enbrmal
place in a normal society both as citizens anda@sem and to
prepare for it, and college programmes should bdesagned
that it will be possible for them to achieve.

5. Through educational counseling and by example itbeaging
prejudice against the study of home economics amaheh
management should be overcome.

6. Standards of courtesy and social responsibilityulshbe em-
phasized on the part of men in mixed colleges.

7. Where new colleges are established to serve batrantewomen
students, they should be truly co-education instiis with as
much thought and consideration given to the lifedseof
women as to those of men. Except as such college @ato
existence, there are no valid criteria for compgasagregated
education with co-education.

8. Women teachers should be paid the same salanesreeachers
for equal work.

Secondary Education Commission (1952-53)

Every type of education open to men should als@jen to
women. Some of the main recommendations given big th
commission were
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1. Efforts should be made by the state governmentpeno
separate schools (or girls wherever there is a ddnfiar
them.

2. Definite conditions should be laid down in regadd do-
education schools to satisfy the special needsrioftgdents
and women members of the teaching staff.

3. While no distinctions need to be made between dduca
imparted to boys and girls, special facilities floe study of
Home science should be made available in all gidebols
and in coeducational schools.

National Committee on Women's Education (1958-59)

A special committee wasppointed by the Government of India
in 1958 under the chairmanship of Shrimati Durgabashmukh,
Chairman, Central Social Welfare Board, to examthe whole
guestion of women's education. It submitted its report i59.9

It advocated the following:

1. Efforts should be made to close the existing gapveen
the education of men and women in as short timgoasible.
The funds required for the purpose should be censtito be
the first charge on the sums set aside for the ldpueent of
education.

2. Steps should be taken to constitute as early asilpesa
National Council for the Education of girls and wem

3. There should be identical curriculum for boys andsgat
the primary stage. At the middle stage, and mepe@ally at
the secondary stage there is a need for differt@miaof
curricula for boys and girls.

4. The co-operation of the public should be soughheform of
establishing private voluntary labour, encouragimarried
woman to teach and giving special assistance tdspupterms
of mid- day meals, books and uniforms.

5. Publicity programmes shoulae strengthened in the form of
preparing and displaying documentarasl films concerning
women's education.
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6. Condensed courses for adult women started by thegal&ocial
welfare board should be strengthened.

7. Girls should be encouraged to take up courses mnuerce,
engineering, agriculture, medicine etc., at thevdrsity stage by
offering them scholarships and other concessions.

8. Improvement programmes recommended by CAdBuld be
started with 100 percent central assistance dutegfourth
plan. These include construction of teachers' gusyrtrural
allowance for women teachers, provision of schoothars,
construction of sanitary blocks, construction o$tieds, starting
creches, providing school uniforms and mid-day meal

9. Continuation claw % for those who have left schaatsl are
not in a position to join full time classes duevarious social
and economic reasons should be started.

10.Facilities in backward, rural, hilly and isolateskas should be
provided to girl students in the form of transpamangements,
free residential accommodation and special allowaincmen
teachers.

11.Seminars on women's education should be organiped t
encourage the various efforts being made in tHd.fie

State Council for Women's Education (1962)

On the basis of recommendations of National Consmjtthe
state government established a state council fanems education
(1962) to provide educational training and employtier women. The
State Council insisted the government that the agdhrc of women
should be treated as a special Problem for somes yeacome and
diversified courses should be introduced for golsmprove the skills
of girls.

It also recommended that the government should iappo
women officers as Deputy or Assistant Director&dbication Incharge
of educational programmes for girls and to ovideqate funds for
the development of girl's education at all states.

Recommendation of the Bhaktavatsulam Committee (1%

The National Council for Women's Education appedt
committee under the chairmanship of Shri.M.Bhakisaiam,
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Chief Minister of Madras in May 1963 to look intbet causes for
lack of Public support, particularly in rural arka girl’'s education
and to enlist public support.

It advocated,

1. To initiate action and participate in educative ggganda to
break down traditional prejudices against girlsieation.

2. The state should create public opinion in favour gnfs'
education through school improvement programmes,
seminars, etc.

3. During selection of trainees for training schoaotsl @olleges
special preference should be given to women fromalru
areas seeking admission.

4. A separate women inspectorate will help to bringniore girls
to school.

5. Special programmes for girls' education shoulddben up as
centrally sponsored schemes on the basis of hurpezent
grant outside the plan ceilings.

6. It is only by providing women teachers with quasteear the
schools that many educated women can be attachdteto
teaching profession.

7. All states should find ways and means of providingds in
order to make education free for all girls upto seeondary
stage.

Kothari Education Commission (1964-66)

The Government of India have given considerablenéitin to
fulfill the overall performance of the whole educaial system.
That's why it forms the new education commissios a@pointed on
14th July 1964 under the chairmanship of Profed3@&.Kothari.
The above commission fur the development of edowcatf the girls
and women made the following recommendations :

1. Education of women should be regarded as a major
programme in education for some years to closeexisting
gap between the education of men and women in @ ah
time as possible.
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2. Special schemes should be prepared for this purpodehe
funds required should be provided on a priorityi®as

3. Both at the centre and in the states there shoeldab
special machinery to look aftéine education of girls and
women.

New Education Policy (1986):

The New Education policy document entitled "Thellehge of
Education' released by the Ministry of EducatiorAugust, 1985 and
the parliament approved the programme of Actiot9i6 for giving the
shape to the new thrusts.

The new educational policy has been designed tthaea national
system of education is created and all imbalanoes disparities are
removed in all sectors of education. The Nationdidation System
would

a. Play a positive interventionist role in the empl@nn of
women.

b. Contribute towards development of new values thinoug
redesigned curricula and text books and

c. Women's studies will be promoted as part of varmusgses.

Women's studies programme has four dimensions,hitegc
research, training and extension. In teaching-pm@tion of issues
relating to women's status and role in the foundatourse to be
introducedby University Grants Commission for all under - gradua
students ; incorporation of the Educated womenreptefching, nursing
and medicine to other professional courses.

6.11 CONCEPT OF BRAIN DRAIN

For most of the brilliant and dynamic youths in our
country, their dream after a graduate degree infegsional
education like engineering, medicine or science and
technology. is to go abroad, particularly to the Stén
countries for pursuing their higher education ockpng up a
lucrative job. These people without returning backserve their
motherland, settle down in foreign countries tother their
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personal interests. This phenomenon of educatedthgou
migrating to foreign nations, with least considematto serve
one's own mother land is called 'Brain DraiWwe could make use
of the innovations and discoveries made by our gosaientists
settled abroad in the field of science and techgyl®nly after
paying huge amounts of money, as their findingsragstered
under the 'Intellectual Property Right'.

Reasons Advanced for Brain-drain

1. In India educated youths and experts do not get
adequate opportunities to express their talentsmamy
barriers are created in the name of social justind real
merit is not given the due recognition.

2. Lack of Opportunities

Opportunities are few and far, for our youngstecs t
specialise in their chosen fields. Infrastructuaeilities in higher
education are inadequate and the climate for bitésearch in
educational campuses is also totally absent.

3. Lack of Recognition for Merit and Talents

Merit and talents are not given due recognition;
brilliant students and outstanding researchers ara
identified and nurtured in a big way. In the workages also
talented youngsters are teased by their superiticess. In job
and service, it is seniority and not merit that ctsumuch.

4. Political Interferences

The present administrative system in India is alleged t
encourage mediocrity; merit is pushed back by the policy of
communal quota reservation advanced by our pdii€i who
always eye on the popular votes rather than bestomcern on
the real progress and development of the poor.

5. Attractive Pay Scales, Liberal Scholarships and
Lucrative Jobs

The merit and talents that are not given proper
recognition in our country are given red-carpetaoehe in foreign
countries by offering attractive pay scales, lidesaholarships
and lucrative jobs. Thus greener pastures of foréagds tempt

181



our young experts to migrate. In Western countroes talented
youths get liberal scholarships and financial assise to
pursue their higher education and research and llsative
jobs after finishing their studies.

Ways and Means for the Prevention of Brain-drain

1. Government support and Patronage

Government should recognise real merit, whethes found
in Harijan colonies or in the high-rise flats of lbeand offer its
patronage.

2. Providing Adequate Opportunities for the Talented

Government should provide adequate opportunitiesl an
enhance the existing facilities for intellectuallyrilliant and
talented youths to express their potentials. thusiding the
possible wastages caused by the non-availability egpert
services to the country of their origin.

3. Political Non-interference

Intellectual giants and the highly talented shouié
recognised as public assets and it should be exlstnad they
do not face any political or bureaucratic ill-tnesnt.

4. Developing Patriotism in Children

We should inculcate 'patriotism' as a virtue in our
children right from the young age and they showdnade to feel
their responsibilities towards the country whichshgiven them
the bread and butter all along and become readyafyr kind of
sacrifice called for.

5. Enhancing Research Facilities in  Educational
Institutions

Facilities on par with international standard are he
created in our universities and other seats of drigharning for
undertaking fruitful research.
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CHECK YOUR PROGRESS - |

1. Demography is the study about --------------------:

2. Number of people from other countries seeking their
residence in a given country is --------------c—---,

3. The percentage of women literacy in India as percénsus of

2011 is ---------------- _

4. mreemmmmmmmmeeeesoooooooeees defined wastage ashd premature
withdrawal of a child before he completes the @iy
education.

5. National Institutes of Speech and Hearing are elsthbd
by the central government in --------------------- :

6. ----------=--mmsemeeeeeeme————-- children arenot physically
exceptional.

7. The 1Q range of educable mentally retarded is--------------.
8. The IQ range of gifted children is -------------—-- :
9. The University Education commission was formed 4#-—----

6.12 LET US SUM UP

Rapid growth in population in India at an alarmirgge is
posing a great problem which should be solved @affely and
without delay. Since half of our population consisf young men
and women in their teens, population education lshba imparted
to them through a meaningful curriculum in an objec and
scientific way. Population education should becopzet of the
educational curriculum at all levels of educati®rop guidelines
through textbooks and other materials should beenmailable to
educational institutions. Pre-service and In-sert@acher education
should include training for population education as important
aspect of their curriculum.
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6.13 EVALUATION

ol A

Explain the major classifications of employment?
What do you mean by ‘Brain drain’?
Explain education for self employment?

Explain the need and importance of population etimca
What are the objectives of such an education?

What are the problems posed against population
education? Suggest solutions.

6.14 ANSWER TO CHECK YOUR PROGRESS

6.15

1.Population and its Dynamics

2. Immigration

3. 65.46

4.Hartog Committee

5. Hyderabad and Mysore
6. Delinquents
7.50-70

8. above 130
9. 1948-49
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UNIT -7 - VALUE EDUCATION AND THE TEACHER

STRUCTURES

7.0 INTRODUCTION

7.1 OBJECTIVES

7.2 VALUE — DEFINITION
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7.0 INTRODUCTION

In this unit we will be discussing about values,ami&g and
concept of values and different types of values. Wik also deal
with how education can improve the values in induals and
societies. The hierarchy of values are also broughtind the
supremacy of Indian values is also explained.

7.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

a. Understand the meaning of value.

b. Appreciate the differences between the econommakand
spiritual values.

c. List the various conceptions of values.

d. Analyze and find out the right type of educatiom Fhuman
values.

7.2 VALUE -DEFINITION

In academic as well as in traditional philosophg wome
across the widely accepted concept of values ath,TRBeauty and
Goodness i.e, ‘Sathyam’, ‘Sundaram’ and ‘Sivam’.

A value is well-defined as an endeavor which $etss
need system, psychological as well as physiologigainost all
human beings have the same physiological, needstlbey
differ in psychological needs. Hence differencetheir values
and styles of life. Values not only help a man irelfs
evaluation, but also in self drive. Values impaigraficance
to life and meaning to death. Without values, Idfecomes a
series of meaningless events, and death a shatterin
experience.

7.3 CLASSIFICATION OF VALUES

In spite of the diverse meaning, we discover aibas
concept of value in almost all the systems. Value |
perfection; it is a medium of self discovery and an
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instrument of progress. The concept of value is hbot
absolute and relative and means instrumentationatow
better living.

(a)Economic Values:An object has an economic value if
it commands a money price. Economic value is
instrumental rather than intrinsic, although a nmay
yet a genuine and perhaps unigue satisfaction frioen
mere handling of his money.

(b)Health of body and recreational values:Under this
heading we shall include the value of health or
physical well being, play and all the satisfactitmt
come from the gratification of bodily needs, sucé a
hunger, thirst, rest and sex.

(c)Social Values: The satisfaction we flat from
friend ship, love, family, and membership in groups
ate to be included in the social values.

(d)Moral Values: These are satisfactions and
dissatisfactions that accrue to the individual imet
course of his attempts to make right choices.

(e)Aesthetic Values: Perceived objects to which the
adjectives beautiful and ugly and relevant giveeria
the observer to the kind of experience he gets are
called aesthetic.

(f) Intellectual Vales: We praise or get satisfaction from
attaining truth in any of its forms. We say that an
object or action has intellectual value if it somay
helps or hinders the finding of truth.

(g)Religions Values:If an object by virtue of its relation
to the Divine can be called holy or sacred, it édsto
have a religious value, and the experience of such
objects as sacred or divine is called a religious
experience. Each value area has a subjective and
objective aspect.
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In Academic Philosophy, Values are distinguished im
number of ways

Firstly, they may distinguish as intrinsic or ineat
and extrinsic m external. Under the category ofriangic
values, We may categorize or Classify physical or
economic values. On the other hand there are cartai
values which are ends in themselves which are not
convertible or exchangeable. They are things in
themselves commonly called intrinsic values. 'Truth
goodness, beauty, love friendship etc., are categadr as
values of intrinsic nature. Intrinsic values are salute
values in a way. They are far more abiding in natur
when compared to all other forms of value.

Secondly, values are distinguished as subjective or
personal and objective, or impersonal. Each induwad
has his own whims and fancies. According to these
whims andfancies hejudges the values. These are called
subjective values. Theyary from time to time and even
from situation to situation, individual inclination
personal aptitude likes and dislikes. Particularlibts
and faiths play dominant role in the judgement of
subjective values.

Objective values, on the other band, are indepehden
of subjective reactions. These values are evaluatedhe
basis of their exclusive merit and the characteplojects.

7.4 TEACHERS PERSONAL VALUES AND CODE
OF ETHICS

The following are the important values which every
teacher is expected to follow in his personal life:

 Adhering to truth
* Exhibiting good habits which are socially acceptbl
e« Simplicity and cleanliness

e Punctuality
 Acting without any bias.

* Avoiding aggressive language and violent acts.
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e Be duty — conscious

Not talking ill of others, particularly in their glkence
« Co-operating with other teachers
Helping the poor and needy.

Code of Conduct for Teachers

Every profession has its own code of conduct to be
followed by its practitioners. They are monitoredy b
respective professional organisations to safegubeddignity
of the profession. In the case of lawyers, theyehdhe Bar
council; similarly Medical Council looks after th@ofessional
conduct of doctors. However there is no such prefesal body
to monitor the code of conduct of teachers. Stadeidation
Department has prescribed conduct rules for teagher
however they are not being implemented strictly.adteers
themselves have to adhere code of conduct to safdgthe
nobility of the profession. A model code of conddict teachers
Is given below:

1. No teacher shall speak or act in a way which mangbr
discredit or disgrace to the profession.

2. No teacher shall ask or accept students' suppofturther
his professional or personal interests.

3. No teacher shall violate the accepted behaviorepast
towards the students entrusted to his care.

4. No teacher shall incite communal or linguistic pass in
the students for any reason whatsoever.

5. No teacher shall take or write in public degradihip
colleagues and superiors.

6. Every teacher shall strive to maintain the nobilapnd
integrity of the profession.

7. Every teacher shall seek only legal and civilizedams to
get redressal of his grievance.
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7.5 PERSONAL AND PROFESSIONAL
DEVELOPMENT OF TEACHERS

'‘Profession ethics' refers to the self-imggbscodes of
behavior and conduct evolved by the professionals
themselves. The ethical teacher will engage in fibkkowing
practices:

1. Preparation and professional growth

a. Keep in mind the professional growth and partiogpat
periodically in in-service programme.

b. Maintain an open mind towards educational theoaed
methods of teaching, etc. and try to refine and iove
upon one's methods of teaching and evaluation,
communication and interaction, etc.

c. Have membership in, and co-operate with teacher's
organizations.
2. Relation with pupils
a. Deal with pupils in a spirit of kindness and deneayr

b. Refrain from imposing one's religious, political other
private beliefs upon pupils.

c. Be fair and objective in dealing with pupils.

d. Don't accept any favors either from pupils or pasen

e. Avoid embarrassing pupils angarents by the careless
using of confidential information concerning them

f. Refrain from tutoring your pupils for extra pay.

g. Books or guides authored by the teacher should not
be thrust on their pupils.

h. Protect the rights of pupils against selfish ingtre

I.  Inculcate in pupils respect for law and ordsend
tolerance for others' points of view.
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3. Relations with parents and the community

a. Makethe acquaintance of parents and take desirables step
to maintain cordial relationship with them.

b. Take part in activities for the improvement of the
community, but attend to school duties first of. all

c. Avoid participation in community factions and other
activities which would harm one's teaching effiagn

4. Relation between teachers and school officials

a. Co-operate with administrative officials

b. Avoid nepotism and all other practices of takingfain
advantage of one's public position.

c. Don't pass unfavorable comments about the
competency of one's colleagues in front of others
particularly students and their parents.

5. Miscellaneous

a. Show by personal conduct that education makes tbette
citizens and neighbours.

b. Avoid disparaging the profession but work for its
improvement.

c. Be willing to assumédhe responsibility which goes with
position.

d. Give early notice of resignation or long leave satt
alternate arrangements could be made.

e. Don't instigate the students to settle scores withers,
whatever may be the grievances

Personal Development of the Teacher

Teachers are described as 'Social Engineers' wgrion
the progress of the society. Along with the edumadi service
they render to the society, they should also strfee the
betterment of their personal lives. The following aome of the
measures suggested in this direction.
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1. They could raise their educational qualification by
joining distance education programmes conducted by
reputed universities.

2. Become active members in Subject-Teacher
Associations and participate in its deliberatiomstudy the
text books prescribed, question paper constructienglop
newer instructional methods and aids etc.

3. Participate in the in-service programes sponsorgd b
the education department

4. Teachers should always consider them self as aenard
student and get involved in learning by keepingnind the
words of Rabindranath Tagore stating that "A bugreandle
alone can light another one'

5. They should make use of the libraries to enrichirthe
knowledge by going through the latest books thateha
come out in their field. research journals and
periodicals.

6. They should always seek the company of great people
noted for their scholarship and good conduct.

7. They could avail the railway concession availabbe t
teachers to visit other states to gain direct expees
with men and matter of different hues.

8. If they are gifted with any specific talent likergiing
stories, acting in plays, drawing and painting, engnts in
delivering discourses, play-writing etc they coundke
the best use of their talentswon name and fame.

CHECK YOUR PROGRESS

1. Values impart ---------------- and ---------commmeeeo
2. Value is perfection; it is a medium of --------——------ and -

evolved by the professionals themselves.
4. Teachers are described as working for the progoésthe
society.
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7.6 LET US SUM UP

In this unit we have studied the important topike the

meaning and classification of values, importantuess of some of
the social values like democracy, socialism, se@itg non-

violence, role of education in promoting thesesaomlues, values
to be practiced by teachers in their personal Jigede of conduct of
teachers etc. Reforms are proposed in educatialy eesv and then
but they always start from the teacher. As suadb imperative for

teachers to have proper values in life before gtagt teaching them
in the class.

7.7 EVALUATION

1. Define the term value.

2. Mention the important social values in education.
3. Explain the concept of national integration.
4

. What could be the code of conduct for teachers?

7.8 ANSWERS TO CHECK YOUR PROGRESS

a) Significance to life, meaning to death.

b) Self-discovery, an instrument of progress.
c) self-imposed codes of behavior and conduct
d) 'Social Engineers'

7.9 SUGGESTED READING
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Sociological bases of Education’, Prakash Brothers.
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Foundations of Education. Agra: Vinod Pustak Mandir

Nagarajan, K, (2011). Education in the Emergingidnd
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Saraswathi, T.S. (1999). Culture, Socialisation &hdnan
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8.0 INTRODUCTION

Education, the most important and dominating fade o
human life have very well been addressed by franwdrour
constitution under fundamental rights and directprenciples of
state policy. Supreme Court of India have elabataad these
articles in different ways from time to time. Welldiscuss the
Directive Principle and all the relevant articleseoby one in the
context of education only.

8.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

1. Explain Directive Principle, Article 45 and its mi§jcance
in education.

2. Narrate the responsibilities of the central governi
regarding education.

3. Narrate the responsibilities of the state goverrtmen
regarding education

4. Know the recommendations of various education
commissions in the context of centre and states
responsibilities in education.

5. Know the importance of SUPW.
6. Explain the meaning and purpose of SUPW.

7. Analyse the various measures taken by the governtoen
promote SUPW.

8. Know the National Policy on Education 1986 and
Programme of Action.

8.2 DIRECTIVE PRINCIPLES — ARTICLE 46

An important feature of the constitution is therdative
Principles of State Policy. Although the Directirinciples are
asserted to be "fundamental in the governance efctuntry,” they
are not legally enforceable. Instead, they are ajimds for creating a
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social order characterized by social, economic, poidical justice,
liberty, equality, and fraternity as enunciated tire constitution's
preamble. Directive Principles are classified undee following
categories: Gandhian economic and socialistic, political and
administrative, justice and legal, environmentalkot@ction of
monuments and peace and security. Directive Plexipf State
Policy aim to create social and economic conditionder which the
citizens can lead a good life. They also aim taldgh social and
economic democracy throughweelfare stateThey act as a check on
the governmenttheorized as a yardstick in the hands of the leetap
measure the performance of the government anditvvoté of power
if it does not fulfill the promises made during tleéections The
Directive Principles are non-justifiabtights of the people.

The directive principles ensure that the Statdl dtave to
promote the welfare of the people by promoting aiadoorder in
which social, economic and political justice is arrthed in all
institutions of life. Also, the State shall workwards reducing
economic inequality as well as inequalities inlstand opportunities,
not only among individuals, but also among grouppemple residing
in different areas or engaged in different vocatiohhe State shall
aim for securing right to an adequate means oflitised for all
citizens, both men and women as well as equal pagdual work for
both men and women. The State should work to ptex@mcentration
of wealth and means of production in a few hands, tay to ensure
that ownership and control of the material resasiisedistributed to
best serve the common good. Child abuse and eaptoitof workers
should be prevented. Children should be alloweddwelop in a
healthy manner and should be protected againstoksibn and
against moral and material abandonment. The Steté [ovide free
legal aid to ensure that equal opportunities fazugeg justice is
ensured to all, and is not denied by reason of @oam or other
disabilities. The State shall also work for orgatien of village
panchayats and help enable them to function ass uoiit self-
government. The State shall endeavor to provideite to work, to
education and to public assistance in cases of plogment, old age,
sickness and disablement, within the limits of ewoit capacity, as
well as provide for just and humane conditions ofkvand maternity
relief.

197



The State should also ensure living wage and propeking
conditions for workers, with full enjoyment of leig® and social and
cultural activities. Also, the promotion of cottagelustries in rural
areas is one of the obligations of the State. TiheeShall take steps to
promote their participation in management of indakundertakings.
Also, the State shall endeavor to secure a unifoiknh code for all
citizens, and provide free and compulsory educatoall children till
they attain the age of 14 years. This directiveardmg education of
children was added by the 86th Amendment Act, 2002hould and
work for the economic and educational upliftmenscfieduled castes,
scheduled tribes and other weaker sections ofdbiety.

8.3 RESPONSIBILITIES OF CENTRAL AND STATE
GOVERNMENT

The State has made and is making many efforts pdement
the Directive Principles. The Programme of Univessdion of
Elementary Education and the five-year plans han lsecorded the
highest priority in order to provide free educattorall children up to
the age of 14 years. The 86th constitutional ameminof 2002
inserted a new article, Article 21-A, into the Cutgion, that seeks to
provide free and compulsory education to all cleifdaged 6 to 14
years. Welfare schemes for the weaker sections @eeng
implemented both by the Central and State govertsnehhese
include programmes such as boys' and girls' hostelsscheduled
castes' or scheduled tribes' students. The yed-1991 was declared
as the "Year of Social Justice" in the memory dR BAmbedkar. The
government provides free textbooks to students ngahg to
scheduled castes or scheduled tribes pursuing mediand
engineering courses.

8.4 AMENDMENTS RELATED TO EDUCATION

The process of rewriting any part of the consttis called
amendment. Amendments to the Constitution are migethe
Parliament, the procedure for which is laid outArticle 368. An
amendment bill must be passed by both the Housé@sedParliament
by a two-thirds majority and voting. Changes indaiive Principles
require a Constitutional amendment which has tophssed by a
special majority of both houses of the Parliament.
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» Atrticle 31-C, inserted into the Directive Principles of State
Policy by the 25th Amendment Act of 1971 seeks pgrade
the Directive principles of state policies. If lawwse made to
give effect to the Directive Principles over Fundautal Rights,
they shall not be invalid on the grounds that ttedye away the
Fundamental Rights.

Article 45, which ensure®rovision for free and compulsory
education for childrenwas added by the 86th Amendment Act,
2002.

« Atrticle 48-A, which ensure$’rotection and improvement of
environment and safeguarding of forests and wifd, lwas
added by the 42nd Amendment Act, 1976.

The Constitution of India in a Directive Principtentained in
article 45, has 'made a provision for free and adsgy education for
all children up to the age of fourteen years witlém years of
promulgation of the Constitution. We could not &sfa this goal even
after fifty years of adoption of this provision. &hask of providing
education to all children in this age group gainemmentum after the
National Policy of Education (NPE) was announcedl886. The
Government of India, in partnership with the St@®vernments, has
made strenuous efforts to fulfill this mandate atteugh significant
improvements were seen in various educational atdis, the
ultimate goal of providing universal and quality uedtion still
remains unfulfilled. In order to fulfill this goal, is felt that an explicit
provision should be made in the Part relating tadamental Rights
of the Constitution.

With a view to making right to free and compuiseducation
a fundamental right, the Constitution (Eighty-thikdhendment) Bill,
1997 was introduced in Parliament to insert a netricl@, namely,
article 21 A conferring on all children in the agy@up of 6 to 14 years
the right to free and compulsory education. Thed sBill was
scrutinized by the Parliamentary Standing Committee Human
Resource Development. After taking into consideratihe report of
the Law Commission of India and the recommendatiohsthe
Standing Committee of Parliament, the proposed dments in Part
[, Part IV and Part IVA of the Constitution areihg made which are
as follows:-
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* To provide for free and compulsory education tddekn in the
age group of 6 to 14 years and for this purposgsliion
would be introduced in Parliament.

e To provide in article 45 of the Constitution thlaé State shall
endeavor to provide early childhood care and edtato
children below the age of six years; and

» To amend article 5IA of the Constitution with a wieto
providing that it shall be the obligation of thegmts to provide
opportunities for education to their children.

8.5 UNIVERSITY EDUCATION COMMISSION

After independence, the first significant step takey the
Government of India in the field of education whe appointment of
the University Education Commission in 1948 undehne t
Chairmanship of Dr. Sarvapalli Radhakrishnan, atirdisished
scholar and former vice-chancellor of Banaras Hikbhiversity and
who the second President of India became. The Cesiom was
appointed by the Government of India to go into phmeblems and
prospects of Indian University Education and to g=asj
improvements and extensions that might be congiddesirable to
suit the present and future requirements of thentrgu The
Commission was appointed in November, 1948 andibimstted its
report in August, 1949. The Report of the Commissga document
of great importance as it has guided the developroémniversity
education in India since independence.

Major recommendations of the University Education @mmission
Faculty in Universities

The University Education Commission has emphasinhed
the teacher plays a vital role in the educatiortesys therefore, an
adequate faculty with required qualifications arecessary to
discharge many types of duties in a universityroraicollege. The
university Education Commission recommended thaipgr care
should be taken in the selection procedure of &htwafor the
appointment as a professor, reader, lecturer andsaructor as well
as for his or her salaries. Each university shdwdde some research
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fellows. Besides theses, definite rules regardimg Rrovident Fund,
leave and hours of work should be followed by aversity.

Teaching Standards

The most important duty of a university is to maintthe
highest standard of its teaching and examinatiinerder to improve
the teaching standard, the following are some efrdftommendations
that were made by the University Education Comraissn 1948-
1949.

Course of study

According to the recommendations of Radhakrishnan
Commission, the general as well as specific inteoéghe students
should be taken care of when the courses will mgded for the
courses of the university level. Master Degree khdoe given to
honours students after one year’s study beyondbalsbelor’'s degree.
Literature for general education courses shouldiéesloped which
will give the students an acquaintance with and temgsof the
contents and methods of thinking and working irheféeld.

Research and Training

The regulations for Master of Arts and Master ofieSce
should be uniform in all universities of India. Thadmission
procedure as well as the process for enrollinghrbPdegree should
be arranged on an all India basis. D.Litt. and D[3&grees should be
awarded on published work of outstanding qualityafge number of
Scholarship should be provided for the researclkwmthe university
by the Ministry of Education. Fundamental reseasblould be the
primary step for a u university.

Professional Education

The University Education Commission has made some
recommendations regarding professional educationhas divided it
into the five aspects of education as Agriculturduaation,
Commercial Education, Engineering and Technologyegdl
Education and Medical Education.
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Medium of Instruction

According to the recommendation of the UniversiuEation
Commission, higher education should be impartecoutin the
regional lanquage with the option to use the fddersquage as the
medium of instruction either for some subjectsarrdll subjects. All
provincial governments should take step to intredtie teaching of
the federal lanquage in all classes of Higher SaaognSchools, in
Degree Colleges and in the Universities. Englisbukhbe studied in
the Higher Schools and in the Universities for kegphe students in
touch with the living stream of ever-growing knoagge.

Examination or Evaluation System

The University Education Commission criticized theesent
system of examination and stress was given to dotimg the
objective type questions in the examination. Foifmvare the basic
ideas and suggestions of the University Educati@m@ission in
1948-49 in this regard.

Women Education

Regarding the women education, the Commission esigd
for providing the same facilities to the women eglts and
universities as provided to men’s colleges and emsiies. The
curriculum should also be prepared for them, casgig them as both
women and citizens.

8.6 INDIAN EDUCATION COMMISSION

The Commission was appointed under provision rasalution
of the Government of India, dated 14th July, 19Bde Commission
included eminent educationists in diverse fieldenfr India and
abroad. It consisted of total 17 members, wherenfelnbers, 1
member - secretary, 1 Associate - Secretary andDD3. Kothari,
chairman of the U.G.C. was appointed as the charroh the
commission. Therefore, it is also known as the KotlCommission.
The unique features of the Education Commissiob4166) were:

1. All the five earlier commissions did not deal wéHucation as a
whole but focussed attention on different levelgdfication. But
this commission was not to limit its enquiry to siie sectors or
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aspects of education, but to have a comprehensiwew of the
Entire Educational  System.

2. Another unique feature of the Commission was itavadion
that education is the most powerful instrument had hational
development. The crucial role of education in naio
development appears in all its vividness on evagepof the
report.

Education and National Objectives

Education has a very extensive role to play in givepithe men
and society. It has to be entirely reformed andteel to the life, needs
and aspirations of the people so that it may sasva powerful tool of
social, economic and cultural transformation. Irdeosr to relate
education, the commission recommended the followingctives-

Increase in Productivity.
Promoting social and National Integration

Education and Modernization

w0 D PE

Developing social, moral and spiritual values.

Educational structure

» The structural pattern thus recommended by the desiom is
commonly known as 10+2+3.

Pre-school education from 1 to 3 years should la¢sgiven.

» General education should last for a period of l&rye
4 years of lower primary,
3 years of higher primary
3 years of lower secondary education.

» Higher secondary education should be fixed for&ye

» Degree course should be of three years.

The age of admission to class | should not betless 6+. The
first public external examination should come & é&md of the first 10
years of schooling. Secondary schools should devoftypes: higher
schools providing a 10 years’ course and higheorsg&ry schools
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providing a course of 11 or 12 years. A new higéezondary course
consisting of classes Xl and Xl should be introglic The pre-
university courses should be transferred from Ursiies and added
to the secondary schools. The Commission has beggested the
reorganization of the university stage. At thisgstathe three year
degree has been favored by the Commission.

8.7 SECONDARY EDUCATION COMMISSION

Let us discuss the background of appointing theofaary
Education Commission. After achieving the indepemdein 1947,
both the public and the Government began to take keterest in the
development of secondary education. Although thenber of
secondary schools and its enrolment began to gignify increase
even before India’s attaining independence, thditguaf education
imparted was unable to meet the changing socioeenanneeds of
the country. As such, the need for reform was gisorielt. The
university Education Commission also remarked that secondary
education remained the weakest link in our edunatimachinery and
it needed urgent reforms. Meanwhile with the attant of
independence, the political situation of the coprmtiso underwent a
complete transformation. Education also needecshftook, calling
for a new outlook which was appropriately voiced Mgulana Abul
Kalam Azad, the then Education Minister in his pfestial address to
the Central Advisory Board of Education in 1948.eTRentral
Advisory Board of Education at its 14th meetingdhiel January 1948
recommended the appointment of a commission to mmarthe
prevailing system of Secondary Education in thentguand to
suggest measures for its reorganization and impnewne There were
other considerations also before the Governmenhdif for setting
up a commission for Secondary Education.

In view of these considerations, the Governmenindfa set
up, the Secondary Education Commission by Resoludated 23rd
September, 1952, under the Chairmanship of Dr.akshmanaswami
Mudaliar, the Vice-Chancellor of the Madras UnivirsTherefore
this commission is also known as Mudaliar Commissidhe
Commission was inaugurated on 6th October, 1952ulbimitted its
Report on June 1953.

The Commission pointed out the following defects tioe
existing system -
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- First, the education given in our schools is isalatrom life.
The curriculum as formulated and as presented gjirahe
traditional methods of teachings does not give shedents
insight into the everyday world in which they aireng.

- Secondly, it is narrow and one sided and it faildrain the
whole personality of the student.

« Thirdly, too much importance has been given to Bhgl
Students who did not posses special linguisticitgbiwere,
therefore, greatly handicapped in their studies.

« Fourthly, the method of teaching generally practisled to
develop in the students their independence of thiownd
initiative in action.

- Fifthly, the increase in size of the classes hassicerably
reduced personal contact between the teachershangupils.
Thus the training of character and inculcation abper
discipline have been seriously undermined.

- Finally, the dead weight of the examination hasiéehto curb
the teachers initiative, to stereotype the curdoylto promote
mechanical and lifeless methods of teaching, toadisage all
spirit of experimentation and to place the stresshe wrong,
or unimportant things on education.

8.8 THE ISWARIBHAI PATEL COMMITTEE

The curriculum framed by the NCERT in line with the
objectives of basic education (now called as SUBKderwent some
strong criticism by the public. Therefore the Uni@ducation
Minister appointed in June 1977 a Review Committeeler the
chairmanship of Shri Iswaribhai Patel, the theneM@hancellor of the
Guijarat University, to review the curriculum foetten-year school.

The Iswaribhai Patel Committee has amply elucidatieel
concept of SUPW further it was clarified in a Natb Workshop on
'Socially Useful Productive Work: Concept and Inmpéstation
organised by the faculty of Education, Gujarat \Adgh, Ahmedabad
in 1978.
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The first word 'socially’ emphasizes that a chilthowhas
attained a minimum level of education should beeatol function
efficiently in his or her mutiny, both in respedtsocial skills and work
skills and also in terms of adjustment to the imiaedgroup. The
needs of the community are not very different frii@ community in
which the child lives.

The second word - 'useful' stressed that the wddulsl
lead to something that is useful to the child alst @0 the general
group, community or society in terms of returns.

The third word - 'productive’ is meant that prodactservice
(whether concrete or abstract) should be usefuladdition to
existing resources or practices of the communityg.jeAdult
literacy.

In total, 'Socially useful Productive Work' may thefintd as
purpose and meaningful work resulting in either dgpor services
which are useful to the community.

Suggestions of the Iswarihhai Patel Committee

1. The review Committee emphasized the need for practical,
useful, productive, socially relevant educatiorsamools.

2. SUPW must be given central place in the curricubtnall
stages of school education and the content of aciade
subjects should be related to it as far as possfblaving
realized the importance of this aspect in educatlamost all
the universities of Tamil Nadu have included thePSUin
the practical activities meant for the student beas).

3. Not only productive manual work and motor skillst lewen
Social service activities come under its scope.

4. The scheme of education recommended by this committee

has three main components:
« Humanities

« Science and

« Work together with aesthetic appreciation to illnate
the curriculum.
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8.9 NATIONAL POLICY ON EDUCATION 1986

The National Policy of Education of 1986 is theult of the
reviews which was discussed and adopted durindtitiget session
0f1985 when Rajiv Gandhi was the prime ministetnafia. Again, a
committee was set up under the chairmanship of raglaaRammurti
in May 1990 to review National Policy of EducatigNPE) and to
make recommendations for its modifications. The ttaknrAdvisory
Board of Education, a committee set up in July 19@ter the
chairmanship of Shri N. Janadhana Reddy, Chief $tiniof Andhra
Pradesh; considered some modifications in NPE gakinto
considerations the report of the Rammurti Commiteael other
relevant development having a bearing on the politys Committee
submitted its report in January 1992, which is knoas National
Programme of Action of 1992. This policy aimed torpote national
progress, a sense of common citizenship and culimceto strengthen
national integration. It laid stress on the need f radical
reconstruction of the education system, to impriissequality at all
stages, and therefore gave much greater attentioscience and
technology, the cultivation of moral values and laser relation
between education and the life of the people.

The main objective of the National Policy of Eduga of 1986
and Programme of Action, 1992 was to establishtema system of
education implies that all students irrespectiveasdte; creed, sex, and
religion have access to education of a comparaidity. Actually,
the objectives of this policy had been divided itite several aspects.

In relation to Elementary Education, followings atlee major
objectives of National Policy of Education 1986 arainly:

Universal access and enrolment
Universal retention of children up to 14 years g¢ and

A sustainable improvement in the quality educatiorenable
all children to achieve essential levels of leagnin

Regarding Secondary Education, National Policf{ed@ication
stressed on the improvement of the quality of sdapneducation.
Effort to be made to provide computer literacy snmaany secondary
level institutions to make the students equippedhwiecessary
computer skills.
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Regarding higher education, National Policy of &ation and
Programme of Action of 1986 and 1992 emphasized hingher
education should provide to the people with an oty to reflect
on the critical social, economic, cultural, moratiapiritual issues.

Thus, the basic objectives of the National Pob€¥ducation
of 1986 and Programme of Action of 1992 emphasikatieducation
must play a positive and interventionist role inreoting social and
regional imbalance, empowering women, and in segurightful
place for the disadvantaged and the minorities.e@awent should
take a strong determination and commitment to pleeducation for
all, the priority areas being free and compulsatyaation, covering
children with special needs, eradication of ili#ey, education for
women’s equality and special focus on the educabdrS.C. s
(Scheduled caste) and S.T. s(Scheduled tribes)amatities.

The educational policy as highlighted in the N.Pdiso
emphasized on enhancing and promoting the vocdisatian of
education, adult education, education for the mignéamd physically
challenged persons, non-formal education, open eusitves and
distance learning, rural university, early childdoccare and
education. Delinking degrees from job was also ohdhe basic
objectives of National Policy of Education of 1986.

CHECK YOUR PROGRESS

1. - year was declared as “Year of Social Jesti

2. ---mmmeee- article of Indian constitution emphasizee and
compulsory education for children between the dge and
14.

3. T structural pattern 10+2+3 is recommended by-----------

4. Secondary Education commission was headed by-------

5. The Central Advisory Board of Education is headgd-b---

6. Which one of the following has amply elucidated toacept
of SUPW
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8.10 LET US SUM UP

In this unit a bird’'s eye view of the very compeekive
education report of the various education commissibas been
presented highlighting the national goals of edoocatand the means
of achieving them, the recommended uniform edunatigattern,
vocationalization of education, role of work exeege, problems in
teacher education, their solutions.

8.11 EVALUATION

1. State the educational provisions contained in fieettive
Principles’ of Indian Constituition.

2. Discuss the role of the State and central Goverhmedating
to education at present and their functions.

3. What does Article 45 of the Indian Constitution Ig%

5. State the programme of work experience that coudd b
organized in schools.

6. Mention the issues and problems discussed in theoid
Policy on Education.

8.12 ANSWERS TO CHECK YOUR PROGRESS
1. 1990-91
2. Article 45
3. Indian Education Commission
4. A.L.Lakshmana Mudhaliar
5. N. Janadhana Reddy

6. Iswaribhai Patel Committee
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9.0 INTRODUCTION

We can divide the total education system in India Primary
education, Secondargducation Higher education, Technical and
Vocational education, Medical education, Teachearcation. Before
coming to the administration of these levels ofcadion, it is better to
know about ministry of Human Resource Developmerih@ central
level and Education ministry at the state level.

9.1 OBJECTIVES

After completion of this lesson the student teastsrould be
able to

e Be aware of some national and state level bodieslvad
in Education.

9.2 MHRD

The essence of Human Resource Development is toluca
which plays a significant and remedial role in balag the socio-
economic fabric of the Country. Since citizens flia are its most
valuable resource, our billion-strong nation netgsnurture and care
in the form of basic education to achieve a beijteality of life. This
warrants an all-round development of our citizew$ich can be
achieved by building strong foundations in educatio pursuance of
this mission, the Ministry of Human Resource Depetent (MHRD)
was created on September 26, 1985, through thén Afrdendment to
the Government of India (Allocation of Business) lé&y 1961.
Currently, the MHRD works through two departments:

Objectives
The main objectives of the Ministry would be:

Formulating the National Policy on Education andettsure
that it is implemented in letter and spirit.

- Planned development, including expanding access and
improving quality of the educational institutiodsdughout the
country, including in the regions where people dolrave easy
access to education.
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Paying special attention to disadvantaged grougesthe poor,
females and the minorities.

Provide financial help in the form of scholarshilegn subsidy,
etc to deserving students from deprived sectiorieeEociety.

Encouraging international cooperation in the fiefceducation,
including working closely with the UNESCO and fayei
governments as well as Universities, to enhanceduoeational
opportunities in the country.

Department of School Education & Literacy

Department of Higher Education

The Department of School Education & Literacy ftaseyes

set on the “universalisation of education” and mgkbetter citizens

out of our young brigade. For this, various new esgbs and

initiatives are taken up regularly and recentlypsiéh schemes and
initiatives have also started paying dividendshe form of growing

enrolment in schools. As for examples, the departrhas launched
following schemes for the same.

Centrally Sponsored Scheme "Incentives to GirlsSiecondary
Education

National Foundation for Teachers' Welfare

Centrally Sponsored National Means-Cum- Merit Satsilip
Scheme

Education for Women's Equality
National Scheme of Incentive to girls for secondzaatycation

Centrally Sponsored Scheme of Financial Assistafme
Appointment of Language Teachers

Rashtriya Madhyamik Shiksha Abhiyan (RMSA)

ICT at schools
Vocationalisation of education

National awards for teachers

213



The Department of Higher Education, on the othand) is
engaged in bringing world class opportunities gfhler education and
research to the country so that Indian studentsmatrdéinding lacking
when facing an international platform. For thise iBovernment has
launched joint ventures and signed memorandum aénstandings to
help the Indian student benefit from the world amm

9.3 UGC

Traditionally inaugurated in 1953, the UGC, howevers
formally established only in November 1956 as &usbay body of the
Government of India through an Act of Parliamentr fthe
coordination, determination and maintenance of dseds of
university education in India. Apart from providiggants to eligible
universities and colleges, the commission alsossdvihe central and
state governments on the measures which are negeksathe
development of higher education. It functions fridew Delhi as well
as its six regional offices located in Bangaloréopal, Guwahati,
Hyderabad, Kolkata and Pune. The UGC has the urdeimction of
being the only grant-giving agency in the countrigichh has been
vested with two responsibilities: that of providifignds and that of
coordination, determination and maintenance of deteds in
institutions of higher education.

Role of UGC
- Promoting and coordinating university education

Determining and maintaining standards of teaching,
examination and research in universities

Framing regulations on minimum standards of edanati

- Serving as a vital link between the Union and state
governments and institutions of higher learning

- Advising the Central and State governments on teasures
necessary for improvement of university education.
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9.4 NUPEA

The National University of Educational Planning dan
Administration (NUEPA), established by the Ministof Human
Resource Development, Government of India, is ampme
organization dealing with capacity building ande@h in planning
and management of education not only in India g B South Asia.
In recognition of the pioneering work done by thhgamization in the
field of educational planning and administratiome tGovernment of
India have empowered it to award its own degreesway of
conferring it the status of Deemed to be UniversityAugust, 2006.
Like any Central University, NUEPA is fully maintead by the
Government of India.

The National University has its origin datingckato 1962
when the UNESCO established the Asian Regional r€efr
Educational Planners and Administrators which labecame the
Asian Institute of Educational Planning and Admir@gon in 1965.
After 4 years of its existence, it was taken owethe Government of
India and renamed as the National Staff College Educational
Planners and Administrators. Subsequently, withitlteeased roles
and functions of the National Staff College, paiacly in capacity
building, research and professional support sesvicgovernments, it
was again renamed as the National Institute of &filorcal Planning
and Administration (NIEPA) in 1979. It has an oatsting multi-
disciplinary faculty and a library which is wellosked with a large
number of books, national and international jowsnahd official
documents in the area of educational planning andrastration.

9.5 NCERT

The National Council of Educational Research amdining
(NCERT) is an autonomous organisation setup in 18§1the
Government of India to assist and advise the Ceratnal State
Governments on policies and programmes for quiaidat
improvement in school education. Major objectivéstitee NCERT
and its constituent units are to: undertake, aidmote and coordinate
research in areas related to school education;apgepnd publish
model textbooks, supplementary material, newskttgurnals and
other related literature; organise pre-service iangkrvice training of
teachers; develop and disseminate innovative ednehttechniques
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and practices; collaborate and network with statkucational
departments, universities, NGOs and other eductiastitutions; act
as a clearing house for ideas and information intaers related to
school education; and act as a nodal agency faewol goals of
universalisation of elementary education. In additito research,
development, training, extension, publication angsemination
activities, the NCERT is an implementation agency bilateral
cultural exchange programmes with other countrreshe field of
school education. The NCERT also interacts and svork

collaboration with the international organisationssiting foreign
delegations and offers various training facilitiégs educational
personnel from developing countries. The major Garent units of
the NCERT which are located in different regionshaf country are

1. National Institute of Education (NIE), New Delhi

2. Central Institute of Educational Technology (CIENew
Delhi.

3. Pandit Sunderlal Sharma Central Institute of Varsl
Education (PSSCIVE), Bhopal.

Regional Institute of Education (RIE), Ajmer
Regional Institute of Education (RIE), Bhopal
Regional Institute of Education (RIE), Bhubaneswar

Regional Institute of Education (RIE), Mysore

© N o 0 B

North East Regional Institute of Education (NERIE),
Shillong.

9.6 NCTE

The National Council for Teacher Education, in pievious
status since 1973, was an advisory body for thetr@leand State
Governments on all matters pertaining to teacheicaibn, with its
Secretariat in the Department of Teacher Educatiothe National
Council of Educational Research and Training (NCERJespite its
commendable work in the academic fields, it coulst perform
essential regulatory functions, to ensure mainte@af standards in
teacher education and preventing proliferationulfssandard teacher
education institutions. The National Policy on Eatimn (NPE), 1986
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and the Programme of Action there under, envisageNational

Council for Teacher Education with statutory statusl necessary
resources as a first step for overhauling the systd teacher
education. The National Council for Teacher Edwratis a statutory
body came into existence in pursuance of the Nati@ouncil for

Teacher Education Act, 1993 (No. 73 of 1993) on théh

August,1995. The main objective of the NCTE is thiave planned
and coordinated development of the teacher edurcatigstem

throughout the country, the regulation and propexintenance of
Norms and Standards in the teacher education syateinfior matters
connected therewith. The mandate given to the N@&T&#ery broad

and covers the whole gamut of teacher educatiorgranomes

including research and training of persons for ppjmig them to teach
at pre-primary, primary, secondary and senior sgapn stages in
schools, and non-formal education, part-time edocat adult

education and distance (correspondence) educatamses. NCTE
has its headquarter at New Delhi and four Regi@ainmittees at
Banglore, Bhopal, Bhubaneshwar and Jaipur to Idtek &s statutory
responsibilities. In order to enable the NCTE tofgren the assigned
functions including planned and co-ordinated dewelent and

initiating innovations in teacher education, theT¥Cin Delhi as well

as its four Regional Committees have administratine academic
wings to deal respectively with finance, establishinand legal
matters and with research, policy planning, momtpr curriculum,

innovations, co-ordination, library and documemtati in-service

programmes. The NCTE Headquarters is headed b hiagperson,
while each Regional Committee is headed by a Regjidmector.

9.7 NAAC

The National Assessment and Accreditation CoufidAAC)
is an organization that assesses and accrediitufimsts of higher
education in India. It is an autonomous body funtgdUniversity
Grants Commission of Government of India headquedtein
Bangalore. The National Assessment and Accreditat@ouncil
(NAAC), India’s premier higher education qualitysasance agency,
today stands at a crossroads after 11 years asgegslity standards
in Indian higher education. As an autonomous baigtdished by the
University Grants Commission (UGC) in 1994, the @@l has
assessed and accredited more than 2500 institigimhas gone from
being viewed somewhat skeptically and suspicioudy being
acclaimed for facilitating a culture of academicalify. In its early
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years, the NAAC moved cautiously to popularize ttencept of
external quality assurance, and to encourage \axymternal quality
assurance and self-improvement mechanisms at stiutional level.

As the pace of NAAC operations accelerate in itsoed decade of
existence, new sets of challenges are emerginghwdrie paving the
way for internal policy shifts. At present in Indiaccreditation is
voluntary for Higher Education Institutions. Out@f2 Universities in
the country, only 172 of them have been accredigdhe National
Assessment and Accreditation Council (NAAC). Out dfe

Universities accredited, 67 have been placed ind&r&d, 99

Universities in Grade B and only 6 in Grade C, bdase scores
awarded during the process of accreditation.

9.8 TNSCTE

The National Policy on Education, 1986 of the &wownent of
India has recommended that the State level plaraagcoordination
of higher education should be done through a Statencil for Higher
Education. The Government of Tamil Nadu accordingggcided to
establish a State Council for Higher Education pasksed a Bill in the
Tamil Nadu Legislative Assembly which received #mesent of the
Governor on 10.7.92 and the Bill thus became an Aéind the
Council came into being orf"@ovember, 1992. The functions of the
Council may be broadly classified as follows: Ashay,
Administrative and Coordination. Many of the aities of the
Council may fall on more than one function. Hentenay be
difficult to group the activities and recommendasainder particular
heads. However, an attempt is made here to groaim under the
following heads:

» Academic Issues

* Administrative Issues

e Financial Issues

* Educational System

* Release of Funds

» Coordination of the System

9.9 DTERT

The State Institute of Education (SIE) was esshleld in 1965
to provide for systematic study of problems relgtito School
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Education under the administration of Directoraté $chool

Education. In 1970, SIE was upgraded as State Gafri€ducational

Research and Training (SCERT). In 1990, the Goventrof Tamil

Nadu created the Directorate of Teacher Educatiesearch and
Training (DTERT). The SCERT was renamed as DTERN.

Teacher Training Institutions including Private &l / Unaided
Teacher Training Institutions were brought undsrcontrol. DTERT
became a separate Unit in the year 1999. The emtademic faculty
members in the DIETs and DTERT have been sepafabed the

Directorate of School Education and inducted infbBEBRT. Now, it

has been upgraded as State Council for EducatiBeakarch and
Training (SCERT). State Council of Educational &esh and
Training (SCERT) acts as a state level apex org#ais for designing
and executing training programmes, revising cuhluicuand syllabus.
This State level institute is the academic autlorfbr the

implementation of RTE act within the state. It paiss co-ordination
and linkages amongst various institutes involvedieacher Education
and Training. SCERT facilitates and promotes theeligpment of
professional skills of various stakeholders of edion. It offers

academic support to other agencies in organizaigitrg programmes
for teachers and trainers. It also organizes etialuprogrammes and
undertakes research activities in the field of Theactraining and
guality elementary education.

9.10 DIET

By the time of adoption of the NPE, elementary athlilt
education systems were already too vast to be atiegisupported by
national and State level agencies alone. The Mipfiad their further
expansion as also considerable qualitative impr@&regmProvision of
support to them in a decentralized manner had fibrerebecome
imperative. The NPE and POA accordingly envisagedition of a
third-district level-tier to the support systemthre shape of District
institutes of Education and Training (DIETs). Witiis, expectation
would be of wider quantitative coverage as weltjaalitatively better
support as these Institutes would be closer tdigié, and therefore
more alive to its problems and needs.

Pursuant to the provisions of NPE on teacher edutcat
Centrally sponsored Scheme of Restructuring anddaedzation of
Teacher Education was approved in October 1987e @rhe five
components of the Scheme was establishment of DIETDyaft
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guidelines for implementing the DIET component weneulated to
States in October 1987 and have, together withaicedubsequent
circulars, formed the basis for its implementatonfar. Till October
1989, Central assistance had been sanctioned timeleé8cheme for
setting up a total of 216 DIETSs in the country.

A DIET will have three main functions, viz.

1. Training (both of induction level as well as comuiing
varieties)
» Elementary school teachers (both pre-service and in
service education).

» Head Master, Heads of School Complexes and officers
of Education Department up to Block level.

* Instructors and supervisors of Non-formal and Adult
Education (induction level and continuing education

* Members of DBE and Village Education Committee
(VECs) Community leaders, youth and other volurgeer
who wish to work as educational activities.

2. Resource support (extension/guidance, developmefht o
materials, aids evaluation tools, etc.).

= extension activities and interaction with the field

= provision of services of a resource and learningtere
for teachers and instructors

» development of locally relevant materials teachands,
evaluation tools etc., and

= serving as an evaluation center for elementary acho
and programmes of NFE/AE.

3. Action research and experimentation to deal witlecHf
problems of the district in achieving the objective the areas
of elementary and adult education.

9.11 CABE

The central and the state governments have jesgansibility
for education, with freedom for the state governtmeio organize
education within the national framework of educati@ducational
policy planning is under the overall charge of demtral Ministry of
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Human Resource Development which includes the Dejgst of
Elementary Education and Literacy and the Departraé®Secondary
and Higher Education. The Ministry is guided by @entral Advisory
Board of Education (CABE) which is the nationaldeadvisory body.
The education ministers of all the different stadies members of the
board. The Central Advisory Board of Education, th@est and the
most important advisory body of the Government offid in
education was first established in 1920 and diggblm 1923 as a
measure of economy. It was revived in 1935 andoeas in existence
ever since. The Central Advisory Board of Educa{iGABE) is the
highest advisory body to advise the Central anteSEvernments in
the field of education. In the past, important dexis have been taken
on the advice of CABE has a particularly importeoié to play at the
present juncture in view of the decision of the &owvnent to appoint
a Committee under the Chairmanship of Acharya Raumntanto
review the National Policy of Education, 1986 afgban view of the
significant socio-economic and socio-cultural depehents taking
place in the country. It is a matter of importanicat the Central and
State Governments, and educationists and teacsleosd increase
their interaction so that education becomes amunstnt for national
reconstruction and social cohesion. The functio@ABE would be

a. To review the progress of education from time moet]

b. To appraise the extent and manner in which theatahrcpolicy
has been implemented by the Central and Stater@ments,
and other concerned agencies, and to give appte@dvice in
the matter and

c. to advice regarding coordination between the Cemind State
Governments/UT Administrations, State .

9.12 CBSE

The first education board to be set up in India wae Uttar
Pradesh Board of High School and Intermediate Bductan 1921,
which was under jurisdiction of Rajputana, Cenlnglia and Gwalior.
In 1929, the government of India set up a joint lBoaamed "Board
of High School and Intermediate Education, Rajpataifthis included
Ajmer, Merwara, Central India and Gwalior. Latemias confined to
Ajmer, Bhopal and Vindhya Pradesh. In 1952, it lbeedhe "Central
Board of Secondary Education”. The Central BoardSetondary
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Education (CBSE) is the principal governing body education
system in India. This is the main governing bodydfication system
in India. It has control over the central educatsystem. It conducts
exam and looks after the functioning of schoolsredited to central
education system. In fact it is considered as tlaekbbone of
organized education system of the country. It is cimarge of
conducting various examinations at the nationa¢ll@nd also looks
after the functioning of schools accredited to temtral education
system. In order to execute its functions effedyivRegional Offices
have been set up by the Board in different parthefcountry to be
more responsive to the affiliated schools. The Bohas regional
offices in Allahabad, Ajmer, Bhubaneshwar, Chenraehradun,
Delhi, Guwahati, Panchkula, Patna and Trivanthapurm

Major objectives of the CBSE

- To define appropriate approaches of academic #esvito
provide stress free, child centered and holistigcation to all
children without compromising on quality

- To analyse and monitor the quality of academicvdis by
collecting the feedback from different stakeholders

- To develop norms for implementation of various a&ca
activities including quality issues; to control acabrdinate the
implementation of various academic and traininggpgoames
of the Board; to organize academic activities amdupervise
other agencies involved in the process

To adapt and innovate methods to achieve acadewméllence
in conformity with psychological, pedagogical andcisal
principles.

- To encourage schools to document the progressigésts in a
teacher and student friendly way

To propose plans to achieve quality benchmarks cimoal
education consistent with the National goals

To organize various capacity building and empowetme
programmes to update the professional competentmachers

222



To prescribe conditions of examinations and congudilic
examination at the end of Class X and XII. To grgumlifying
certificates to successful candidates of the afélil schools.

To fulfill the educational requirements of thosedsints whose
parents were employed in transferable jobs.

To prescribe and update the course of instructiafs
examinations

To affiliate institutions for the purpose of examtilon and raise
the academic standards of the country.

CHECK YOUR PROGRESS

1.

In which year MHRD was created?
---------------- Is the Headquarter of UGC.
The structural pattern 10+2+3 is recommended by—------

------------------------ organization is dealing Wi capacity
building and research in planning and managenunt
education.

Central Institute of Educational Technology is |tex at

Establishment of DIET's throughout India was the
recommendation of -----------=-m-m-mmmmmm oo :

------------------------------ is responsible for neparing plans t(
achieve quality benchmarks in school education ister#t
with the National goals.

O

9.13 LET US SUM UP

The Indian Parliament and State Legislatives haeated a

number of statutory bodies to regulate, monitor @nohake necessary
changes required in education to cope up with s@enand
technological developments and socioeconomic neédse country
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as well as strive for qualitative improvement. mstunit we have
learnt about the efforts of MHRD,
UGC,NIEPA,NCERT,NCTE,NAAC,DTERT to improve the djixa
of education by continuously monitoring the funotimy of
educational institutions and offering necessarylguoce to them.

9.14 EVALUATION

1. What role central government can play regardingnary
education?
2. Why is NCTE a stigma on teacher education?

3. What are the functions of Tamilnadu State Counoil f
Higher Education?

4. Write short notes on District Institute of Educati@and
Training.

5. What do you understand by SSA scheme?
9.15 ANSWERS TO CHECK YOUR PROGRESS

1.1985

Delhi

Indian Education Commission
NUEPA

Delhi

National Policy on Education(NPE)
CBSE

N oo N

9.16 SUGGESTED READINGS

1. http://mhrd.gov.in

2. http://lwww.ugc.ac.in

3. http://www.nuepa.org

4. http://ncert.nic.in

5. http://www.ncte-india.org
6. http://www.naac.gov.in
7. http://'www.tnuniv.ac.in/tansche.html

8. http://www.tnscert.org/functions.html

9. http://www.educationforallinindia.com/pagel112.html
1

b.http://cbse.nic.in
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10.0 INTRODUCTION

Health through education had been of great condemmg
ancient times and so also in modern times in &ldivilized nations
of the world. A famous maxim says, A sound minahia sound body.
Unless we are physically good, it is impossibledtoany activity in
the school and outside the school. Education ispitoeess which
requires not only intellectual activity but also ygltal strength.
Having education is highly emphasized for the teaslso that they
can impart good information in this regard.

10.1 OBJECTIVES

After completion of this lesson the student teashshould be
able to

1. Know the meaning of Health Education.

2. Explain the relationship between health and physica
education.

3. Know the aims and objectives of school health paogne.
4. Be familiar with the areas of health education.

5. Understand the importance of imparting school healt
programmes.

6. Identify common ailments of children.

7. Know the common communicable diseases, their symgto
and treatment.

8. Be familiar with some first aids.
9. Know the meaning of nutrition and nutritional défiacies.
10. Know the meaning of Balanced DIET.

11. Know the essentials of Healthy food habits.
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10.2 THE CONCEPT OF HEALTH

The World Health Organization (WHO) in its condtiiun
defines that health is a state of complete physioaintal and social
well being and not merely the absence of diseasmfomity. To
create a healthy world that meets this definitioemdnds the
concerned efforts of all, because health is constl@ fundamental
right of the body. Modern science of health briagsple knowledge
as to what health is, how health could be enjoyed w&hy health
education is necessary for students of all agesn fpre-primary to
higher classes.

Meaning of Health Education

According to the Dictionary of Education Healthuedtion is
that part of education by following which we arelealbo maintain
health. In health education the teacher tells thuelemt ways and
means of preventing illness.

The programmes of Health and Physical educatiophasized
good health of the students since their activitethe school depend
on the physical soundness. In physical educatioheam about diet,
rest, cleanliness and ways to avoid accidents.ehitihh education we
learn about the body of a person. Hence, the headihcation
supplements physical education.

Objectives of Health Education

Health education aims to bring scientific knowledg people
so that they can use such knowledge for the bettermf their own
health and health of the family and community inickhthey live.
Health education is hence necessary because.

1. Health must be acquired by people’s own efforts @thot be
imposed upon them.

2. Prejudices, ignorance and other social and cultémators
endanger health.

Definition of Health Education

Health education like general education is core@rmvith
changes in knowledge, feelings and behavior of lgeoft is
concerned with developing such health practicesrasbelived to
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bring about the best possible state of well beligys, according to the
Experts committee on Health Education of the PulReport of
WHO), is the pragmatic meaning given to the terealth education’.

10.3 SCHOOL HEALTH PROGRAMMES

Health education at school could be provided thiotige
school curricular and co-curricular activities. Hidaweeks,
first aid training projects, excursions and othetiaties could
be undertaken. Socially Useful Productive Work offdurther
scope for these programmes. Mass media such astetlee
vision, films, radio, newspapers, pictures and tharould be
used as aids to teaching. Community resources caldd be
tapped. Doctors, nurses and eminent scientistsdcbeal invited
as visiting lecturers and guests.

School Health Programme

The following are the aims and objectives of thé@&d
Health Programme :

1. To set up certain standards of health and to ke=pahool pupils
informed of the common defects of the body.

2. To teach the pupils what can be done by way of déahe
action.

3. To educate parents and other adults through headthcative
programme for child so that they may develop bdtsdits and
attitudes

4. To improve the individual and the community of theure
to ensure a better sound generation and a stitebehild,
third generation, a healthier and fitter nation aack.

A programme of Health Education
A programme of health education includes the follauwin

Cleanliness
Health examination

Refreshment and pure water.
Physical exercise
Inculcation of good health habits

®oo T o
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f.  Ventilation

g. Health instruction
h. Inculcation of civic sense and habits

Some Methods for Imparting Health Education Programme in
Schools

Programme of health education does not mean ordy th
personahygiene. It should include the community as a whole

A school health programme is of two fold namely

1. Prevention of the development of the poor health
2. Preservation of good health.

This programme can be followed through

a. Health instruction
b. Health services
c. Health supervision

a. Health Instruction

It refers to the instructing of the functioning tble various organs
of the body, the rules of health and hygiene anthous of curing
diseases. Health instructions may be done through:

1. Incidental teaching

2. Lectures on Health by experts
3. Printed material

4. Films and film strips

5. Educational field trips

6. Mass media

b. Health Services

It means that locating ill health and provide matlicare after
proper medical checkup. The health services caoffieeed through:

1. Medical examination and its follow up.
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2. Maintenance of records of medical inspection analtheof
the children.

3. Clinical treatment of pupils who suffer from diseas

4. Vaccination and immunization.

5. Observation by the teacher and experts to locdectieand
diseases, if any, especially of skin, eyes, eaetht chest, feet
etc.,

6. Recording history and defects regarding speciaésas
7. Emergency service and sanitation conditions of the
school.

c. Health Supervision and Healthful School Living

Health supervision provides a healthy environmeantthe
school and to maintain cleanliness and hygienicddams in the
school.

It is important to keep the school and classroom
environment clean. The school should be construatadolace which
may be far away from the congested area or theippldce so that
liaise can be avoided.

The teacher should help for the overall personatitythe
child.

10.4 COMMON AILMENTS OF CHILDREN

Common ailments of school children are measlegskehi pox,
small pox, Whooping Cough, Common Cold, Dipthend &umps.

In addition to the above ailments children may fa#d#nents
because of Septic Tonsils, Adenoids, Anemia, Sges etc.

Some Communicable Diseases, Causes, Symptoms and
Preventive Methods

The communicable diseases are those which spread dne
source the other, but without the direct knowledfjthe person who is
suffering from it. Here are some of the communieabkeases.
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Measles

Cause It is a common disease found in small childrgnrsbme
Ultra microscopic Viruses.

Symptoms

1.

Running nose and Sneezing fever, red watery eydsdan
cough are some of the early symptoms.

2. After three days rashes (raised patches) appeasheRa
appear first behind the ears, on the fore headh dhe cheeks
and then spread all over the body.

3. Once the rash has spread, fever subsides andiegtelays
gradually disappears.

4. Patient's skin peels off in fine flakes.

Treatment
The patient must be isolated from others.
The weak children can be safeguarded by an injecfigamma
Globulin.
3. A child must get inoculated or vaccinated againstaies
4. Proper care should be taken, otherwise, this adisgdisresult in

bronchitis and pneumonia or infection of ear anel &y after -
effects.

2. Chicken Pox

Cause - It is also one of the communicable diseé&sasd

among children. It is caused by viruses. It appasian epidemic.

Infection takes through Infection through dischafgan the

nose or the throat or through blisters and scabs.ificubation period
is about 2 weeks

Symptoms
1. Fever in the beginning
2. Face become red
3. Rash appears
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4.
5.

Red spots change into watery blebs.
Watery blebs get dried after some days.

Precautions

1.

Vaccination protects child against small pox and no
against chicken pox.

A child suffering from disease should be given tligh
diet

A patient should wear clean clothes and may be ket
neat place.

Treatment of skin and weakness of patient should be
continued to avoid after effects.

3. Small Pox

It is a serious communicable disease. Even the mrow
people come under the grip of this infection.

Cause

It is caused by viruses, droplets and salesifigan the air.

Symptoms

1.

2
3.
4

ol

There is a chill and head ache in the beginning

. Severe pain in the back and limbs of the body

Sometimes face becomes red

. After three or four days eruptions appear on thre foead.

Then they spread throughout the body and becomeryat
blebs after four days.

. Itching feeling is also there in eruptions.
. Fever remains high for eight to nine days. Aftemgafever

starts
diminishing, eruption becomes dry and at last ctstts
falling.

Precautions and Treatment

1.

2.

A child suffering from this disease should be sggted
from others.

The patient should be placed in a neat place.
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3. Other children should be got vaccinated againstllsma

pOX

4. No medicine should be given except proper nursing

Patient should not be given salt.

4. Whooping Cough

Symptoms
1. The patient breathes fast after coughing.
2. The face becomes red.
3. It weakens the respiratory system of the patiedtrany lead
on to allied diseases of the lungs later on.
4. A feeling of nausea causes vomiting.
5. The sound of coughing resembles wooping.

Precautions and Treatment

1. The patient should not be allowed to mingle withnhest
children atleast four weeks after the symptomsehgone.

2. The child must be protected against it even abbat six
months by means of vaccination, but before the wwhoo
develops.

3. This vaccine can be combined with diphtheria artdnigs
vaccine which will immunize the child from two othe
dangerous diseases.

4. During the epidemic all children must be revac@dain
order to ensure their safety.

5. Chloromycetin is prescribed as a standard treatment

5. Mumps

Cause:lt is also caused by viruses.

Mode of spread This may be present in the saliva of the patient
and is conveyed to others by coughing or sneezing.

Symptoms

1. Glands below jaw get swollen and suffers from goeal of

pain.
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2. In the portion below the ear there is swelling gaadn.

Precautions and Treatment

1. The patient suffering from mumps should be segexat
from others for three weeks.

2. The patient should be given proper nursing and. rest
3. Fomentation diminishes pain.
4. Cold should be avoided.

6. Diphtheria

Cause

1. ltis spread by direct contact, droplets infectigrcertain carriers
like milk, flies etc.

2. Sneezinggoughing also carry diphtheria bacilli. It is aedise of
throat.

Symptoms
1. There is sore throat and the glands get inflamed.

2. The rot gets swollen and there is a watery diseharg
3. In 'serious cases it becomes difficult for the qudtito swallow
anything.
4. A membrane is formed in the tonsils at the badkeopharynx.
Precautions and treatment

1. The patient should be segregated from others.

2. Children of the family having a patient of diptaeshould not be sent to
school.

3. Serum injections and anti-toxi injections are hlpfavoid diptheria
4. Disinfect all the articles used by the patient.
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7. Tuberculosis

Cause

It is a very serious disease which is caused liirdle bacillus. The

bacilli are microscopic and were first discoveredi382.

Pre-Disposing factors

a e N

Bad food and non-nutritive diet.
Lack of ventilation and fresh air

Heredity
Lick of vitamins and blood in the body.
Addiction of alcohol.

Symptoms

3.

The patient suffers from light fever

The disease begins with coughing, after sometiere tls pain the
chest and throat.

In the advanced cases, blood also comes out wittu8p

Prevention and Treatment

1.

7.

8.

The living places should be neat and clean.

The patient should be segregated from others.

The patient should be sent to some sanitarium.

BCG Injection should be provided.

Sputum and excreta of the Patient should be burnt.

The patient should have nuitrition diet.

Evening and morning walks are necessary.

Typhoid

Cause: Itis caused by typhoid germs called Typhoid:

Mode of Spread:Air, Water, Food, Piles etc
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Communicable Diseases

These are diseases due to a specific infectioos aeits toxic
products. Infection refers to the entry, develognagid multiplication of an
infectious agent in the body of an organism, whethis man or animal.
Infection is different from infectious diseases.

Contagious Diseases

A disease which is communicated by direct cofftagt host to host is
contagious. Smallpox is contagious since it is egest from one person to
another through air. As per modern concept, bdédettious and contagious
diseases are communicable. Infection enters thg thwough the skin by
inoculation in the respiratory tract through inhataand the digestive tract by
ingestion.

Common Diseases Catrried by Insects

NSCI). Disease Name of Insect
1 Malaria, Filaria, Yellow fever, MosaUito

" | Dengue, Encephalitis 9
2. | Plague and Chilerosis Flea
3. | Epidemic typhus fever (Indian) Lice

Relapsing fever, trench fever,

4 typhoid fever, cholera and dysentery Housefly
5. | Sleeping sickness Tsetse fly
6. | Kalaazar Sandfly

10.5 FIRST AIDS

Ordinarily, the elementary assistance given tontsedy in case of
emergency is known as first  aid.

When Do We Need First Aid?

1. Sudden accidents where there is crowd of persam3 i@uries,
fracture, drowning.
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2. Accidents may also occur in schools (e.g.) fallmgvn on the
road, spraining of foot, slipping while runningllifg of acid on
the cloth, fainting etc.

3. Some injuries are caused by using fireworks, @esttiock, hands
or any part of the bdoy being crushed, taking poigs
unknowingly etc.

Aims of first Aid

1. To save the patient from the jaws of death.

2. To check the deterioration of the condition of bwely of the
person by the time the doctor arrives at the spot.

Qualities of First Aider

1. Sympathy: The patient may become nervous of accident. lde als
make noise because of suffering. The first aideuldhreat him
sympathetically and encourage him.

2. Observant The observant should not behurry. He should tee ab
to oberve the place of injury and its nature aadhttcessary aid.

3. Patient: The first aider should be patient. When he becomes
nervous he could not give proper first aid to tjieed person.

4. Tactful: He should be able to tackle the situation without
muchinquiries on the part of the injured.

Resourcefut A first aider should use all the available
sources to help the victim.

Requisites of First Aid
1. Triangular Badges
These are used

i. to set the fractured bones

ii. to makea sling in case of sprain

iii. to lessen the swelling.
2. Roller bandage

It is available with different widths. It is useal t
i. stop bleeding
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ii. save the wound from being hurt
iii. eliminate pain
3. Cotton Wood is used to apply medicine on a wound.

4. Safety pin is used to tie the bandage.
5.Brush

6. Tape

7.5cissors

8.Needles

9. Tweezers are used to pull out the thorn or glassgs

10.Boric lint.

11.Splints are used to set right the direction of lemolparts
12.Tincture or lodine is applied to the wounds.

13.0live oil
14.Spoon
15.Salt

16. Medicine glass

17.Sodium bicarbonate is administered when a persds ge
shock

18.Carbolic acid is used to wash the wounds.

Some Common Accidents and FirsAid

1. Burning

Causes: The skin burns by fire, hot, metal, chelmica
acid and electrical current
2. Scalds

Causes: Hot tea, milk, coffee, steam and acid cacalels.
Treatments: The burnt part should be treated clyef

1. If the clothes catch fire, the person should mataway and
should
lie down on the ground and take turns. He should be
wrapped in blanket or some other thick cloth.

2. Clothes should be removed from the body.

3. Sodium bicarbonate should be applied on the burtign
if it is by acid.
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4. Ointment should be used on wounds (lodex or
Rapanto)

3. Insect Stingsand Bites

Insect stings and bites neither because much wound
not hemorrhage (bleeding) but there is fear of @ois
spreading the whole body.

Treatment

1. The insects bite and leave their stings. If it is
so the sting should be taken out at once.

2. The wound should be washed with soap
carefully and potassium permanganate should
be applied.

3. Poison should be removed by sucking or
cutting

4. Apply ammonia, spirit or concentrated solution
of sodium bicor-bonate on the wound.

4. Unconsciousness

Causes: Dreadful injury, poisoning, epilepsy, hyisteboo
(not wind), diabetes, excessive hemorrhage andbsake.

5. Fainting (Insensibility)

Cause: When the Cerebrospinal system does not work
properly, it is a state of insensibility or faingin

There are two types of fainting: ordinary & complet
Treatment

1. The patient should be made to lie straight and his
feet should be raised so that blood is able to
reach the head.

2. The patient should be given fresh air.

3. Tight clothes should be removed from neck
chest and waist.

4. In caseof faintness, no food should be given.
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5. A mixture of Ammonium chloride and lime
should be given to smell.

6. Cold water should be sprinkled on the face.

7. If fainting is caused by less flow of blood, a
drink of salt solution may help.

6. Shock

It is caused by weakness of nerves (e.g.) sudden
accident.

Symptoms

1. The patient shivers and feels cold
2. The muscles and nerves become lifeless.
3. The forehead starts sweating cold.
4. Breathing is slow
Treatment

1. Tight clothes should he loosened or removed.

2. The face should be rubbed with wetted cloth

3. The forehead starts sweating cold.

4. Patient should be treated sympathetically.
7. Electric Shock

When the person gets in contact with naked wirelsecause of
mishandling of the switch in switching on or offe@ric shock has

attacked. As a result of this the person becomesnstious.

Treatment

1. The electric current should be switched off instexd

detaching the victim caught by electricity.

2. The alders should use gloves, cap or clothes tohtdie

victim.

3. Plug should be removed if the current flows throuigé

wire.
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4. Dry clothes or rope may be used to detach themwicti
5. The unconscious person should be takeretdabtor.
The Teacher and First aid

The teacher at school should have a thorough kroyyelef
first aid procedures. In the Morning Prayer assgmixh a hot
day, some of the girl students faint. In the playgrd, the fast
running athlete gets a sprain. In the chemistryptdatory, acid gets
splashed on the face of student. During an edutatimur, a boy
who does not know swimming, falls into water. I @le above-
mentioned emergencies and several others, the deaaoncerned
should immediately give the necessary first aidotee calling the
doctor.

The schools could organize co-curricular activjtissich as
NCC, NSS, and Scout/Guide troops for high schoklsowledge,
understanding and practice of the first aid coulel dtempted
through these co-curricular programmes. The schsolell as the
home should take the responsibility in making tindividual student
alert to emergency conditions, in which they coulelp willingly
and with the necessary knowledge and skill. Schbehlth
education should include first aid as an esseatigicular subject.

10.6 NUTRITIONAL DEFICIENCIES

Nutrition is the process by which the body useddloe to repair
issues and carry on other activities. The basidsieé human life are
food, clothing and shelter. Of these, food occupesfirst place. We
take food to supply energy to all parts of our haafyits growth and
development. The food gives temperature to our bddg body cannot
function systematically without nutritious food. &mutritious food is
essential for a healthy and prosperous life.

The nutritional deficiency (under nutrition) causkesealth and
under growth. The role of nutritious food is im@ot in health
education. Some of the diseases caused by mailontate: Anemia,
Mental indifference, ill-grown bones and teeth. kad balanced diet
will lead to malnutrition (the weak condition ofettbody). Before we
pass to the balanced diet, let us see how to preslee nutrients.
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Malnutrition in children

Lack of balanced diet is one major factor respdesitor
malnutrition. Lack of good sleep, fresh air, exseciand rest are
other factors that cause it. Food should not oalyséy hunger, but
should invigorate, promote the growth of the bottyshould
supply energy and help in body building. Hencesitnecessary to
know the different kinds of foods which contribdtenutrition and
hence good health of children.

Deficiency Symptoms of Various Nutrients

1. Carbohydrates - Loss of weight, retarded growth, abnormal
skin.

2. Fat - Loss of weight
3. Proteins

Poor physical tone, slow mental reactions, lowered
resistance to disease, premature old age, Anelgiaeptation,
stunted growth, swelling, famine odema (loss ofgiveiwasting
of body tissues and weakness).

4. Calcium

Retards growth, poor formation of teeth, rickets in
children, slow clotting of blood, porous and defedmbones,
osteomalacia in adults (Softening of bones), hemage
(excessive bleeding).

5. Phosphorus

Retarded growth, poor tooth formation, osteomakaahi
adults (i.e.) softening of bones, haemorrhage &stee bleeding)
carries.

6. Iron

Anemia producing weakness, di2ziness, loss of hteig
gastric disturbance.

7. lodine
Goiter (Swelling in the neck due to the enlargetran
thyroid gland).
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8. Sodium

Insufficiency of sodium chloride causes excessive
tiredness and muscle cramps.

9. Water

Insufficiency of calories causes malnutrition Imgvioss of
weight, weakness.

10. Calories:

Insufficiency of calories causes malnutrition mayvithe
following

Deficiency Symptoms of Vitamins

Vitamin A : Night Blindness (Loss of the ability of the eyessee in
dim light ) Xeropthalmia (drying of cornea which ynéead to total
blindness)

Vitamin B : Ben Beri (Nerves affected, pain in legs and feet,
weakness of heart and general weakness and wastagscles.

Vitamin B12 : Pernicious anaemia (General weakness, lossoaidbl
corpuscles)

Vitamin C : Scurvy (Pain in joints and limbs, haemorrhage amaem
swollen gums)

Vitamin D: Rickets in children (deformed bones) Osteomalatia
adults (softening of bones), caries (decay of Jeeth

Vitamin E : Sterility in Females (Inability to bear off spg) and
impotence in males.

Table of Vitamins, Their sources and the Effect ofleficiencies

v/

Vitamin [Natural Sources of Vitamins Resulting disease

A Cod-liver oil, butter, carrol Night blindness
milk, papaya fruit. Greens gradual loss of ey
fresh  vegetables, lar| sight, ulcers in the
cheese, egg yolk etc. cornea of the eye etc.

11%

174
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Cereals, outer layer of
germinated pulses, yeast,egg
yolk. cabbage, lettuce

Beriberi and nervous
instability

Green leaves. fresh fruits
lemon lettuce, tomato, potat
fresh vegetables

Scurvy

Fish, milk, butter, chees
edible oils, cod-liver oil
animal fat, egg yolk, sun ligh

b

Bones and teeth beco

rittle. rickets in childre

-

Germs of cereals. Pulse
Nuts, yeast, peas. beans 3
leafy vegetables

pBevelops infertility
Ind

Cabbage. peas, beans, fre
vegetables, tender coconut

$Pelay in blood - freezin

Yeast, wheat, egg. Milk

mouth ulcers, corned
of the eye gets affected

Yeast, meat and most of the
stable food.

mouth ulcers, cornes
of the eye gets affected

Liver, fresh vegetables

Anemia

Food that Prevent Diseases

Sl.
No

Disease

Cause

Food that prevents
them

Anaemia

Insufficient

(common in India)

re
pigment in the bloodand green vegetables.

dMeat, fruits, berries

Endemicgoitre

lodine
(common in India)

deficien¢ysea foods, iodised sa

Kwashiorkor

Protein
(rare in India)

deficiena

wWililk and cheese, met
fish egg, pulses

Marasmus

Severe
deficiency (rare

calo

riMother's milk for
infants, cereals (rice
wheat or maize),

N

244

t



India) tubers (potatoes), eqgg
yolk and oils.

5. | Xerophthalmia Severe vitamin |Milk, butter, cheese,
deficiency (commonegg yolk, carrots,
in India) greens, fruits and
plam oil.

10.7 BALANCED DIET

A balanced diet includes a variety of foods in caade
amounts, necessary for the optimum utilizationhaf individual, with
reference to sex, age, body build, physiologicahditions and
occupation. The composition of a balanced diet menended by the
Nutrition Advisory Committee, adequate for the ntamance of good
health, is given below:

Generally for youngsters who are fast growing.
pregnant women and those whose occupation involhasd
manual labour (blue collared job) require high egyediet which
can give about 3000 calories per day. Those whe i urban
dwellings and work in offices (White collared jobs)ay require
low energy diet of 2250 calories approximately g\aay.

10.8 HEALTHY FOOD HABITS

The nutritious food is essential for the proper sibgl and
mental growth. The pupils should eat according toe t
requirements of the body. The amount to be eatesuldhbe
decided by the age and nature of work. Healthy foablit refers to
the amount of food, the time at which food is caned, the number
of times in a day and the manner (table mannersatihg etc.
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Table of Categories of Nutrition, their Sources andhe Effect of

deficiencies
| Resulting disease due
uion| Usedor | 06 SIS dfcincy
abundanc

Protein Tissue Cereals, Shunted growth
renewal dhals, with  thin  limbs.
in thebody [germinated grain{ inflammation  in
resulting milk. egg, mea body parts, lack of
In _ etc. immunity
physica against  diseases,
| growth physical and menta|

growth getting
affected.

Carbohy | Supplies | Grains like wheal General  physica

-drate the rice etc., Suga weakness.  weight
requisite food substancd l0ss.  Continuous
energy. containing largy fatigue. etc.

amountof starch
like potato.

Fats Provide | Butter, ghee, MilkBody loses energ
s energy curd, ails, fish anicausing fatigue.loss
for the| nuts in body weight
body to
do work;
unused fat$
are stored up
in the body

Mineral Helps in| Table salt. milk|Affects the growth ang

salts the sea - food anddevelopment of bonds

formation vegetables and teeth, their decay;
of fatigue, musculal

bones and cramps and jerks.

teeth and

functioning

of muscles.
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\Water

Helpsin thdDrinking water, Ealnutrition. loss of
metabolismlfruit-juice  tendefpody weight, generg
and coconut. vegetabl@seakness etc.

elimination of[tC-
wastes  fron
the human
body

Balanced Diet Recommended for Primary and Secondargchool
Students

Indian Council of Medical Research has recommenited
1987, the following low cost balanced diet chart tbe rural
elementary (9 to 12 years of age) and high scha8lto 15
years of age) pupils.

Reference Diet Chart

For _
NS(ID Food Stuff Elementary For ngh School
: School Children
1. | Cereals (Rice. 230 grams 430 grams
wheat milk etc)
2. | Pulses 70 grams 75 grams
Fresh green
3. Vegetables 100 grams 100 grams
Non-leafy Vegetables 75 grams 75 grams
5. | Fruits (Banana, 70 grams 75 grams
Papayya. grapes etc
Milk 250 milli litres 250 milli litres
Fats / oil 35 grams 35 grams
8. | Sugar/Jaggery 50 grams 50 grams
9. | Nuts 50 grams 50 grams
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Meat / fish / egg

10. (For Non-Vegetariang)

30 grams

30 grams

CHECK YOUR PROGRESS

What are contagious Diseases?
What are the aims of First aid?

Nogok,rwdE

calcium?
8. What is a Balanced DIET?

What are Common Ailments of Children?
What are Communicable Diseases?
Give two examples of Viral Diseases?

Give two examples of Bacterial Diseases?

What are the health problems are associated sitifetiiciency of

10.9 LET US SUM UP

Apart from school programmes, each family shouwdhaee
concern for the health of the children. Small fgmiorms have
become more acceptable now. Teacher should ensateparents
cooperate fully with them in maintaining good hkait their wards.
Pupils should be made aware of family health andstnmshow
concern about family welfare. They should understathe
imporatnace of a sound body in which alone can lheadthy mind.

10.10 EVALUATION

1. Why health education is is necessary for schooilgip

2. Distinguish between nutrition and malnutrition.

3. Describe a balanced diet.

4. Explain the use of vitamins in the body.

5. Explain contagious and communicable diseases.
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10.11 ANSWER TO CHECK YOUR PROGRESS

1.

Common ailments of school children are measles,
chicken pox, Small Pox, Whooping Cough, Common
Cold, Diptheria and Mumps.

. The communicable diseases are those which spread fr

one source the other, but without the direct kndgéeof
the person who is suffering from it.

. Small Pox, Mumps.

Typhoid, Tuberculosis.

. A disease which is communicated by direct contaah fhost

to host is contagious. Smallpox is contagious sihcs
conveyed from one person to another through air.

. To save the patient from the jaws of death. To lctibe

deterioration of the condition of the body of tlegon by the
time the doctor arrives at the spot.

. Retards growth, poor formation of teeth, rickets in

children, slow clotting of blood, porous and defedn
bones, osteomalacia in adults (Softening of bones),
hemorrhage (excessive bleeding).

. A balanced diet includes a variety of foods in acke

amounts, necessary for the optimum utilization loé t
individual, with reference to sex, age, body build,
physiological conditions and occupation.
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MODEL QUESTION PAPER

B.Ed.

1.1 —CONTEMPORARY INDIA AND EDUCATION
Total Marks = 75
Part-|
|. Write all the questions 10x2=20marks

What is meant by Metaphysics?

Explain the narrow meaning of Education
Define the term * Value Education’

What is meant by Social Stratification?
Expand NCERT, CABE AND TANSCHE
Comment on Article 45 of Indian Constitution
Write the limitations of Montessori Method.

What is Non — formal Education?

© ©o N o g bk~ W DM RE

Mention two functions of DIET
10.What are ultimate values according to Aurobindo?

Part-Il
Il. Write any five questions out of Eight 5x5=25mnarks

11.What are the relationship between Education anthsdphy?
12.Write short note on Gurukula System of Education
13.What is Naturalism? Write its methods of teaching

14 .Describe the characteristics of Formal Educatioth wuitable
examples

15.What are the features of Distance Education?
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16.Describe the term * Brain Drain’.
17.Write the problems of Unemployment Under employment

18.What are the educational programmes for the irtkelédly
gifted?
Part-Ill
[ll. Write any two in the following internal choice

2x15=30 marks

19.
a) Describe the vision for the Indian education in @'
century
or
b) Briefly describe the different aspects of educatonording
to naturalistic school of philosophy
20.

a) What is social change? What are the factors dmritrig
for social change? How does education contribmutsotial
change in India?

(or)

b) Explain how the NPE 1986 was evolved? What are its
major implications.
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